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Located in the college area of San Diego, in a neighborhood of single-family homes, apartments and 
small businesses east of San Diego State University, Harriet Tubman Village Charter School operates in 
the San Diego Unified School District (SDUSD) as an arm-of-the-district charter school. Now in its 12th 
year of operation, Tubman currently serves approximately 273 students in grades K–8 on a traditional 
school year schedule. The school’s most recent California Academic Performance Index (API) score is 
746, giving the school a ranking of 5, on an ascending scale of 1–10, and a similar-schools ranking of 8. 
 
In July 2005, despite the concerted efforts of the Tubman staff and community, the school entered its 
fourth year in Title I Program Improvement (PI) status. Under the No Child Left Behind Act of 2001 
(NCLB), the school is required to prepare a plan and make necessary arrangements to restructure for the 
following school year (2006–2007).  
 
Four avenues leading to the reorganization of Year 4 PI schools are available to school districts in 
California. Districts may  
 

1. Enter into contracts with entities, such as private management companies, to operate the schools 
as public schools; 

2. Re-open the schools as public charter schools;  
3. Implement other major restructuring of the school’s governance or staffing, which may include 

– Redefining leadership roles and extending leadership to include teachers, parents and 
community as well as principals, 

– Building a system of instructional leadership at the school that includes teachers as well as 
principals, and/or 

– Dividing the school into multiple, autonomous smaller schools with separate administrations 
and staffs; or 

4. Consistent with collective bargaining agreements and memoranda of understanding, 
reassign/replace the school staff who are relevant to the school’s failure to achieve appropriately. 

 
Tubman School’s leadership team, staff, parents and community members, with the support of SDUSD 
central office staff, have accepted the task of fashioning a restructuring plan to be implemented beginning 
in the 2006–2007 school year. The Tubman team has elected the third restructuring option. It proposes to 
implement fundamental structural and instructional reforms, including changes in the school’s 
governance structure, that promise to improve students’ academic achievement and enable the school to 
meet its Adequate Yearly Progress (AYP) goals. 
  
This proposal describes in detail the self-study review findings that have led to development of the 
proposal and outlines the changes in structure and instructional practice that will be required to improve 
the academic achievement of Tubman students. Although better scores by a small number of the school’s 
English learners on the 2005 English language arts California Standards Test would have permitted 
Tubman to meet its AYP requirements for the second year in a row, the changes proposed in the 
restructuring plan are intended to improve the academic performance not only of the school’s English 
learners but of all Tubman students.  
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1. About Tubman Charter School 
 

A. Demographic Profile (See Figure 1.) 
 

Student numbers. Tubman Charter School currently serves 273 students in grades K–6 (Sept. 30, 
2005, SDUSD Active Enrollment Report). Grade K includes 31 students; grade 1, 27 students; grade 
2, 28 students; grade 3, 36 students; grade 4, 25 students; grade 5, 22 students; grade 6, 47 students; 
grade 7, 35 students; and grade 8, 21 students. Seventeen of Tubman’s students receive special 
education services from SDUSD staff.  

 
During the last six years the student population at Tubman has declined by approximately 8 percent, 
from 297 in 2000–2001 (an enrollment reached again in 2003–2004) to 273 in the current school year. 
The enrollment decline, which is consistent with such declines elsewhere in the school district, is 
thought to be due in part to rising costs of housing in the area, making it more difficult for families 
with children to locate there, and to a general decline in the birthrate. It is notable that enrollment in 
Tubman’s middle school classes, particularly in grades 6 and 7, generally exceeds that of the school’s 
elementary grade classes, indicating, perhaps, a desire by parents to provide their middle school 
students with a safe and nurturing environment in which the students receive the specialized attention 
a small school can provide.  

 
Figure 1 

Tubman Village Charter School Student Population at a Glance, 2005–2006 
 

Number of Students 273 Students, Grade 6 47 Other Students (including 
Indochinese, Filipino, Arabic, 
Somali and other African)  

7.3% 

Resident Students 233 Students, Grade 7 35 Meal Program Eligibility 70.3% 
Students, Grade K 31 Students, Grade 8 21 Parents Who Are High 

School Graduates1
69.9% 

Students, Grade 1 27 Special Education Students 17 Average Attendance, 2004–
2005  

95.51% 

Students, Grade 2 28 English Learners 962 Stability Rate, 2004–2005 84.8% 
Students, Grade 3 36 Hispanic Students 42.1% Mobility Index, 2004–2005 28.8 
Students, Grade 4 25 African American Students 37.7% Suspensions (Number), 2004–

2005 
13 

Students, Grade 5 22 White Students 12.9% Suspensions (Rate), 2004–
2005 

4.68 

 
All students in the San Diego Unified School District and in neighboring districts are eligible to 
attend Tubman Charter School. Accordingly, unlike other SDUSD schools, Tubman does not by 
design serve a specific geographic area. In fact, the majority of Tubman’s students—more than 85 
percent—reside in the local area. This trend will almost certainly continue. In years past some 
students have been transported to Tubman from outlying areas on as many as three SDUSD busses 
daily. One bus currently serves that purpose. In 2006–2007 the school district will no longer provide 
such transportation, making it more likely that Tubman will continue to draw most of its students 
from its local area. 

                                                 
1   In a self-report regarding their education levels by 90.3 percent of Tubman parents of students who took the 

2005 STAR tests, 33 percent of parents of all students tested reported having graduated from high school 
and an additional 36.9 percent reported having participated in formal education beyond high school.  

2   April 24, 2006, information. 
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Ethnic/racial characteristics. The community Tubman serves is composed primarily of persons of 
Hispanic and African American extraction. The school’s student population reflects the community 
make-up. In the current school year, 42.1 percent of Tubman students are Hispanic and 37.7 percent 
are African American. During the last six years the percentage of Hispanic students has increased 
from 23.2 percent in 2000–2001 and the percentage of African American students has increased from 
26.1 percent. The percentage of White students has decreased from 39.4 percent in 2000–2001 to 12.9 
percent in 2005–2006.  
 
Primary languages. Approximately 35.2 percent of Tubman’s current students (96 students) have 
been designated English learners (ELs). Of the school’s ELs, 57.3 percent speak Spanish at home. 
About 12.5 percent of the ELs speak Somali and about 13.5 percent speak other African languages at 
home. A growing number of Tubman’s students are recently arrived immigrants to the United States 
with little or no English proficiency or formal schooling in their home countries.  
 
Socioeconomic and parental education characteristics. Economic advantage and disadvantage are 
strongly associated with student achievement. Nearly all Tubman students are from working-class 
single- or two-parent homes. Some students live in foster care and a small percentage are 
displaced/homeless and reside week-to-week in hotels and motels in nearby neighborhoods. 
 
Students’ eligibility for free or reduced-price meals, based on household size and income, is one 
measure of low income among a school’s families. Approximately 70.3 percent of Tubman’s students 
are eligible to participate in the free and reduced-price lunch program and thus are identified for 
support from the federal Title I program. In  2004–2005, for which comparisons with other district 
schools are available, 74.8 percent of the school’s students were eligible. In comparison, the average 
percentage of students eligible for free or reduced-price meals in the district’s elementary schools in 
that school year was 63.3 percent. Among all district middle and junior high school students, 59.2 
percent qualified for free or reduced-price meals.  
 
About 90.3 percent of Tubman parents whose students took the California Standards Tests provided 
responses to questions on the 2005 California Standardized Testing and Reporting (STAR) student 
answer document regarding their educational levels. The remainder declined to respond. Some 20.4 
percent of parents of all students tested indicated they had not graduated from high school. About 33 
percent identified themselves as high school graduates,19.9 percent as having pursued some college 
education,11.2 percent as having graduated from college and 5.8 percent as having participated in 
graduate school or post-graduate education.  
 
Transience. A student is stable if he or she was enrolled at the beginning of the school year and 
remained enrolled at the same school through the end of that school year. A student is mobile if he or 
she was enrolled in a school at the beginning of the school year and was not enrolled in the same 
school through the end of the year. 
 
In 2004–2005, the last school year for which districtwide data are available, the percentage of 
students who started the school year at Tubman and remained there for the entire year was 84.8, 
compared with a district average percentage of 87.0. The average stability rate for district elementary 
schools was 87.2 percent and for district middle schools, 88.8 percent.  
 
The 2004–2005 mobility index for Tubman—a measure of the degree of movement by students in 
and out of the school during the school year—was 28.8. The districtwide mobility index for the same 
school year was 29.6. The overall index for elementary schools was 29.0 and for middle schools, 
24.7.  
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Attendance. Tubman students currently attend school Monday through Friday, with a minimum day 
on Tuesday. 
 
During the most recent five-year period for which data are available (2001–2005), Tubman’s average 
annual attendance rate was 94.37. During that period, attendance has gradually improved, from 93.7 
percent in 2000–2001 to 95.51 percent in 2004–2005. The attendance rates of Tubman’s Hispanic 
students and African American students generally have been slightly higher than the schoolwide 
average whereas the attendance rates of White students have been consistently lower.  
 
Suspensions. Poor student discipline and behavior detract from classroom academic achievement. 
Suspending a student from school is one of the most severe punishments that a student can receive as 
a consequence of student disciplinary infractions. 
 
During the last five years for which districtwide data are available (2001–2005), both the numbers of 
Tubman students suspended and the rates of suspension have fluctuated. In 2004–2005, the most 
recent year for which annual figures are available, 13 students were suspended, representing a rate of 
4.68 per 100 students enrolled. In that year the corresponding districtwide suspension rate was 10.5, 
the rate for students in grades K–5 was 2.8 and the rate for students in grades 6–8 was 22.8.  

 
B. Assessment Data 
 
Academic Performance Index (API). For Tubman, as for all schools in California, the Academic 
Performance Index reflects the school’s performance on the student assessments included in the 
state’s Standardized Testing and Reporting (STAR) program. During the last two years, Tubman has 
consistently met or exceeded its API growth targets, schoolwide and for each numerically significant 
subgroup of students. (See Figure 2.) In both years, Hispanic and African American students as well 
as socioeconomically disadvantaged students represented numerically significant subgroups. White 
students represented such a subgroup in 2004 but not in 2005. 
 

