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NCLB CSR COMPONENT 1 
Proven methods and strategies based on scientifically based research - A comprehensive 
school reform program employs proven strategies and methods for student learning, teaching, 
and school management that are based on scientifically based research and effective practices 
and have been replicated successfully in schools. 
Description/Evidence: Monroe Clark will continue following the Focus on Standards 
Model utilizing software tools and on site support. The software application provides 
databases of academic standards and student performance results as well as tools for 
analyzing the data, identifying learning gaps, creating interim assessments, and adjusting 
instruction. Using the software, teachers and administrators can examine student 
performance by standard, individual student, classroom, grade level, and school. This 
variety of data reporting possibilities will keep teachers and parents informed about 
student progress, prompting instructional changes and interventions. On-site support will 
be provided to guide and mentor data analysis and planning for change, deliver 
instructional techniques and academic interventions, and support program 
implementation. 

Focus on Standards is an integrated, fully aligned instructional improvement 
model that combines successful, standards based, instructional practices, previously 
fragmented resources, and technology based assessment tools to create systemic reform 
that yields powerful improved Reading/Language Arts and Mathematics achievement for 
all students, including students with special needs. There are five essential components of 
the Focus on Standards (FOS) model that have been individually proven reliable in 
research to improve academic achievement. These five components have been integrated 
to focus teachers’ work, build synergy through coordinated, time efficient, skilled effort, 
and provide consistency in communicating student achievement with parents and 
students.  Each FOS component has a relationship to the remaining four components; 
thereby creating a comprehensive, fully aligned model that must be fully implemented to 
realize academic results. (The nine required components of CSRD are embedded within 
the five FOS components.) FOS has been highly successful in low achieving schools, 
with diverse student populations, throughout California. 
The Research Foundation for the Program is well established. Since the adoption of 
California State Standards, school districts have struggled with the concept of 
transforming an “old system” to a “new system”. As statewide assessments, state adopted 
text materials, and state sponsored professional development began to infiltrate the “old 
system”, teachers and administrators felt the strain of their attempt to “layer” the teaching 
of standards. In other words, in order to adjust to the concept of teaching standards, many 
educators added the task to an already full set of existing instructional objectives, 
materials, and strategies. Thus the burden of “ too much to teach in too short a time” 
became a common theme. 
 Focus on Standards is an academic support model designed to focus teachers and 
administrators on the art of ensuring all students master grade level standards. The 
theoretical foundation underlying the design of FOS is the belief that all students can 
learn grade level standards, especially students in low performing schools. FOS requires  
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classroom instruction to intensely concentrate, and be pervasively supported, to teach 
state standards. School districts and school staffs must eliminate practices that do not 
support on-site, collaborative efforts to enforce the teaching and learning of state 
standards. And, individual, standards-based assessment data must be used to target and/or 
guide the instructional program in order to truly meet the needs of a diverse student 
population. 

 
NCLB CSR COMPONENT 2 
Comprehensive design - A comprehensive design for effective school functioning integrates 
instruction, assessment, classroom management, professional development, parental involvement, 
and school management. By addressing needs identified through a school needs assessment, it 
aligns the school’s curriculum, technology, and professional development into a plan for school 
wide change. The ultimate goal of this design is to enable all students to meet challenging State 
content and student academic achievement standards. 
Description/Evidence: The Focus on Standards (FOS) insures that State standards will 
drive our curriculum and evaluation. FOS has been highly successful in low achieving 
schools, with diverse student populations, throughout California and has been used at 
Monroe Clark under the direction of the Pulliam Group, which is a State approved 
external consultant for the CSRD. Monroe Clark has adopted its Focus on Standards 
approach within an action research design. Action research has been proven to be an 
effective approach in guiding school-wide reform (Stringer, 1996; Sagor, 2000). Monroe 
Clark’s action research model, developed by Pumpian and Meno (1999), provides for 
continuous program review. The purpose is to establish a means of determining program 
goals and the progress we are making toward them. The model specifies active 
involvement and open communication at each step in the process.  This model is 
illustrated below.  Simply stated, program goals must be written.  Next, the 
measures/instruments that will be used to objectively evaluate progress toward those 
goals are specified.  Then a “gap analysis” is conducted to determine whether it is 
realistic to reach our goals if we continue to on our current course of action.  After 
conducting this analysis, we determine whether the instructional program and strategies 
should continue, be modified or be changed.  At this point staff development plans are 
designed and implemented to insure the staff has the information needed to implement 
the program.  Adequate materials should also be available. Next technical assistance and 
coaching should be made available to help the staff transform program components into 
classroom practices.  Administrators will then be in a position to ascertain whether the 
program is being implemented effectively.  Their assessment should help determine 
whether and what additional inservice, materials or coaching is needed.  They must also 
determine whether inadequate implementation is a personnel issue. As these steps are 
operationalized a new formal cycle of the process begins. See illustration below: 
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NCLB CSR COMPONENT 3 
1. Professional development - The program provides high-quality and continuous teacher and 

staff professional development and training. The professional development involves proven, 
innovative strategies that are both cost effective and easily accessible and ensures that 
teachers are able to use State assessments and challenging State academic content standards 
to improve instructional practice and student academic achievement.  Well-designed 
professional development activities increase all teachers’ knowledge of both the academic 
subjects they teach and effective instructional strategies that are grounded in scientifically 
based research. They include strategies such as partnerships with institutions of higher 
education and address such topics as the use of data and assessment; the use of technology; 
and improving the instruction of special needs children.  This professional development is 
intensive, sustained over time and classroom focused. Those who participate in professional 
development also help to design it, and the design is well integrated with school and district 
educational improvement plans. The professional development component is regularly 
evaluated to gauge its impact on increased teacher effectiveness and improved achievement. 
Strategies employed are consistent with high- quality professional development as described 
in Title II, Part A of the ESEA. 

Description/Evidence: Monroe Clark is one three schools that is a member of the City 
Heights Educational Collaborative. The collaborative is an elaborate partnership in which 
San Diego State University has contracted with the San Diego City Schools for District 
level authority over the instructional program in the school.  As a result Monroe Clark is  
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designated by both its site governance council and the University as a Professional 
Development School. A committee made up of school, university and community 
members is charged with coordinating preservice and inservice activities. The school has 
an on-site student teacher development program (Fisher, Frey and Farnan, in press) a new 
teacher induction program (Fisher, Frey, Lapp and Flood, in press) and an on-site masters 
program. Plans are underway to establish a National Board certification support program 
in 2003-04. The Focus on Standards and our action research approach provides the 
opportunity to integrate our professional development with the goals for teaching and 
learning in the school. Thus our professional development can be directly tied to changes 
in student achievement. As a detailed illustration of this, as well as our approach to 
several other CSR components we have elected to provide a detailed account of Monroe 
Clark’s documented approach to increasing writing achievement (Fisher, Frey, Fearn, 
Farnan and Petersen, in press). 

Data from the 2001 administration of the state writing proficiency assessment 
suggested that the students at Clark struggled with writing.  The state of California uses a 
four-point rubric to assess student writing.  Two readers read each student’s writing, their 
general impression ratings are added together; thus the scores range from a low of 2 to a 
high of 8.  Based on the 2001 writing achievement data, the literacy leadership team at 
Clark decided to take action and focus professional development and administrative 
accountability on writing.  The data from 2002 suggest that writing achievement is 
influenced by informed and intentional writing instruction (see Table 1).   
             