Figure 2 
Tubman Village Charter School, 2005 API Results, with 2002–2004 Comparisons 

 
Group 2004 API 

Base 
2005 API API Growth 

Target4
API 

Growth 
Met 2005 
Target? 

2004?3 2003?4 2002? 2001? 

Schoolwide 734 746 3 12 Yes Yes – – No 
Hispanic 686 705 2 19 Yes Yes – – No 
African American 733 742 2 9 Yes Yes – – No 
White N/A N/A N/A N/A N/A Yes – – No 
Socioeconomically 
Disadvantaged 

715 723 2 8 Yes Yes – – No 

  
In 2002, grade 2 students at Tubman, as well as at a number of other schools throughout the state, 
failed to complete a portion of the English language arts California Standards Test. The cause of this 
failure remains unknown. Consequently 2002 growth and 2002 base APIs for Tubman could not be 

                                                 
3   Tubman did not have a valid 2002 API base and thus had no growth, or target, information. 
4   2002 growth and 2002 base APIs could not be reported because for one content area used in API 

calculation, Tubman, as well as a notable number of other schools in California, failed to test a significant 
portion of students who were not exempt from testing in 2002. Specifically, some grade 2 students did not 
complete a portion the English language arts CST. The cause of the failure remains unknown. 
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reported. In 2001 Tubman failed to meet any of its API targets. The school’s performance during the 
last two years, then, represents a notable turnaround. 
 
During the five-year period Tubman has demonstrated 130 points of growth schoolwide, from 
an API base score of 616 in 2001 to a base score of 746 in 2006. Tubman’s Hispanic students 
have improved their API score from 548 in 2001 to 705 in 2006, African American students 
from 551 to 742, and socioeconomically disadvantaged students from 583 to 723. 

 
Adequate Yearly Progress (AYP). According to the NCLB accountability requirements, 100 
percent of students in the nation’s public schools are to meet standards in English language arts and 
mathematics by 2014. School districts and individual schools must demonstrate adequate yearly 
progress (AYP) toward meeting that goal. Each state has adopted AYP requirements to comply with 
the NCLB. 
 
In California three criteria are used in calculating AYP for elementary and middle schools: 1) the 
number of students who reach the level of proficiency by meeting or exceeding state standards each 
year in English language arts and mathematics must meet or exceed annually designated percentages, 
called the annual measurable objectives (AMOs; see Figure 3); 2) at least 95 percent of the school’s 
students must take the designated state tests; and 3) the school must show a specified level of growth 
in its API score.  

 
Figure 3 

Tubman Village Charter School, 2005 Adequate Yearly Progress Summary,  
with 2002–2004 Comparisons 

 
 English Language Arts Mathematics 

Group AMO % 
Prof-
icient 

Met 
AMO 
2005 

 

2004 

 

2003 2002 AMO % 
Profi-
cient 

2005 
Met 

AMO 

2004 2003 2002 

Schoolwide 24.4% 39.7 Yes Yes Yes Yes 26.5% 38.8 Yes Yes Yes Yes 

Hispanic 24.4% 26.4 Yes Yes Yes Yes 26.5% 29.1 Yes Yes No Yes 

African American 24.4% 44.1 Yes Yes Yes Yes 26.5% 39 Yes Yes Yes Yes 

Socioeconomically 
Disadvantaged 

24.4% 33.1 Yes Yes Yes Yes 26.5% 36.4 Yes Yes Yes Yes 

English 
Learners 

24.4% 21.0 No Yes No N/A 26.5% 29.6 Yes Yes No N/A 

 
As noted, in 2002 Tubman failed to meet the AYP participation (Criterion 2) requirement, with the 
result that 2002 growth and base APIs could not be reported. The school has met its schoolwide API 
growth (Criterion 3) requirements during the last two years. In that same period three of its four 
numerically significant subgroups for AYP purposes have exceeded their AMOs. Only the school’s 
English learners failed to meet their AMO in English language arts in 2005: 21 percent of ELs scored 
at the Proficient or Advanced levels whereas 24.4 percent was required.5  
 
California Standards Tests (CST). The California Standards Tests indicate how well students are 
performing in relation to state subject-area content standards. Students’ scores on the tests are 
reported as performance levels: Advanced (exceeds state standards), Proficient (meets standards), 

                                                 
5   Improved scores by six EL students would have permitted Tubman’s ELs as a subgroup to meet the English 

language arts AMO, which, in turn, would have permitted Tubman to meet its AYP for the second year in a 
row and thereby exit Program Improvement status.  
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Basic (approaching standards), Below Basic (below standards), and Far Below Basic (well below 
standards).  
 
The CST is an important component of the state’s STAR program. Accordingly, students’ results on 
the tests influence school and student subgroup API and AYP results. Tubman’s CST results, when 
examined by grade level and subject area, are revealing. (See Figure 4) 
 

Figure 4 
Percentage of Tubman Village Charter Students Achieving Proficient or Advanced Level, 

English Language Arts CST, 2001-2005, and Comparisons with Districtwide Results 
 

 Tubman Village Charter  School District 

Grade 
Level 

2001 2002 2003 2004 2005 2001 2002 2003 2004 2005 

2 18.2 –6 36.4 25.0 34.4 35.2 36.9 40.1 39.2 45.3 

3 22.2 27.3 22.2 23.1 20.8 32.2 37.2 35.6 33.5 34.5 

4 15.4 37.1 33.3 36.0 43.5 33.7 36.0 40.1 41.2 51.0 

5 23.5 9.1 35.7 55.2 41.2 29.5 31.6 34.4 41.5 45.0 

6 12.5 34.1 40.0 35.5 47.1 29.7 29.9 35.8 34.7 39.9 

7 15.8 26.1 42.5 40.6 44.4 29.4 32.3 33.9 35.9 41.9 

8 36.3 20.0 29.2 40.0 41.4 30.7 31.0 31.8 33.6 40.4 

 
From 2001–2005, Tubman students have demonstrated inconsistent growth in English language arts, 
with students at particular grade levels moving forward and back as the years progress. At grade 3, for 
example, the percentage of students scoring at the Proficient level or above increased modestly from 
2001 to 2002, decreased from 2002 to 2003, increased slightly in 2004 and decreased in 2005.  
 
The performance of students by cohort also fluctuates, although the trend in most cases is positive. Of 
the 2001 grade 2 cohort, for example, 18.2 percent scored at the Proficient or Advanced level on the 
English language arts CST. In 2002, the cohort’s grade 3 year, 27.3 percent scored at those levels. In 
2003, at the grade 4 level, 33.3 percent scored at the Proficient or Advanced level. In 2004, the 
cohort’s grade 5 year, 55.2 percent scored at the Proficient or Advanced level, but in 2005, the 
percentage scoring at or above Proficient on the test decreased to 47.1. As Figure 4 demonstrates, 
other grade-level cohorts have demonstrated similar patterns of performance.  
 
The percentages of Tubman students scoring at the Proficient or Advanced levels on the most recent 
English language arts CST are somewhat lower—by four to 14 percentage points—than the 
corresponding districtwide scores for students in grades 2–5 but are slightly higher—by one to eight 
points—for students in grades 6–8. 
 
Among Tubman’s subgroups, performance varies by grade level. (See Figure 5.) In 2005 Hispanic 
students and English learners, for example, did not equal schoolwide performance in any grade for 
which their numbers were significant enough (10 or more students) to warrant reporting a score. 
African American students, however, far exceeded the schoolwide scores in the two grades for which 
their numbers warranted reporting scores (grades 3 and 6).  
 

                                                 
6    See Note 4. 
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Figure 5 
Percentage of Tubman Village Charter Students, Selected Categories,  

Achieving Proficient or Advanced Level, English Language Arts CST, 2005 
 

Grade 
Level 

Schoolwide Socio-
Economically 

Disadvantaged 

English 
Learners 

Male Students Hispanic 
Students 

African American 
Students 

2 34.4 31.8 29.9 10.0 30.8 –7

3 20.8 23.5 8.3 13.3 9.1 40.0 

4 43.5 50.0 – 43.5 33.3 – 

5 41.2 30.4 23.1 29.4 29.4 – 

6 47.1 47.1 18.2 40.0 16.7 61.5 

7 44.4 33.3 – – 42.9 – 

8 41.4 22.2 – 36.4 25.0 – 

 
Results by grade level on the mathematics CST from 2002–2005 also have been somewhat 
inconsistent, although here, too, the general trend has been positive. (See Figure 6.) Students at grades 
3, 7 and 8 have demonstrated steady progress through the four years. The performance of students at 
the other grade levels, however, has fluctuated, with the percentage of students reaching proficiency 
or beyond increasing one year, decreasing the next and so on.  
 
As in the case of English language arts CST performance, mathematics performance by cohort 
demonstrates a pattern of inconsistency. Generally, as students in a cohort reach the middle grades, 
the percentages of them who score at the Proficient or Advanced level in mathematics decreases. 
Following a districtwide pattern, the percentage of students in grade 8 who score at the highest two 
levels on the test is substantially smaller than corresponding percentages at other grade levels.  
 
The percentages of Tubman students scoring at the Proficient or Advanced level on the most recent 
mathematics CST are somewhat lower—by three to 12 percentage points—than the corresponding 
districtwide scores for students in grades 2–6 but are slightly higher for students in grades 7 and 8.   

 
Figure 6 

Percentage of Tubman Village Charter Students Achieving Proficient or Advanced Level, Mathematics 
CST, 2002-2005, and Comparisons with Districtwide Results 

 
 Tubman Village Charter  School District 

Grade 
Level 

2002 2003 2004 2005 2002 2003 2004 2005 

2 38.7 45.5 32.1 54.8 41.2 50.0 52.1 61.2 

3 15.2 29.6 42.3 54.2 36.0 44.9 51.0 57.2 

4 17.1 37.5 28.0 43.5 31.1 39.4 43.5 51.6 

5 13.6 10.7 37.9 32.4 22.5 27.7 32.8 44.9 

6 39.0 30.0 29.0 35.3 29.2 31.2 32.1 41.6 

7 8.7 25.0 40.6 40.7 28.6 28.4 32.4 35.8 

8 6.7 8.3 22.9 26.7 13.4 15.3 19.0 26.2 

 

                                                 
7   – means fewer than 10 students. 
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Among Tubman’s subgroups, mathematics performance varies by grade level, with the percentages of 
students scoring at the Proficient or Advanced level typically, but not always, decreasing as the grade 
levels increase.  (See Figure 7.) This problem is particularly acute among Tubman’s English learners. 
Only at grade 2 did ELs approach the schoolwide percentage of students at the grade level scoring at 
the Proficient level or above, falling short by only two percentage points. At higher grade levels, 
however, the disparity increases notably, indicating a particular challenge for Tubman administrators 
and staff.  
 

Figure 7 
Percentage of Tubman Village Charter Students, Selected Categories,  

Achieving Proficient or Advanced Level, Mathematics CST, 2005  
 

Grade 
Level 

Schoolwide Socio-
Economically 

Disadvantaged 

English 
Learners 

Male Students Hispanic 
Students 

African American 
Students 

2 54.8 57.1 52.9 –8 41.7 – 

3 54.2 47.1 33.3 46.7 27.3 70.0 

4 43.5 44.4 – 36.4 33.3 – 

5 32.4 26.1 23.1 294 23.5 – 

6 35.3 35.3 18.2 46.7 25.0 38.5 

7. 40.7 33.3 – – 42.9 – 

8 20.7 16.7 – 9.1 16.7 – 

 
California English Language Development Test (CELDT). The purpose of the CELDT is to 
identify new students who are English learners, determine their level of English proficiency and 
annually assess their progress toward becoming fluent English proficient. The test as administered to 
students in grades 2–8 covers four skill areas: listening, speaking, reading and writing in English. As 
administered to students in grades K–1, it covers only listening and speaking. The CELDT must be 
administered to students who enter a public school district from homes in which a language other than 
English is used frequently and to students already identified as English learners. 
 
CELDT results are used to determine students’ current levels of English language proficiency and 
inform teachers about whether students are making timely progress in learning English. Teachers use 
this information to identify students who need additional instructional support. 
 
On the basis of their test results, students are assigned a proficiency level of Beginning, Early 
Intermediate, Intermediate, Early Advanced, or Advanced. Grades 2-12 students also receive an 
overall proficiency level (OPL), which is calculated based on their assessment results in each skill 
area. 
 
Generally, students with little or no English language proficiency on entering school would be 
expected to work at the Beginning level during their first year of enrollment, at the Early Intermediate 
level during their second year of enrollment and so on. Students who achieve an OPL of Early 
Advanced or Advanced and meet district California Standards Test (CST) criteria are considered for 
reclassification to fluent English status. District expectations for English learners follow state 
guidelines, which recommend reclassification within five years of enrollment. Students newly 
enrolled at the Early Advanced or Advanced levels are considered initially fluent in English and 
therefore are not classified as English learners.  

                                                 
8  – means fewer than 10 students. 
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Tubman’s CELDT results for 2002–2006 indicate that in each year a greater percentage of English 
learners tested met or exceeded expectations than the districtwide average. In some years the 
difference is dramatic. (See Figure 8.) In 2003–2004, for example, 51 percent of Tubman’s ELs met 
or exceeded expectations compared with 16.7 percent of students districtwide. Nonetheless a notable 
percentage of Tubman’s English learners tested did not meet expected levels of proficiency in each 
year, indicating that helping the school’s English learners to progress in a timely manner to English 
proficiency remains a significant challenge.     
 

Figure 8 
Tubman Village Charter School, English Learners’ Timely Acquisition of English, 2002–2005 

 
 BELOW EXPECTATIONS MET OR EXCEEDED EXPECTATIONS 

Year Tubman Village 
Charter 

District Tubman Village 
Charter 

District 

2002–2003 58% 73.2% 42% 26.8% 
2003–2004 49% 83.3% 51% 16.7% 
2004–2005 51% 69.9% 49% 30.1% 
2005–2006 52% 61% 48% 39% 

 
Overall, Tubman’s English learners have demonstrated a positive pattern in their development of 
English fluency. The percentage of EL students designated as at the Beginning and Early Intermediate 
levels has declined from 28 percent in 2001–2002 to 13 percent in 2005–2006 and the percentage 
designated as at the Early Advanced and Advanced levels has increased from 37 percent in 2001–
2002 to 51 percent in 2005–2006. (See Figure 9.) 
 

Figure 9 
Tubman Village Charter School, English Learners by Proficiency Level, All Grades, 2001-2005 

 
Year Advanced Early Advanced Intermediate Early 

Intermediate 
Beginning 

2001–2002 16 21% 12 16% 26 35% 16 21% 5 7% 
2002–2003 9 12% 26 34% 28 36% 10 13% 4 5% 
2003–2004 11 16% 29 41% 20 29% 8 11% 2 3% 
2004–2005 11 15% 27 38% 21 30% 12 17% 0 0% 
2005–2006 14 15% 33 36% 27 30% 11 12% 6 7% 

 
C. Staffing Data 
 
Leadership team. The Tubman leadership team consists of a principal and a business manager who 
are assisted by a literacy consultant and a mathematics consultant. The principal is serving in her fifth 
year in that position at Tubman. Previously she had served as vice principal at the district’s Lincoln 
High School; as a Magnet/VEEP resource teacher in the SDUSD Integration Office; as a consultant to 
principals, representing the district’s Equity in Student Achievement Program, which operated from 
the Integration Office, and as a speech and hearing pathologist. 
 
Tubman’s business manager has served for five years in that position. Previously he had served as an 
administrative assistant for 29 years in district schools, 18 at Morse High School and 11 at Lincoln 
High School. 
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Certificated classroom staff. Tubman employs 13 full-time regular classroom teachers and two 
physical education teachers (two days per week each). All of Tubman’s classroom teachers hold clear 
credentials. Twelve of the classroom teachers hold Cross Cultural, Language and Academic 
Development (CLAD) certification and one is B (Bilingual)-CLAD-certified. 
 

Figure 10 
Tubman Village Charter School Staff at a Glance, 2005–2006 

 
Leadership Team 
Members 

2 Regularly Credentialed 
Teachers 

13 Classified Support Staff 5.59

Certificated 
Classroom Teachers 

13.810 Teachers Credentialed as 
Interns 

0 Positions Vacant, 
Certificated 

0 

Certificated Support 
Staff 

2.511 Teachers with 
Emergency Credentials 

0 Positions Vacant, 
Classified 

0 

 
Teaching experience. The median number of years of teaching experience among Tubman’s 
teaching staff is 5.6 years. The median number of years of service to Tubman among the entire 
Tubman certificated staff is 7 years.  
 
Certificated support staff. Tubman students are supported by a counselor (.5 full-time equivalent 
[FTE]), a psychologist (.2 FTE), a speech pathologist (.2 FTE), a special education resource specialist 
(.6 FTE), two English language development support teachers (.5 FTE each) and a nurse (.2 FTE).  

 
Classified support staff. An administrative assistant l, an enrollment clerk and an office clerk staff 
the Tubman front office. In addition, four instructional aides (three at .5 FTE each and one at .375 
FTE) support teachers in the classroom and the library is staffed by a library clerk (.625 FTE). 
 

                                                 
9   Eight staff members provide services. Their combined full-time equivalent (FTE) is 5.5. 
10   Includes 13 full-time classroom teachers and two physical education teachers, each with a full-time 

equivalent of .4. 
11   Seven staff members provide services. Their combined full-time equivalent (FTE) is 2.5. 
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D.  Tubman’s Current Educational Program 
 
Overview. In 1998–1999, the San Diego Unified School District initiated a districtwide school 
reform effort intended to provide all students with effective teaching, high-quality instructional 
materials, rich learning environments and additional time and support to reach state academic 
standards. Tubman Charter School chose to focus on the specific elements of the districtwide reform 
that the school’s governance council, administration and staff believed would address the particular 
needs of Tubman students, emphasizing literacy and language development in the first three years and 
adding an emphasis in numeracy and mathematics skills in succeeding years. 
 
Despite the efforts of Tubman’s leadership and staff, in July 2003 the school entered its third year in 
program improvement status under the NCLB. The school thereby became subject to corrective 
action and eligible for assistance through the California Department of Education’s Immediate 
Intervention/Underperforming Schools Program (IIUSP). With the help of outside consultants whose 
services were paid by program funds, Tubman made significant changes to improve instruction. In 
2006, after a thorough program review, Tubman was released from the IIUSP’s accountability 
requirement, having successfully completed the corrective actions required. The changes 
implemented include many of the key elements of Tubman’s educational program during the course 
of the last two years.   

 
Instructional leadership. Tubman’s principal and chief education officer, with the assistance of 
consultants in literacy and mathematics, provides professional development for Tubman’s teaching 
staff. Their work is informed by student need as indicated in student work samples, test results, 
benchmark assessment data and teacher observation. The principal monitors classroom instruction to 
assure optimal learning experiences for all students. In particular, the principal meets with teachers 
twice a month to monitor the progress of students whose scores on the California Standards Tests are 
at the Below Basic and Far Below Basic levels. 
 
Professional development. Tubman teachers receive training and coaching by grade level in several 
areas identified by IIUSP consultants as important to assure the success of standards-based 
instruction. The training is provided by the principal/chief education officer as well as by consultants 
in literacy and mathematics hired by the school, and by the school’s two part-time ELD support 
teachers. They also receive training from the San Diego Unified School District and from the San 
Diego County Office of Education. The areas of emphasis include phonemic awareness, writing 
across the curriculum (grades K–5 and grades 6–8), differentiated reading and mathematics 
instruction, guided reading, development of academic language skills, and use of Guided Language 
Acquisition Design (GLAD; see below). 
 