Table 1: Writing Achievement at Clark between 2001 and 2002 
Score  2001  2002  Difference 
8  0%  0%  0 
6-7  5%  16%  +11% 
4-5  18%  61%  +43% 
2-3  78%  23%  -55% 
             
 Explaining Changes in Achievement: In an attempt to explain the difference in 
achievement between 2001 and 2002, we interviewed 25 teachers.  In addition, we 
conducted 25 random observations and 10 scheduled observations of classrooms.  It is 
important to note that these were not just English instruction classrooms.  We included 
social studies, science, math, and core electives teachers and classrooms in our interviews 
and observations.  The findings suggest at least five changes resulted in the increased 
student achievement, including the following: 1) a schoolwide focus on writing, 2) 
professional development in writing instruction, 3) specific writing curriculum in English 
classes, 4) consensus scoring, and 5) administrative accountability for writing instruction. 
The latter means that the principal incorporated evaluation of writing instruction, 
throughout the curriculum, as part of his teacher observation process. 
 School-wide Writing Focus: The most common comment made during the 
interviews focused on the attention that writing received.  Every teacher we interviewed 
noted writing as the focus for the school.  As one teacher reported, “We all know that 
writing is important, that we all have to do our part to improve the writing achievement 
of our students.”  Another commented that “The focus this year is clear – writing.  Of  
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course we’re still doing what we used to do; now we’re just more purposeful in our 
writing instruction.”   
 The interviews noted that the schoolwide focus on writing was made explicit 
during the back-to-school staff development session as well as during regular faculty 
meetings.  According to the vast majority of teachers interviewed, teachers at Clark knew 
that students’ writing had to improve, which meant improvement in curriculum and 
instruction for writing. 
 The schoolwide focus on writing was also evident during classroom observations.  
Classrooms consistently revealed some type of writing activity.  Cautious that this could 
devolve into more writing, but not better writing, we specifically looked for systematic 
and intentional instruction as opposed to mere writing activities.  For example, we 
observed a teacher use Given Word Sentences (Fearn & Farnan, 200l) in which she asked 
her students to write a sentence that started with the word although.  The resulting 
complex sentence is a critical skill in content-area writing, especially in science and 
social studies.  The ratio of clauses to sentences can be used in analytic assessment to 
determine the extent to which students use multiple-clause sentences.   
 We also observed teachers using Power Writing (Fearn & Farnan, 2001).  Using a 
timer, teachers provide a word or topic for students to write on for one minute.  This daily 
activity improves writing fluency, and follow-up provides both students and teachers an 
opportunity to identify errors that are made on the fly as students write, and to discuss 
actions that can reduce error-rate, even in the draft, without compromising fluency.  That 
is very important for young writers because the draft, while temporary, is not necessarily 
fraught with writing errors.  If error were the nature of the draft, mere surface editing 
would be the fix. Our experience is that, given the prompt to write as much as they can as 
well as they can, students are capable of writing drafts that are as good as they can write. 
That’s why we say that the draft is not necessarily more error-riddled that writing that 
takes more time. More time simply allows young writers to get feedback on writing and 
“fix” a few errors that were inadvertently made.  
 During classroom observations in which we did not see writing instruction, we 
asked students about writing – what they had written lately in the class.  We were 
consistently shown evidence that students wrote regularly across content areas. 
 Professional Development in Writing: The second most common reason 
provided by teachers for the increase in writing achievement focused on the professional 
development they had been provided in writing.  Of the 66 teachers working at Clark, 43 
(65%) participated in an on-site master’s degree program. During their program of study, 
each of them completed a 3-unit (45-hour) class focused on the teaching and assessing 
writing, taught by two of the authors of this article. This class emphasized and described 
in practical terms systematic and intentional writing instruction and provided teachers 
with a frame for developing their own writing instruction lessons.   

In addition to this class, the school was funded by the State of California 
Department of Education to provide 120 hours of professional development focused on 
English language development.  As part of this grant, teachers were provided stipends of 
$500 for each 40 hours of professional development they completed.  A total of 52 
teachers (79%) participated in these institutes.   
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The first 40 hours of this experience focused on instructional strategies useful for 

developing English including Total Physical Response, Realia, oral language 
development, language brokers, lesson planning (e.g., see Herrell, 1999).  The second 40 
hours focused on writing instruction, which was taught by two of the collaborative staff. 
Each of the participants received a copy of Writing Effectively: Helping Students Master 
the Conventions of Writing (Fearn & Farnan, 1997).  During these 40 hours, the teachers 
from Clark refined their writing instruction and developed plans for teaching and 
assessing writing.  