In addition Tubman’s teachers of English learners have collaborated in conducting research into 
reading programs and have recommended programs to assist teachers to improve the phonics, spelling 
and writing skills of students in grades K–5 and the study skills, reading comprehension and writing 
skills of students in the middle grades.  
 
Tuesday minimum-day afternoons provide time bi-weekly for professional development. In addition, 
substitute teachers are provided as often as is financial feasible to free teachers to take part in training 
and collaborative planning.    
 
Instructional practice. Tubman administrators and staff believe that students will achieve at high 
levels when they are taught at high levels. All Tubman students are immersed throughout the 
instructional day in standards-based, grade-appropriate instruction in a professional, academic 
environment that places a high value on learning and students’ social-emotional growth. 
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Tubman School’s short-term goal is to demonstrate adequate yearly progress by 1) meeting its 
schoolwide and student subgroup annual measurable objectives in English language arts and 
mathematics, as it did in 2004 and nearly did in 2005; 2) assuring that at least 98 percent of its 
students take the designated state tests, as they did in both 2004 and 2005; and 3) meeting its 
schoolwide and subgroup Academic Performance Index growth targets, as it also did in 2004 and 
2005. 
 
Tubman’s long-term educational goal is to prepare life-long learners who make positive contributions 
to their families and communities. The following instructional strategies, many first put in place in 
2004–2005, are used effectively at Tubman and will be integrated into the restructuring plan.  
 
• Teachers create learning plans for their students that include literacy and mathematics growth 

objectives. The creation of such objectives for each student is included in each teacher’s Stull Act 
objectives, which are matter for bi-annual evaluation. 

• The structure and schedule of classes have been designed to provide time for differentiated 
instruction and for grouping students across ability levels. Students move in and out of their 
various ability groups in core subjects to assure that they meet their instructional objectives in 
literacy and mathematics. Because Tubman is a small learning community with few additional 
teachers to provide extra support, the school has organized its literacy and mathematics programs 
and schedules to provide designated times for differentiating the instruction to meet the differing 
academic needs of all students. Special attention is paid to English learners in these programs, so 
that they can receive small-group instruction when necessary during the day. 

•  Intentional step-in tutors assist small groups of students as well as individual students who need 
specialized attention. The tutors are University of California, San Diego, students, some in 
education and others in the liberal arts, mathematics or science. They work on the Tubman 
campus during the school day and each is assigned to a specific teacher. The tutors receive 
training on the university campus on Fridays and receive additional training at Tubman, provided 
by the principal and Tubman’s literacy and mathematics consultants. 
Each tutor, who receives direction from his or her students’ classroom teachers, works at Tubman 
one–two days per week, based on Tubman classroom needs and the tutor’s own university 
schedule. Tubman students who receive tutoring work with their tutors, on average, at least twice 
a week for one-two hours at a time.    

• Two part-time credentialed English language development teachers (.5 FTE each) provide 
assistance to EL teachers by demonstrating effective educational strategies and by working with 
individual English learner students as well as small groups of students to help them improve their 
academic performance. One instructor works with teachers and students in grades K–4 and the 
other with teachers and students in grades 5–8.  

• Instructional materials are enriched yearly. Leveled and guided reading materials continue to be 
acquired as well as materials intended to supplement adopted textbooks (see below), including 
math manipulatives, games, tapes and books, and printed materials designed to foster English 
language development.   

• The use of technology tools in instruction has been expanded. Tubman recently purchased 30 
desktop computers, several laptop computers and two PowerPoint projectors for student use. 
Twenty-four computers are located in the school computer lab. Each teacher also has two–four 
computers in his or her classroom. 

The computer lab is open daily and teachers generally schedule lab time once or twice a week    
In 2004–2005 the school purchased the software program Accelerated Reader and in 2005–2006, 
the program Accelerated Math, to help students improve their skills in literacy and mathematics. 
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A part-time library aide tests students and provides them with opportunities to use the programs 
both during and after school. In addition, Tubman students participate in computer classes offered 
at the Ray and Joan Kroc Center. (The classes will be offered on site in 2006–2007. See below.) 

 
Textbooks/instructional materials. Tubman School selects and purchases textbooks and related 
instructional materials that have been approved by the California Board of Education. The school 
provides sufficient textbooks for all of its students in grades K–8. As noted below, the assessments 
built into the adopted textbooks are among the assessment tools Tubman teachers regularly employ to 
monitor student progress toward meeting California’s academic standards.  

 
Instructional minutes. The California Education Code establishes a required number of minutes of 
instruction per year for each grade level: 36,000 minutes for grade K, 50,400 minutes for grades 1–3 
and 54,000 minutes for grades 4–8. Tubman students currently receive considerably more minutes of 
instruction annually at each level: 60,400 at grade K (full-day kindergarten), 58,600 at grades 1–6 and 
60,400 at grades 7 and 8.  
 
Parent involvement and community outreach. Tubman staff encourage parents of Tubman students 
to become actively involved in the school community through such avenues as participation in the 
Tubman Governance Council, the School Site Council, the Village Council (which functions much as 
parent-teacher associations do at other schools) and the school English Learner Advisory Committee 
(ELAC). Staff also encourage parents to volunteer to offer assistance in Tubman classrooms, often by 
reading to students and being read to by them, and to assist in organizing and conducting classroom 
and schoolwide events, including field trips, and in fund raising.  Volunteer parents worked 
throughout 2005–2006 in all but three Tubman classrooms. 

Teachers provide information to parents via regular teacher-parent conferences on modified 
(shortened) days as well as through use of an Internet website at which teachers are able to post their 
syllabi, lesson plans and student grades and through a quarterly newsletter. 

 
Tubman School is fortunate to receive support from a variety of community partners, all of which the 
school values highly. Partners includes the University of California, San Diego and the Salvation 
Army’s Ray and Joan Kroc Center. They also include some area businesses: Wells Fargo Bank, Papa 
John’s, Long’s Drug Store and Star Tech Computers.  
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2.   Restructuring Proposal 
 

A. Challenges 
 

In fashioning a restructuring proposal for Tubman Charter School, Tubman’s Governance 
Council and staff, led by the school principal/chief education officer, have taken their cues from 
three sources: the demographic, assessment and staffing data summarized in Part 1; the 
observations of student performance, interactions and behavior by Tubman’s leadership and 
teaching staff; and the observations of the school’s teaching and support staff members by 
Tubman’s principal and consultants.  
 
The data summarized in Part 1 serve to clarify some of the challenges Tubman faces in improving 
the academic achievement of its students, some specific areas upon which leadership and staff 
must focus to maintain the steady academic progress of the last two years, and some of the 
strengths upon which the school can build. 
 
• The number of Tubman students whose home language is not English has steadily increased, 

from 16.5 percent in 2000–2001 to 35.2 percent in the current year. These English learners 
represent the only subgroup of Tubman students to have failed to meet its 2005 measurable 
objective in English language arts. (All numerically significant subgroups of Tubman 
students, including ELs, met the 2004 AMO.) The stated objective for this subgroup was 24.4 
percent scoring at the Proficient level or above; 21 percent of Tubman ELs met the AMO.  

 Further, 29.6 percent Tubman ELs scored at the Proficient level or above on the 2005 
mathematics CST, exceeding the AMO of 26.5 percent and joining Tubman’s other 
numerically significant subgroups in meeting the mathematics AMOs in both 2004 and 2005. 
The 2005 margin, however, was narrow and a similar score will not suffice as the AMO 
increases year by year.  
Clearly, Tubman leadership and staff must redouble their efforts to implement instructional 
strategies that will help the growing number of EL students to overcome the obstacles posed 
by the inability to understand English and to speak, read and write fluently in English so they 
may continue their progress toward mastering State academic standards in both English 
language arts and mathematics. 

• The number of Tubman students identified as of Hispanic extraction has increased steadily 
from 34.3 percent in 2000–2001 to 42.1 percent in 2005–2006. In both 2004 and 2005, 
Hispanic students as a subgroup exceeded their AMOs in both English language arts and 
mathematics. The margins, however, were narrow in both areas in 2005: 26.4 percent scored 
at the Proficient level or above on the English language arts CST, exceeding the 2005 AMO 
of 24.4 percent, and 29.1 percent scored at the Proficient or above level on the mathematics 
CST, exceeding the AMO of 26.5 percent. 
As the AMOs increase in future years, until 2014 when 100 percent of students will be 
expected to have achieved proficiency in both English language arts and mathematics, the 
scores achieved in 2005 will fall increasingly short. Tubman leadership and staff must 
implement instructional strategies that will assist all Hispanic students to continue to progress 
toward mastery of the State’s academic standards. 

• The ethnic/racial composition of the Tubman student body has changed notably during the 
last six years. As noted, the percentage of students identified as Hispanic has increased from 
34.3 percent in 2000–2001 to 42.1 percent in 2005–2006. The percentage of students 
identified as African American has increased from 23.2 percent in 2000–2001 to 37.7 
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percent. And the percentage of students identified as White has decreased from 39.4 percent 
in 2000–2001 to 12.9 percent in 2005–2006. 
Tubman leadership and staff must implement instructional strategies that will provide the 
school’s students with a culturally relevant educational experience.  

• The income of many Tubman families is comparatively low. Moreover, a significant 
percentage of Tubman parents have not benefited from high levels of formal education. To 
the degree that economic advantage and disadvantage and low levels of formal education 
among students’ parents pose obstacles to learning, Tubman faces important challenges. 
These challenges include providing a wide variety of opportunities for enrichment classes and 
activities for students and effective encouragement and support to parents in helping their 
children improve their academic achievement. 