 The final 40 hours of this professional development experience focused on 
implementing lessons learned from the 80 hours of training.  This included time for 
lesson planning, meeting with peers and SDSU faculty to discuss implementation of 
instructional strategies, and being observed by peers, a literacy resource teacher (peer 
coach), or SDSU faculty while teaching.  Interestingly, one of the teachers commented on 
the fact that her credential program did not focus on the teaching of writing.  She said, “I 
was never taught to teach writing.  I was given a number of examples of assigning 
writing in my credential program.  Now I know how to teach it.” 

In addition to the formal professional development provided to the teachers at 
Clark, the school employs a full-time peer coach who is available to meet with teachers 
and provide support in their teaching. She provided a great deal of information and 
support to the teachers at Clark as they implemented writing instruction.   
 Specific Writing Curriculum in English Classes: In addition to her role as a 
peer coach, the coach also provided teachers with sample lessons based on the writing 
genres found in the California Standards.  Repeatedly, the English teachers reported that 
this resource was most helpful as they implemented their writing instruction. These 
curriculum and pacing guides were developed under the peer coach’s guidance but 
involved all of the teachers’ ideas.  To create these curriculum and pacing guides, 
teachers were provided release time to meet and develop the writing curriculum.   

The curriculum guides provided teachers with read-alouds and shared reading 
samples, daily writing activities and prompts, and scoring guides for each of the major 
types of writing represented in middle school: response to literature, summary, 
persuasion, autobiography/biography, and short fiction.  In addition, several introductory 
lessons were developed on topics such as exploring voice, using dialogue, using details, 
developing interesting hooks or leads, and sentence structure. 

As one of the English teachers commented, “I use the curriculum that was 
developed as a guide.  It helps me think about what I want to teach and where I should be 
at a specific point in the term.  Sometimes I use the sample readings and lessons that 
Gerrie [the peer coach] developed and sometimes I use them as a guide and find my own 
resources.  It’s nice to know that it is there though.”  Another teacher commented, “With 
the curriculum guides, I know how much time I have left to focus on a specific kind of 
writing.  I also know that I have to finish the unit of study, as my students will be 
expected to complete the school wide writing prompt, and I want them to do well.” 
 Consensus Scoring: According to Reeves (2000), one of the factors that 
distinguish high-performing schools from others is their focus on reviewing student work, 
specifically student writing.  Based on this, the teachers at Clark used consensus scoring 
as a way to create conversations about writing instruction and achievement.  Naturally,  
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the implementation of consensus scoring caused stress among the teachers.  As one of the 
English teachers said, “I was worried that my students wouldn’t score well and that 
everyone would be talking about me.”  To address these concerns, students wrote their 
names and their teacher’s name on the back of their paper.  The papers were copied so 
that no names appeared on the papers that were scored.  Instead, each paper was 
numbered so that the scored version could be easily matched with the original when 
returned to the classroom teacher. 