• The scores of Tubman students on the CSTs have generally increased as the students advance 
from grade to grade. Tubman leadership and teaching staff must continue to provide 
instruction that permits students to build upon what they have learned to improve their 
academic performance. Further, in the last two years Tubman middle school students have 
generally achieved better results on the CSTs in both English language arts and mathematics 
than the districtwide average results. Tubman leadership and staff must determine whether 
there are lessons to be learned from the instruction offered at this level that may be applicable 
throughout the school. Since the numbers of middle school students enrolled at Tubman are 
higher than at other grade levels and appear to be growing, it is important that Tubman 
leadership and staff maintain their high standards and levels of middle school student 
performance and, indeed, improve upon them as annual measurable objectives increase year 
by year. 

• The rate at which Tubman’s English learners acquire English fluency notably exceeds the 
districtwide rate. In the last four years, however, the percentages of Tubman ELs meeting 
State and district expectations regarding acquisition of English has remained relatively steady 
as the districtwide percentages have increased. Tubman leadership and staff must devise 
means of helping all of the school’s ELs develop the fluency in English that will open other 
doors of learning to them. The growing number of ELs at Tubman makes meeting this 
challenge particularly important. 

• Although special education students do not constitute a numerically significant subgroup of 
Tubman students for API or AYP purposes—those receiving special education services 
currently number 17 and represent about 6 percent of all students—Tubman staff are 
committed to meeting their educational needs. In 2005 21.4 percent of the school’s special 
education students tested scored at the Proficient level or above on the English language arts 
CST; the AMO was 24.6 percent. Their scores on the 2005 mathematics CST were 
considerably better: 46.2 percent scored at the Proficient level or above, far exceeding the 
AMO of 26.5 percent. Tubman leadership and staff must collaborate effectively with the 
SDUSD staff who provide special education services to Tubman students to devise and 
implement instructional strategies that will assure that special education students keep pace 
with their peers in meeting the increasingly high demands of the State’s accountability 
system.        

 
Tubman leadership and teaching staff interaction with and observation of students confirm many 
of the challenges that the data reveal. To meet the challenges, the school’s leadership and staff 
have fashioned a restructuring proposal that recommends significant structural changes as well as 
instructional changes in Tubman’s educational program and its delivery. Coupled with the 
effective instructional strategies already in place and described above, leadership and staff believe 
that these changes will lead to higher levels of achievement by Tubman students. 
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B. Structural Changes 
 

Tubman’s leadership and staff propose to make the following changes in the school’s structure, 
governance function and instructional schedule, which also are intended to lead to improvement 
in student performance 

1. Reconfigure Tubman School Into Grades K–4 and Grades 5–8 Subdivisions  

The needs of early elementary students (grades K–4) and upper-elementary and middle-level 
students (grades 5–8) differ, and the differences increase as students develop socially and 
emotionally and encounter more challenging content in their classes. To permit Tubman’s 
staff to focus more effectively on serving students at different levels, in 2006–2007, Tubman 
will be subdivided into grades K–4 and grades 5–8 sections and a lead teacher will be 
assigned to help organize and support the work of teachers in each section. Teachers in 
grades K–4 will meet the challenge of helping students to construct a solid foundation for 
academic achievement. Teachers in grades 5–8 will build upon that foundation, helping their 
students to meet the increasing demands of the curriculum and to maintain high levels of 
performance. 

It is not unusual that students’ academic performances, as measured by standardized test 
results, decrease as students leave lower elementary grades and proceed to middle grades. 
The scores of Tubman’s middle-level students in English language arts and mathematics, as 
noted, are generally somewhat higher than the districtwide averages. In English language arts, 
middle-level scores by student cohort, with some exceptions, continue an overall positive 
trend demonstrated in grades K–4. In mathematics, however, as cohorts of students proceed 
through the grade levels, their scores do not always continue to improve. The most significant 
drop-off occurs at grade 8, when students encounter more challenging mathematical content.   

By subdividing the school and engaging lead teachers to guide the work of each section, 
Tubman will sharpen the focus of education to meet students’ needs and abilities. The lead 
teachers have already been selected by the principal, with the advice of Tubman consultants, 
and their selection was based on their overall job performance in the classroom. The lead 
teachers will continue to teach full-time, receiving release time as required to perform their 
leadership functions.         

The proposed change in structure also will entail a change in Tubman’s leadership and 
governance.  Currently the principal/chief education officer serves as the sole official 
intermediary between Tubman’s staff and its Governance Council. She oversees school 
operations and instruction and gauges the success of the instructional program, carefully 
observing teachers in action and regularly reviewing a wide variety of student assessment 
data, including standardized measures and anecdotal information. She reports regularly to the 
Council and makes recommendations regarding Tubman’s programs. In turn, she 
communicates to the staff the policies established by the Council.  

In 2006–2007, the principal will be joined in many of these responsibilities by the two lead 
teachers. The lead teachers will lead grade-level and collaborative planning by their teacher-
colleagues. They will join the principal in reviewing student assessment data and assuring 
timely and consistent follow-up with their colleagues. And they will share with the principal 
the responsibility of reporting to the Governing Council the results, strengths and needs of 
Tubman’s instructional program. By adding lead teachers to Tubman’s structure, school 
leadership and staff intend to increase efficiencies and to broaden and deepen the level of 
information reported to the Council. 
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2. Schedule Changes 

In 2006–2007 Tubman will introduce substantial changes in its daily schedule that will assure 
that students continue to receive far more than the State-required instructional minutes. The 
schedule also will assure that time is earmarked in the instructional day and week for 
professional development; for individual and grade-level teacher planning; for collaborative 
planning by grade-level groupings (K–4 and 5–8); for meetings between teachers and tutors, 
and for staff meetings. 

Currently, under a schedule determined in large part by the availability of school bus 
transportation for a relatively small number of Tubman students, the school day begins at 9 
A.M. and ends at 3:50 P.M., with the exception of Tuesdays, on which the school day ends at 
1:10 P.M. Minimum-day afternoons are devoted to a variety of purposes, including teacher 
planning, staff development, parent consultations and staff meetings. 

As noted, the San Diego Unified School District will cease providing bus transportation for 
Tubman students in the 2006–2007 school year. Since Tubman will no longer be limited by 
the requirements of the school district’s transportation system and schedule, school leadership 
and staff have taken the opportunity to fashion a schedule that better meets the needs of 
Tubman students and staff. (See Figure 11.) 

In 2006–2007 weekly minimum days will be eliminated. The teacher school day will begin at 
8 A.M. and conclude at 3:30 P.M., except on Tuesdays and Wednesdays, when teachers will 
begin their school day at 7:15 A.M., and on the first and third Thursday of each month, when 
they will conclude their school day at 4 P.M. The student school day will begin at 8:15 A.M. 
and will conclude at 2:45 P.M., assuring that after-school instruction and activities end before 
dark, as many parents have requested. 

Figure 11 
Tubman Village Charter School, Instructional Minutes, 2006–2007 

 
 School Day Start 

(A.M.)  
End 

(P.M.)  
Minutes Per 

Day12
Days  Per 

Year 
Total 

Instructional 
Minutes 

Minutes In 
Excess of State 
Requirement 

K Regular  8:15  2:45 355 173 61,415  

 Modified  8:15 12:15 205 4 820  

 Minimum  8:15 12:15 205 3 615  

     180 62,850 26,850 

1–6 Regular  8:15  2:45 345 173 59,685  

 Modified  8:15 12:15 195 4 780  

 Minimum  8:15 12:15 195 3 585  

     180 61,050 7,050 

7–8 Regular  8:15  2:45 350 173 60,550  

 Modified  8:15 12:15 200 4 800  

 Minimum  8:15 12:15 200 3 600  

     180 61,950 7,950 
 

The school year will include four modified days, to permit teachers to conduct parent 
conferences, and three minimum days, one for parent conferences, one for staff development 
and one for graduation. 

                                                 
12   Minus recess time, if applicable, and lunch period 
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The 2006–2007 schedule, supported by Tubman teachers, will include designated times and 
days for instructional planning by individuals and groups of teachers, professional 
development, meetings between teachers and tutors, and staff meetings. (See Figure 12.) 

 
 Figure 12 

Tubman Village Charter School, Teacher Planning and Development Schedule, 2006–2007 
 

Activity Time Day 
Collaborative Planning (K–4 and 5–8) 7:15–8:00 A.M. Tuesdays and Wednesdays 

Individual Teacher Planning 2:45–3:30 P.M. Mondays and Fridays 

Grade-level Planning 2:45–4:00 P.M. 1st and 3rd Thursday of the Month 

Teacher and Tutor Meetings 2:45–3:30 P.M. 2nd and 4th Thursday of the Month 

Professional Development 2:45–3:30 P.M. Wednesdays 

Staff Meetings 2:45–3:30 P.M. 1st Tuesday of the Month, as Needed 

 
C. Instructional Initiatives 

 
Tubman’s leadership and staff propose to undertake the following 15 instructional initiatives, 
which are listed in brief here and described more fully below. Some of the initiatives are designed 
to improve the performance of all Tubman students and others focus on specific groups of 
students whose particular needs have been identified in the self-study that preceded formulation 
of this plan.  
 
Beginning in 2006–2007, Tubman will 
 
For all students 

1. Implement Guided Language Acquisition Design (GLAD) strategies in all classrooms. GLAD 
is a model for differentiated instruction endorsed by the California Department of Education 
that links language acquisition theory to instruction and integrates the essential listening, 
speaking, reading and writing skills in all content areas.  

2. Institute for all students a focused 2-hour daily literacy block and a 75-minute daily 
mathematics block for students in grades K–4 to assure that sufficient instructional time is 
provided in both of these key disciplines. 

3. Establish benchmarks in the curriculum to drive instructional pacing and schoolwide testing 
three times a year. 

4. Generate individual instruction plans for each student following the first marking period. 

5. Integrate performance- and exhibition-based learning into all instruction. 

6. Offer differentiated instruction to all students in small groups. 

7. Introduce culturally relevant and responsive instructional strategies in all classrooms for all 
students and conduct assemblies, or meetings, each semester for students in grades K–2, 3–4, 
5–6 and 7–8, in which students have the opportunity to learn from culturally diverse speakers 
or presenters. 