The procedure for implementing consensus scoring involved the principal and 
peer coach writing a prompt for all students to respond to following each instructional 
unit (e.g., based on the various types of writing in the state standards, see above).  Thus, 
on a given day, students responded to a writing prompt in their English classes.  These 
timed samples were scored using the state’s four-point rubric 
(www.cde.ca.gov/statetests/star/resources.html) during the next early-release staff 
development day.  The peer coach facilitated the consensus scoring sessions and reported 
the percentage of students who scored in each of the four categories to the principal.   
 In addition to scoring the papers, “anchor papers” were selected.  Groups of 
teachers analyzed the selected anchor papers and discussed what type of instruction the 
student needed to move to the next level of achievement.  These conversations proved to 
be an excellent form of professional development.  As one of the teachers suggested, “I 
was afraid of consensus scoring at first.  I didn’t want to know how badly my students 
had done.  What I didn’t know was that I’d get help from other teachers in thinking about 
how to improve writing and help students at level 1 or 2 get better.” 
 Administrative Accountability: The final comment made by teachers regarding 
the improvement of writing achievement at Monroe Clark Middle School centered on the 
role of the school principal.  Mr. Petersen spends a great deal of time in classrooms 
observing teachers and providing feedback. He also attends all of the professional 
development sessions that his teachers attend.  During his many classroom observations, 
he looks for evidence of quality writing instruction.  He also watches the pacing guides to 
ensure that all of the teachers at Clark will finish a unit of study in time to participate in 
the consensus scoring sessions. 
 The teachers at Clark found the administrative accountability respectful and 
helpful.  As one of the teachers commented, “I know that Mr. Petersen will be in my 
classroom regularly. I want him to give me feedback so that I can make sure my students 
do well.”  Another teacher noted that the principal was open to different teaching styles 
as long as students were learning to write. “He comes in and we talk about how to get 
students to do better.  We talk about various things that I’m trying, and he tells me about 
things other teachers are doing.  I feel supported to make professional decisions that are 
based on our pacing guides.” 
Conclusions: Data from Monroe Clark Middle School, an urban school with a diverse 
student population, suggests that writing achievement can be influenced, even ensured, 
by intentional instruction.  The teachers and administrators at Clark identified a need, 
developed a plan, and implemented that plan.  The improvement in writing achievement 
required an administrative commitment, professional development, peer coaching, 
instructional resources, and time for teachers to work together.  These changes in 
achievement also required a group of teachers who care deeply about the future of their  
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students, teachers who are willing to learn, and teachers who implement quality 
instruction. The evidence attests to their existence at Monroe Clark. 
 
NCLB CSR COMPONENTS  5 and 6 
1. Support within the school - Teachers, principals, administrators, and other staff throughout 

the school support the program in a CSR school. They demonstrate this support by, among 
other activities, understanding and embracing the school’s comprehensive reform program, 
focusing on continuous improvement of classroom instruction, and participating in 
professional development. 6. Support for teachers and principals - A CSR program provides 
support for teachers, principals, administrators, and other school staff by creating shared 
leadership and a broad base of responsibility for reform efforts. The program encourages 
teamwork and the celebration of accomplishments. These and other means of support are 
part of the school’s comprehensive design. 

 
Description: These standards were also addressed in descriptions related to Components 
2 and 3. There is a cohesive understanding, and sense of urgency existing at Monroe 
Clark. The sense of urgency has not resulted in a sense of panic but rather on a serious, 
collaborative focus on teaching and learning. The Focus on Standards, the action research 
model, and recognizing itself as of the status as a professional development school all are 
embraces by the strong site based decision making governance structure existing in the 
school. Each development, policy or review committee is well represented by teachers, 
administrators, University, public and where appropriate student, representatives. In sum 
the school’s participation would mirror that advocated by Glickman (1993) but its focus 
on results would be consistent with Schmoker (1999).  
 
NCLB CSR COMPONENT 7 
2. Parental and community involvement - The program provides for the meaningful involvement 

of parents and the local community in planning, implementing, and evaluating school 
improvement activities. In addressing this component, schools create strategies that are 
consistent with the parental involvement requirements of Title I, Part A. (See section 1118 of 
the ESEA.) Schools pay special attention to building parents’ capacity for involvement and 
design ways in which parents can be brought into the instructional program and contribute to 
the academic achievement of their children. 

 
Description/Evidence: This component is also addressed in previous items. In addition 
Monroe Clark supports a parent center on site. There is a dedicated room that is staffed by 
a full-time bilingual professional. Clark also supports an above formula guidance counselor. 
In 2003-04 there will be a full time BSW assigned to the parent center and plans are 
underway to create a comprehensive family center with Clark’s partner middle school such 
that educational, social and health services, outreach and programs can be enhanced and 
integrated. Parents are a part of every school policy and program committee at Clark.  
 
NCLB CSR COMPONENT 8 
8. External technical support and assistance - The program uses high-quality external support 
and assistance from an entity that has experience and expertise in school wide reform and 
improvement, which may include an institution of higher education. The CSR legislation requires 
that SEAs ensure that funded programs are supported by qualified technical assistance providers 
that have a successful track record, financial stability, and the capacity to deliver high-quality  
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materials, professional development for school personnel, and on-site support during the full 
implementation period of the reform. 
 
Description/Evidence: Clark contracts with the Pulliam Group to meet this requirement. In 
addition, Clark partners with San Diego State as part of the City heights Educational 
Collaborative. Consultants from both groups work cooperatively and collaboratively with 
the school administration, governance council, departments and staff to insure that 
evidence-based strategies are selected in order to respond to our focus on standards, 
teaching and learning and professional development.  
 
NCLB CSR COMPONENT 10 
10. Coordination of resources - The comprehensive program must identify Federal, State, local 
and private financial and other resources that schools can use to coordinate services that support 
and sustain comprehensive school reform. 
 

Description/Evidence: As previously mentioned Monroe Clark is one of three City 
heights schools that are a part of the City Heights Educational Collaborative. The 
Collaborative is a unique community partnership between SDSU, Price Charities, the San 
Diego Education (teachers') Association, and the San Diego Unified School District that 
has resulted in the City Heights K-16 Educational Collaborative. The Collaborative 
administered by SDSU, targets three schools in the City Heights community - Rosa Parks 
Elementary, Monroe Clark Middle and Hoover High School - and is taking on a broad 
spectrum of inherent problems. The Collaborative addresses a broad spectrum of 
fundamental educational and non-educational issues.  The objective of the Collaborative 
is to use the vast resources of a large public university and its community partners in 
order to:  

• Significantly improve student academic achievement and positive personal 
development; 

• Effectively prepare future teachers and other professionals for successful careers 
in culturally diverse, inner-city areas; 

• Implement solutions to community problems through an active research agenda; 
and, 

• Obtain and coordinate public and private resources for full implementation of 
superior education and related community programs and services. 

The Collaborative has secured contractual agreements and funding from multiple sources 
to sustain its work for at least the next five years. CSRD funds are coordinated with 
federal Title One, Gear-up and 21st Century funding. Both San Diego City Schools, 
SDSU and Price Charities make sizeable financial and intellectual contributions as well. 
 
NCLB CSR COMPONENT 11 
11. Strategies that improve academic achievement - The program must meet one of the following 
requirements: the program has been found, through scientifically based research, to significantly 
improve the academic achievement of participating students; or the program has been found to 
have strong evidence that it will significantly improve the academic achievement of participating 
children. 
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Classroom Instruction: Good first teaching serves as the base for all FOS instruction. 
Teachers and administrators learn to use newly adopted, standards-based text materials, 
as well as receive professional development and classroom coaching support to extend 
their repertoire of instructional strategies to meet the needs of all learners in their 
classroom. Proven strategies for improving academic achievement Clark employs 
include: 

a. providing a systematic, explicit phonics program Moats,2000), 
b. fortifying comprehension lessons with expository text (Paris, Oka, DeBritto, 

1983) 
c. developing grade level reading program as part of a school-wide literacy plan ( 

Fisher,2000) 
d. Using a 4x4 block schedule in order to organize the school day or class period to 

increase direct instruction (Rettig and Canaday, 2000) 
e. guided and independent practice and differentiation for all students (Slavin, 1989) 
f. employing effective instructional strategies for English Learners (Herrell,2000), 
g. employing effective instructional strategies for students performing below grade 

level standards (Slavin, 1989) 
h. ensuring class and homework assignments are aligned to standards 

engaging all teachers in the practice of identifying academic strengths and 
weaknesses and making necessary changes (Lapp and Flood, 2003). 