8. Provide all students with a weekly elective class to expose them to new content that meets 
their interests. All regular classroom teachers will offer the elective classes.  
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9. Conduct science/technology and social studies fairs annually for all students and conduct an 
annual schoolwide cultural fair. 

10. Introduce technology in all classrooms, to help teachers implement standards-based 
instruction on English language arts, mathematics and science. 

For particular groups of students   

11. Provide tutoring during and after school to all students, especially grades 2–8 students who 
require remediation. 

12. Establish a hands-on science lab for all students in grades 3–8. 

13. Provide students with opportunities to improve their study and organizational skills.  

For EL students 

14. Provide an additional, part-time English learner support teacher to provide targeted 
instruction for EL students organized by different language development levels. 

For parents 

14. Design additional means of involving parents in the education of their children and in the life 
of the Tubman community. 

1. Guided Language Acquisition Design Strategies 

Guided Language Acquisition Design (GLAD) is a model for differentiated instruction that 
links language acquisition theory to instruction. Endorsed by the California Department of 
Education as an effective instructional model, recognized by the U. S. Department of 
Education and implemented successfully in a number of award-winning Title I schools, 
GLAD integrates instruction that focuses on developing students’ listening, speaking, reading 
and writing skills into all content areas. It helps facilitate English language mastery, 
regardless of the students’ language backgrounds.  

GLAD, which is strongly rooted in brain research and research into metacognition (how 
cognitive processes are overseen and regulated), emphasizes the importance of activating 
prior knowledge, scaffolding, and using inquiry charts, graphic organizers, summaries, 
visuals and contextual clues in instruction. It requires maintaining the highest standards and 
expectations, establishing a clear set purpose for learning and providing students with 
opportunities to negotiate meaning from oral language and text and to engage in problem 
solving while learning social skills. The program involves considerable reading to, with and 
by students and gives priority to fostering the identity and voice of students. 

All regular classroom teachers will be trained in GLAD methodologies over a three-year 
period. In fact, GLAD training at Tubman began in 2005–2006 as part of the corrective action 
in which the school participated under the IIUSP Program (see above: D. Tubman’s Current 
Educational Program, Professional Development). Training will continue during the next 
two school years and will be provided on site through the San Diego County Office of 
Education. Teachers will learn not only how to implement GLAD strategies in their teaching, 
but also how to use a variety of assessment tools to help determine how effective the 
instruction has been. 

2. Literacy and Mathematics Blocks   

Tubman will institute schoolwide a daily focused 2-hour literacy block and a daily 75-minute 
mathematics block, to assure that sufficient instructional time is provided in both of these key 
disciplines. Students who need additional instruction in mathematics will be provided the 
time required after school. 
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It is crucial that students spend appropriate uninterrupted instructional time on task. 
Instruction in the literacy block will employ State Board-adopted instructional materials and 
will be consistent with the State instructional framework for English language arts. It will 
include, as appropriate, the teaching of phonics; use of read-alouds; shared, guided and 
independent reading and writing; and word study. Instruction in the mathematics block also 
will employ State Board-adopted materials and will follow the State mathematics framework. 
It will emphasize, as appropriate to grade and achievement levels, development of number 
sense and relationships, computation, problem-solving and algebraic thinking.   

3. Curriculum Benchmarks and Schoolwide Testing 

Tubman will establish benchmarks, or targets, in the curriculum to guide the pacing of 
instruction, to assure that students are on schedule to achieve mastery of subject-area 
standards by the end of the school year. Pacing guides will be created that indicate what the 
benchmarks are. Tests will be administered schoolwide three times a year to allow teachers to 
chart student progress toward mastery and to make appropriate adjustments in instruction.  

4. Individual Student Instruction Plans 

Following the first marking period, every teacher will create an individual instruction plan for 
each of his or her students. Each plan will include a California standards-based reading/ 
language arts goal, a mathematics goal and a writing goal for the student. Teachers will be 
required to monitor closely student progress toward achieving the goals. The principal, in 
turn, will monitor the progress of each teacher’s students toward meeting the stated goals. 
Creation of the individual instruction plans and student goals will be included among each 
teacher’s Stull Act objectives. 

Teachers currently on staff have already received training in writing student goals. Teachers 
new to Tubman will receive such training from the school’s lead teachers (see above). It will 
be the principal’s responsibility to review the goals to assure that they are both rigorous and 
achievable. 

Teachers will communicate goals to students during teacher-parent-student conferences and 
one-on-one with students. Extra conferencing days will be built into the school schedule to 
assure that teachers have adequate opportunities to communicate to parents the progress their 
children are making toward achieving their goals. 

5. Performance- and Exhibition-based Learning 

Tubman will require each student to create performance/exhibition-based products in at least 
one core subject area as well as in art, music or drama. Students will be encouraged to bring 
their particular cultural sensitivities and experiences to bear on their creations, in the service 
of demonstrating their growing mastery of appropriate academic standards. Student 
performances and exhibitions will provide means of assessing student progress, in addition to 
written and oral tests. 

Twice a year students at all grade levels will exhibit their artwork in the school. At least once 
a year, each student will display and make an oral presentation on his or her science exhibit. 
The Tubman community will be invited to view the exhibits and listen to the presentations as 
well as to ask questions about them. 

Students in drama and choir classes will be required to perform a show or a music program 
for the school. All events will be judged and or graded.  At the end of the school year, during 
an awards day event, students will receive medals, certificates and other recognition for their 
performances, exhibitions and presentations. 
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6. Differentiated Instruction 

The error of virtually every educational prescription I have seen is that it 
makes things too simple, as if there were a single best method of fostering 
talent, and we have only to guess what it is. If there were a single best method 
to bring forth human potential, it is reasonable to guess that it would have 
been discovered.13

Clearly, all students do not come to instruction with the same knowledge or learn at the same 
pace. Moreover, individual student performance often varies by discipline, or subject area. 
Accordingly, teachers must tailor their instruction to meet their students’ needs and abilities. 

Tubman teaching staff will monitor student performance closely, employing a variety of 
assessment tools, to determine students’ learning strengths and needs. They will provide 
students with opportunities for the differentiated instruction they need by working with them 
in small groups as much as is feasible. The use of intentional step-in tutors from the 
University of California, San Diego, will help to make this strategy possible. The use of a 
part-time English learner support teacher to provide help for specific groups of English 
learners will help provide differentiated instruction to students at different English language 
development levels. 

Differentiated instruction calls for scaffolding information, presenting instruction in smaller 
units and creating smaller, less stressful learning environments. It encourages and provides 
the setting for teachers to diagnose obstacles to learning and other relevant challenges that 
face individual students. The information that teachers generate will be shared with the 
students’ tutors so it can be used to give the students immediate assistance.    

7. Culturally Relevant Instruction 

Tubman students and families represent a rich variety of ethnic/racial backgrounds and 
cultural experiences. Throughout the year, Tubman’s consultants will instruct Tubman 
teachers in how to provide instruction that honors and seeks to benefit from this richness in 
ways that make their classrooms conducive to fostering high academic achievement from all 
students. 

Teachers will learn how to teach literature from the cultures represented in their classrooms 
and to draw on cultural information that builds the students’ self-esteem as well as 
encourages a greater interest in reading. Teachers also will encourage students to draw on 
their own cultural experiences in designing their instruction-related performances and 
exhibitions (see Item 5, above).   

In addition, Tubman staff will conduct assemblies, or meetings, each semester for students in 
grades K–2, 3–4, 5–6 and 7–8, in which students will have the opportunity to learn from 
culturally diverse speakers or presenters. During the assemblies students also will receive 
information regarding school activities, be introduced to new learning strategies and receive 
updates on how the school is doing academically and how other high-achieving schools are 
accomplishing their goals. Finally, students will be given opportunities to plan events that are 
intended to foster a sense of community at Tubman.  

8. Electives 

Several Tubman classroom teachers will offer weekly elective classes to their students before 
school, to introduce or expose them to content that they would not encounter in their core 

 
13  David Henry Feldman, Nature’s Gambit: Child Prodigies and the Development of Human Potential. New 

York: Basic Books, 1986, p. 121.  
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curriculum classes. The school schedule will be designed to accommodate the electives and 
still provide the time required for effective core course instruction.  The selection of electives 
to be taught will take account of student interests. Classes may include hands-on art activities 
in grades K–4, world languages study in grades 5–8, and drama and creative writing at all 
appropriate levels.   

9. Science/technology, Social Studies and Cultural Fairs 

Tubman will provide all students with opportunities to participate in annual science/ 
technology and social studies fairs as well as in an annual schoolwide cultural fair. The fairs 
will give students additional opportunities to participate in performance- or exhibition-based 
learning and, in the case of the cultural fairs, to delve into their own cultures as well as to 
develop appreciation of the cultural experiences of their peers. (See Item 7.) 

The middle school science teacher will organize the science fairs and related exhibitions. All 
Tubman students will be required to participate in ways appropriate to their grade levels. 
Exhibits will be organized by grade-level groupings—K–4 and 5–8—and all exhibits will be 
directly tied to the standards-based learning in which the students are participating in their 
classrooms. Students in the upper grades will use PowerPoint in presenting their exhibits. 
Tubman leadership currently is seeking grant opportunities and/or business and community 
sponsorships to support the fairs. 

10. Technology in Support of Instruction 

Tubman teaching staff will seek ways to use available technology tools to improve standards-
based instruction in English language arts, mathematics and science. Teachers will lead 
students in making use both of the computers in the school computer lab as well as the 
computers available in their classrooms for course-related research, as appropriate, and for 
production of course-related products. Staff will encourage and assist students who require 
remediation—students scoring at the Below Basic or Far Below Basic level on the CSTs and 
EL students scoring at the Intermediate level or below on the CELDT—to use appropriate 
software applications, e.g., Accelerated Reader and Accelerated Math, to improve their 
performance in the two disciplines.  