Intervention: The two greatest challenges derived from standards based teaching and 
learning are teacher quality and the lack of implementation of interventions to help all 
students achieve higher standards (Duttweiler, 2000). Building on teacher expertise and 
the FOS has strengthened academic interventions by involving teachers in creating 
intervention applications for all students within their grade level or department.  
FOS involves all teachers in prescribing and designing standards-based interventions. 
Emphasis is first given to “school day interventions” or strategies that could be 
accomplished during the school day. At Clark this includes providing 200 struggling 
readers one hour of professional 1:1 instruction every other day along with one-half hour 
of small group instruction and one-half hour of computerized tutorials. Next, “beyond the 
school day” strategies are considered. Clarks extended school-day offers academic and 
recreational programs reaching over 500 children weekly. And, finally, serious 
intervention programs for significantly at-risk students are planned. These students are 
the focus of classroom based, one to one and extended day programs. The theory behind 
the three tiered intervention program subscribes to Chicago’s research illustrating a 
significant number of low achieving students can succeed with added pressure to work 
hard and needed additional help. Academic assistance for these students could occur 
during the school day or during regularly scheduled summer school, intersessions, or 
tutoring programs. Students who do not benefit from this model usually have serious 
problems that require a “technical team” approach (Viadero, 2000). 
To be able to explore and create interventions with confidence, however, teachers do 
need guidelines for developmentally appropriate learning expectations. State standards 
and newly adopted state materials provide the content of the intervention. Teachers 
employ experience and knowledge, or the strategy, to construct successful student 
interventions (Engel, 1995). 
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 The idea Clark will improve its instructional practice, and therefore the overall 
performance of its students, implies an authority for collective deliberation and action. It 
is imperative that classroom teachers, support teachers, and administrators work together 
to determine what type of intervention is needed, to collect evidence of the results of the 
intervention, and to analyze the results. The FOS model requires teacher-designed 
interventions in Reading/ English and Mathematics for grades K-10 and therefore fits into 
Clarks K-12 Collaborative partnership. 
 
NCLB CSR COMPONENTS 4 and 9 
3. Measurable goals and benchmarks - A comprehensive school reform program includes 

measurable goals for student academic achievement and establishes benchmarks for meeting 
those goals. The Department encourages LEAs to link these goals to the State’s definition of 
adequate yearly progress (AYP) in Section 1111(b)(2) of the ESEA. 9. Annual evaluation - 
The program ensures accountability by including a plan for the annual evaluation of the 
implementation of school reforms and the student results achieved. The evaluation helps 
ensure that the school is making progress toward achieving its measurable goals and 
benchmarks and that necessary adjustments and improvements will be made to the reform 
strategies. 

Description: Monroe Clark is committed to meeting and exceeding its API targets. The 

issue is whether we can reduce the performance gaps fast enough with second-language 
students who do not have the English skills to read the test. In addition, we have a large 
percentage of special education students that must be tested but also who currently lack 
the literacy skills to effectively understand the test items. As a larger percentage of the 
school and each subgroup achieve basic level of competence so should the percentage of 
students who reach proficiency levels.  Therefore we expect to annually close the gap in 
our whole school and subgroup performance relative to the AYP. Monroe Clark will 
continue the upward trend of increased student achievement but will focus on those sub 
groups who have not yet reached mastery in California content standards.  Strategies for 
helping African American students and English Language Learners will be utilized to 
meet these goals.  By the end of the first quarter of 2003-2004, students not reaching 
proficiency will be considered for intensive intervention programs. Those who are in 
need of one on one tutoring will be prioritized to receive such support. Focused data 
analysis will continue with teachers of each grade level and core subject area to 
determine, by name, which students is not meeting mastery. The school elects to 
administers the Gates-MacGimitie Reading Inventory two times per year as well as the 
Stanford Diagnostic Reading Inventory. Each provides prescriptive, diagnostic and 
evaluative feedback. In 2003-04 grades and classroom performance will be further 
scrutinized every six weeks in order to further identify students who need performance 
contracts specifying further interventions. 

STAR, including the API and AYP, will continue to be utilized as the measure of 
achievement for students in core areas. CST scores will be monitored quarterly and 
adjustments to student programs will be instituted. Longitudinal analysis of student 
performance will be continued with particular attention devoted to those sub groups who 
are not making as rapid progress as planned. 

Proven methods and strategies based on scientifically based research: Monroe 
Clark will continue following the Focus on Standards Model utilizing software tools and  
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on site support. The software application provides databases of academic standards and 
student performance results as well as tools for analyzing the data, identifying learning 
gaps, creating interim assessments, and adjusting instruction. Using the software, teachers 
and administrators can examine student performance by standard, individual student, 
classroom, grade level, and school. This variety of data reporting possibilities will keep 
teachers and parents informed about student progress, prompting instructional changes 
and interventions. On-site service will be provided to guide and mentor data analysis and 
planning for change, deliver instructional techniques and academic interventions, and 
support program implementation  
  Longitudinal analysis in ELA and Mathematics show students who have attended 
Monroe Clark for three years have increased their proficiency in ELA CST by 25.55% 
and in Mathematics CST by 7.77%. As a grade level, sixth graders in ELA are moving in 
a slow but steady rise from one performance band to the next with the biggest gain to the 
proficiency level. Sixth graders as a group have met their AYP in Language Arts. In 
Mathematics, as a group, sixth graders have met their AYP but are not performing to the 
level of proficiency as expected. The percentage of students moving from Far Below to 
Below Basic has changed by one percent, as has the Advanced. Other proficiency bands 
indicate the same percentage level.  Grade seven scores on CST in Mathematics show the 
greatest gains for students with an increase in the proficient band. Seventh grade students 
as a group have met their AYP with the greatest gains. Scores for ELA show students, as 
a group, are meeting their AYP with the greatest movement in the lower bands of 
performance moving towards proficient. Eighth grade students, as a group, have met their 
AYP in both Language Arts and Mathematics.  In Language CST performance, students 
have moved from Far Below Basic to Basic and from Below Basic to Basic showing a 
slow but steady increase in proficiency.  There were small gains into the proficient level. 
Advanced numbers remained the same. 

In Math CST scores gains remained constant. All grades levels met their AYP but 
some sub groups did not meet the growth target in ELA and Mathematics. Special 
Education students as a group did not make sufficient AYP in Mathematics. All other sub 
groups met their targets in Mathematics.  African American students did not meet the 
target in ELA by, 5% EL students did not make AYP by 1.1% and Hispanic/Latino 
students did not meet the AYP target by 1.5%All other subgroups met their AYP target. 
(See attachments). Necessary reforms and strategies are being planned for helping these 
sub groups meet AYP in 2003-2004 school year. The process of FOS will continue to be 
implemented with teachers and a response of intervention for these target groups will be 
immediate. Information pertaining to student achievement in writing was reviewed in an 
earlier component.  Other relevant data regarding tracking of Clark’s performance 
follows and further exemplifies some of the uses of the FOS instructional data 
management system (IDMS). 
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There are no substantive changes proposed for year two. The major problem we 
encountered this year concerned the State’s suppression of our 2001-2002 API and 
testing results. This was due to a teacher irregularity that the site discovered and reported. 
This impacted our ability to fully gage our growth, understand our baselines and set our 
targets. This will not be the case as we enter 2003-04. 

Regarding the budget, a significant portion of the budget supports our intensive 
1:1 tutoring program. This remains as proposed. However, there is no mechanism for 
paying the tutors as District employees. The tutors can be hired as employees of the San 
Diego State University Foundation and perform the same function as originally proposed. 
Therefore monies have been moved from that District line item (i.e. certificated 
personnel) to Services such that SDSUF can be granted a subcontract to hire the tutors 
and perform the intended service. 

Otherwise we plan on proceeding as proposed.  Clark will continue to offer and 
improve the 1:1 reading intervention program and supplement those interventions with 
carefully selected elements of the state adopted intervention program. We will continue 
to offer and enhance after school and intersession programs. The school is committed to 
continuing to support each departments’ efforts to align coursework and pacing charts 
with the standards as well as study differentiated instruction as a school—wide 
professional development effort. Our focus on standards, professional development, 
shared governance; databased decision-making and K-16 partnerships will continue to be 
the signature pieces of Monroe Clark Middle.  
 

Section II. SCHOOL APPLICATION UDATE 