11. Tutoring for Remediation  

Tubman will provide tutoring, during and after school, to all students, After-school tutoring 
will be mandatory three times per week for all grades 2–8 students who require remediation. 
In their twice-monthly meetings to assess student performance, the principal and teachers will 
identify students who can benefit from tutoring. 

Tutoring will be provided in English language arts and mathematics by Tubman’s UCSD 
student-tutors. The tutoring provided will be standards-based and will be directly related to 
the students’ learning plans (see Item 4) and their current performance in the classroom.  

Students who are assigned to the after-school program but who do not attend may risk 
repeating their current grade in the following school year. Tubman, however, has had few 
problems in persuading parents to enroll their students in the program.   

12. Hands-on Science Lab 

To master the California standards for science, students require not only opportunities to read 
about science but also opportunities to participate actively in scientific experiments. With 
assistance from the University of California, San Diego, Tubman will establish a hands-on 
science lab for all students in grades 3–8. The instructional schedule will be designed to 
permit students to use the lab regularly on a rotating basis, participating in lab-based 
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activities, learning by doing and then building their language skills by describing their lab 
experiences to teachers and peers and discussing their conclusions with them. Students’ lab 
participation also will provide additional opportunities for teachers to observe their students, 
individually and in small groups, and to determine whether the students grasp scientific 
concepts. 

13. Study Skills and Strategies 

Tubman will teach Advancement Via Individual Determination (AVID) strategies to students 
before and after school. AVID is a national and international program that targets 
underserved and underrepresented students and fosters a college-going culture. The program 
focuses on writing and critical thinking as well as on the establishment of positive school 
relationships among teachers, staff and students.  

Although the school is unable at this time to implement the complete AVID program, 
Tubman teachers will introduce students to such AVID strategies as binder checks, to help 
students develop organizational skills, and the Cornell note-taking format, to engage students 
in higher-level thinking. Teachers will monitor students to ensure that they are making 
progress.  

14. Targeted Instruction for English Learners 

All of Tubman’s EL teaching staff will be highly qualified and appropriately credentialed. In 
addition to holding multi-subject teaching credentials, teachers will be CLAD- or B-CLAD- 
certified and trained in CELDT administration and in Specially Designed Academic 
Instruction in English (SDAIE), GLAD and/or High Point strategies. All Tubman staff will 
receive training from Tubman consultants and San Diego County Office of Education 
personnel twice a semester on educational strategies for second language learners. Title 1 and 
other educational funds will support this schoolwide training.  
 
An EL teacher coordinator, directly responsible to the principal/chief education officer, will  
  
• Maintain second language student data from all assessments.  
• Develop reports, meeting required reporting timelines. 
• Collaborate with other staff and programs to assure the success of Tubman ELs, e.g., with 

special education personnel, the school counselor, the parent liaison.  
• Develop a process for teachers to create an effective individual instruction plan for each 

EL student. 
• Attend appropriate training activities and district/site meetings.   
• Make recommendations regarding professional development for EL teachers.  
• Provide overall direction to ELAC meetings. 
• Collaborate with the site EL support teacher and the site EL aide to implement the 

schoolwide EL program.   
• Collaborate with the EL support teacher and aide to prepare EL students for schoolwide 

assessments.   
• Identify potential grant opportunities for the EL program and oversee grant-writing 

committees. 
• Collaborate with the principal and EL support teacher and aide to develop an academic 

enrichment schedule for appropriate EL students. 
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A part-time EL support teacher will provide instructional support to identified EL students. 
The support teacher will  
 
• Collaborate with classroom teachers to assess and address the needs of EL students, using 

ongoing assessment data to drive classroom instruction. 
• Develop an individualized education plan (i.e., a learning contract) for each EL student, 

based on assessment data as well as the recommendations of the regular classroom 
teacher and the EL aide (see below). 

• Meet in small groups with identified EL students at least twice a week, after the first 
grading period, to provide customized instruction based on the students’ language 
development levels and academic needs. (Small-group pullouts will not occur during 
regular classroom instruction in core academic subjects.) 

• (For grades K–4) Employ the Reading Excellence: Word Attack and Rate Development 
Strategies (R.E.W.A.R.D.S.) program with the targeted EL students. This 25-lesson 
program helps students decode and comprehend multi-syllabic words in student texts. 

• (For grades 5–8) Employ the state-adopted High Point reading intervention program  
• Collaborate with the EL teacher coordinator and EL aide to develop and implement a 

schoolwide English language development program, including professional development 
sessions twice a semester for all instructional staff. 

• Communicate with parents of EL students as needed, but no less than monthly, to inform 
them of student progress and provide information on how they can support their children 
in the development of English proficiency.  

 
An EL instructional aide will provide instructional support to English learners. The aide will 
 
• In conjunction with grades K–2 classroom teachers, tutor EL students weekly in the 

classroom. 
• Collaborate with the EL teacher coordinator and the English language support teacher to 

develop and implement a schoolwide English language development program.   
• Collaborate with the EL teacher coordinator to coordinate test preparation and 

schoolwide testing for EL students.   
• Administer appropriate tests to EL students.   
• Collaborate with other staff and programs to assure the success of Tubman ELs, e.g., with 

special education personnel, the school counselor, the parent liaison.   
• Collaborate with the principal, the EL teacher coordinator and EL support teacher to 

develop an academic enrichment schedule for appropriate EL students.  
• Attend appropriate training and district/site meetings.  
• Under the direction of the EL teacher coordinator, assist in planning and conducting 

ELAC meetings.   
• Offer EL assistance to classroom teachers in other principal-designated classrooms. 
 
Following the first marking period, all EL students who score below the Basic performance 
level on the English language arts component of the California Standards Test will receive 
small-group instruction from the EL support teacher. The support teacher will monitor 
student academic progress to determine the precise types of support students require. Parents 
of EL students will be encouraged to participate in the English Language Advisory 
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Committee (ELAC). Committee meetings will be held monthly at a time determined by EL 
parent response to a survey.  Interpreters and child-care will be available at these meetings.  
 

15. Parent Involvement 

Numerous studies demonstrate that students are more likely to learn when their parents 
actively participate in their children’s educational program. When parents are knowledgeable 
and informed by their children’s teachers and staff about academic and behavioral 
expectations, they are more able to help their children. Tubman leadership and staff will 
continue to encourage parents to become actively engaged in their children’s education and in 
the Tubman community, by participating in the governance and school site councils, the 
Village Council and the ELAC and by volunteering to assist in their children’s classrooms 
and in organizing school functions and events. 
 
In 2006–2007 Tubman will engage the services, part-time, of a parent liaison to improve 
home-school communication, particularly with parents of EL students. The parent liaison will 
be a current Tubman staff member who takes on this additional assignment. The parent 
liaison will form a cadre of parent representatives, one from each grade level, to help improve 
communication and generate support for the school’s parent involvement initiatives.  
 
In addition, Tubman will establish a Parent Institute whose purpose will be to help parents 
build strong relationships with their children’s teachers so they can collaborate in motivating 
their children to succeed in school. Parents, who will be required to participate in Parent 
Institute sessions twice yearly (at least one parent/guardian per student), will receive practical 
ideas for fostering home learning as well as how to set high standards for their children’s 
academic performance. 
 
Participation in the Parent Institute will represent one factor to be noted on an annual report 
card to be issued to each Tubman student’s parents. Other items to be noted on the report 
cards include whether their children turn in their homework assignments in a consistent and 
timely manner, whether the parents regularly read to and with their children at home and 
whether the parents participate in Tubman School functions. 

 
Upon acceptance of their children as Tubman students, parents must agree to and sign a 
Home/School compact that outlines the specific parental support that is expected, including 
twice yearly participation in Tubman’s Parent Institute.  

 
D. Benchmarks and Assessments 

 
How will we know that the Tubman restructuring plan is successful? School leadership, staff and 
governing council will, of course, rely on Tubman student performance results from the 
California Standards Tests to inform them of student progress and to guide any changes in the 
plan that may be necessary. The CSTs, however, are administered only once a year, in spring, and 
their results are not available until just before a new school year opens. Moreover, they provide 
only one measure of student achievement. Accordingly, Tubman administration and staff will rely 
on a host of methods and data to determine how well Tubman students are performing, the sort of 
professional development that ought to be provided, how classroom instruction ought to be 
adjusted and  how the school’s restructuring plan should be refined. 
 
An important focus of the regular grade-level and collaborative planning sessions built into the 
2006–2007 schedule (see Figure 12) will be the use of assessment data to plan and improve 
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instruction. Special emphasis will be placed on developing and implementing strategies for use 
with students at each English language development level.  
 
The results of the spring 2006 California Standards Tests will become available in August 2006. 
Each Tubman classroom teacher will use the CST results, including students’ scores in the cluster 
skill areas of each test (e.g., word analysis and vocabulary, reading comprehension, written 
conventions in English language arts and number sense and quantitative relationships in 
mathematics), to develop an eight-week instructional plan. The plan will identify three–five areas 
of instructional focus in English language arts and mathematics for the teacher’s grade level as 
well as for subgroups of students in the teacher’s class.  
 
The plan also will identify the assessment instruments to be used to determine whether the 
instructional plan is successful. The assessments will include those available in the State Board of 
Education-approved course textbooks, such districtwide instruments as the Diagnostic Reading 
Assessment (DRA) and the Stanford Diagnostic Reading Test (SDRT), and teacher-developed 
assessments. They also will include review of such student products as performances, exhibitions, 
oral presentations, portfolio components and writing-on-demand products. The assessments will 
be employed, as appropriate, for pre- and post-test purposes and to chart progress during the eight 
weeks. 
 
Finally, the plan will identify the core instructional strategies to be used and the instructional 
materials to be employed.   
 
Teachers will closely monitor student progress toward mastering subject-area standards, giving 
special attention to the areas of need identified through the cluster skill analysis. The principal/ 
CEO will meet with each teacher during the period to discuss student progress. She will review 
instructional plan goals, student assessment data and parental concerns and will seek to assure 
that teachers have available the resources they need to support their students effectively. In 
addition, teachers will meet monthly with their grade-level peers to examine student work, review 
student progress and adjust their plans accordingly. 
 
Students identified as requiring additional assistance will receive tutoring in before- or after-
school programs. The principal will be available each week to meet with parents and discuss the 
progress of their children. 
 
When the results of the first eight weeks of instruction are available, teachers will use them to 
fashion a second eight-week instructional plan, which will be implemented in early November. 
Teachers will formulate a third plan, based on the second eight weeks’ results, to be implemented 
in January, and a fourth plan, based on the third eight weeks’ results, to be implemented in 
March. 
 
Each month the principal and two lead teachers will report student progress to the Governance 
Council, which will provide oversight for restructuring plan implementation. Functioning as the 
restructuring plan oversight committee, the Council will recommend any mid-course corrections 
that may be required to assure that plan goals are met. 

 
E. Specific Operational and Instructional Responsibilities 

 
To assure the success of the Tubman restructuring plan will require the commitment and 
collaboration of every Tubman staff member, particularly its classroom teaching staff. Some staff 
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members, including adjunct staff, will have the following specific responsibilities in the plan’s 
implementation: 
 

Figures 13 
Tubman Staff, Restructuring Plan Duties and Responsibilities 

 
Staff Duties and Responsibilities 

Principal/Chief 
Education Officer 

 

• Provides leadership and effective communication to staff, parents and 
students and helps to prepare students for academic success by supporting 
teaching and learning in the classroom. 

• Provides leadership for and oversees curriculum, instruction and 
professional development. 

• Analyzes student achievement data and leads the staff in studying, 
evaluating and modifying current instructional practice to accelerate 
student academic achievement as measured by State academic standards. 

• Assisted by consultants, trains lead teachers in the effective use of key 
instructional strategies such as GLAD strategies, application of 
educational technology tools and differentiated instruction.  

• Coaches teachers in strategies that lead to improvement of instruction 
• Oversees schoolwide operations. 
• Manages the budget and allocates resources to support the implementation 

of the restructuring plan. 
• Monitors and evaluates current and new staff. 
• Serves as a non-voting member of the Tubman Governance Council, 

regularly reporting on student progress and facilitating the Council’s 
restructuring plan oversight.  

Lead Teacher (2)  
(Grades K–4 

and 5–8) 
 

In addition to classroom teaching responsibilities: 
• Participates in ongoing training in the use of the instructional strategies 

selected to improve the achievement of Tubman students (GLAD, 
differentiated instruction, etc.). 

• Serves as a resource to teacher colleagues regarding implementation of the 
Tubman restructuring plan and development of the teachers’ individual 
instructional plans.  

• Facilitates grade-level planning and across-grade collaborative planning to 
improve student achievement. 

• Coaches teacher colleagues in strategies that lead to improvement of 
instruction. 

• Helps identify teacher professional development needs and facilitates 
professional development activities.  

• Joins principal/CEO in analyzing student assessment data and in 
formulating recommendations to teachers and to the Governance Council 
to improve instruction and student achievement. 

• Joins principal/CEO in informing Tubman’s Governance Council 
regarding student progress and in communicating Council policies 
regarding instruction to teacher colleagues.  

English Learner 
Program 

Coordinator 
(part-time) 

In addition to classroom teaching responsibilities: 
• Collaborates with the site EL support teacher and the site EL aide to 

implement the schoolwide EL program.  
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Staff Duties and Responsibilities 
• Develops a process for teachers to create effective individual instruction 

plans for all EL students.  
• Recommends appropriate professional development opportunities for 

Tubman’s EL teachers and provides staff development as appropriate, 
including demonstration lessons. 

• Ensures that all EL students are appropriately placed in classrooms that 
respond to their academic needs. 

• Provides side-by-side coaching to EL teachers.  
• Supports second language students in classrooms by intentionally stepping 

in.  
• Provides GLAD/SDAIE strategies to support teachers and targeted students. 
• Collaborates with the EL support teacher and aide to prepare EL students 

for schoolwide assessments. 
• Administers and coordinates CELDT testing and evaluation. 
• Maintains second language student data from all assessments.  
• Develops all required reports according to specified reporting timelines. 
• Coordinates the reclassification of EL students. 
• Provides overall direction to Tubman ELAC meetings.   
• Collaborates with other Tubman staff and programs to assure the success 

of Tubman ELs.  
• Identifies potential grant opportunities for the EL program and oversees 

grant-writing committees. 
English Learner 
Support Teacher  

 

• Collaborates with classroom teachers to assess and address the needs of 
EL students, using ongoing assessment data to drive classroom instruction. 

• Develops an individualized education plan (i.e., a learning contract) for 
each EL student, based on assessment data as well as the recommendations 
of the regular classroom teacher and the EL aide (see below). 

• Meets in small groups with identified EL students at least twice a week, 
after the first grading period, to provide customized instruction based on 
the students’ language development levels and academic needs.  

• (Grades K–4) employs the Reading Excellence: Word Attack and Rate 
Development Strategies (R.E.W.A.R.D.S.) program with the targeted EL 
students.  

• (Grades 5–8) employs the state-adopted High Point reading intervention 
program.  

• Collaborates with the EL teacher coordinator and EL aide to develop and 
implement a schoolwide English language development program, 
including professional development sessions twice a semester for all 
instructional staff. 

• Communicates with parents of EL students as needed, but no less than 
bimonthly, to inform them of student progress and provide information on 
how they can support their children in the development of English 
proficiency.  

English Learner 
Instructional Aide 

 

• Under the direction of grades K–2 classroom teachers, tutors EL students 
weekly in the classroom. 

• Collaborates with the EL teacher coordinator and the English learner 
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Staff Duties and Responsibilities 
support teacher to develop and implement a schoolwide English language 
development program.   

• Collaborates with the EL teacher coordinator to coordinate test preparation 
and schoolwide testing for EL students.   

• Administers appropriate tests to EL students.   
• Collaborates with other staff and programs to assure the success of 

Tubman ELs, e.g., with special education personnel, the school counselor 
and the parent liaison.   

• Collaborates with the principal, the EL teacher coordinator and EL 
resource teachers to develop an academic enrichment schedule for 
appropriate EL students.  

• Under the direction of the EL teacher coordinator, assists in planning and 
conducting ELAC meetings.   

• Offers EL assistance to classroom teachers in other principal-designated 
classrooms. 

Consultant (2) 
(Literacy and 
Mathematics) 

• Collaborates with the principal to provide ongoing training for Tubman’s 
lead teachers in the key instructional strategies selected to improve the 
achievement of Tubman students (GLAD, differentiated instruction, etc.). 

• Provides professional development to Tubman teachers in understanding 
and using key instructional strategies.  

• Supports the EL teacher coordinator in providing professional 
development to EL teachers. 

• Recommends selection of instructional materials for use with Tubman 
students.   

• Assists principal in monitoring the application of key instructional 
strategies and recommends adjustments in the instructional program.  

• Assists teachers in selecting/developing and implementing assessments, in 
generating reports of assessment results and in taking action based on 
assessment results. 

Parent Liaison 
(part-time) 

• Collaborates with the principal to devise and implement additional means 
of school–home communication. 

• Recruits a parent representative from each classroom to form a cadre of 
support for programs intended to increase parent involvement in Tubman 
activities. 

• Recruits community volunteers willing to visit Tubman and to serve as 
mentors and models for Tubman students. 

• Assists in organizing Parent Institute sessions, providing publicity and 
encouraging parental participation.    

Library Aide 
(part-time) 

• Assists teachers in scheduling use of the library and the computer lab. 
• Tests students and provides them with opportunities to use the Accelerated 

Reader and Accelerated Math software programs both during and after 
school.  

Governance 
Council 

• Meets monthly with the principal/CEO and the lead teachers to review 
relevant student data and the proposed restructuring plan.  

• Determines whether students are making progress and whether 
administrators and staff are effectively implementing Tubman’s 
restructuring plan. 
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Staff Duties and Responsibilities 
• Recommends any mid-course corrections that might be required to assure 

achievement of restructuring plan goals.   
 

F. Facilities.  
 

Tubman currently leases SDUSD-owned school facilities located at 6880 Mohawk Street, San 
Diego, CA 92115-1728. The facilities are currently adequate to serve the needs of the number of 
students anticipated in 2006–2007.  
 
As noted, Tubman proposes, with the assistance of the University of California, San Diego, to 
establish a hands-on science lab for use by students in grades 2–8. Most of the lab equipment will 
be provided by our UCSD partners; UCSD students, along with Tubman classroom teachers, will 
run the lab throughout the week. Tubman also is working with other potential donors to assure 
that the science lab is well equipped.   

 
G. Fiscal Implications 

 
The additional costs of the Tubman restructuring plan will be paid from the school’s anticipated 
revenue for 2006–2007. To pay these costs, which are identified in Figure 14, funds from various 
sources will be redirected from other uses. 
 

Figure 14 
Tubman School Restructuring Plan Costs, 2006–2007 

 
Items (ongoing and one-time) that Tubman Will 
Fund from Its Anticipated 2006–2007 Revenues  

Cost Funding Source 

Half-time English learner support teacher $ 15.000 Title 1, Title 2 
English learner coordinator $2,000 Title 1 
Staff Development $10,000 Title 1, Title 2 
Library aide (part-time) $10,000 Title 1 
Literacy and mathematics consultants (2) $12,000 Title 1, Title 2 
Parent Liaison $1,500 Title 1 
Trainers, Parent Institute $1,000 Title 1 
Supplemental instructional materials, including 
software 

$10,000 Title 1, Technology 
grant, lottery 
allocation 

Grades 5–8 before-school program school-home 
communication, instructional materials, supervision 

$6,000 Title 1 

EL Parent Training $3,000 CBPT Grant 
EL Classroom Aide $7,500 Title 1 
Tutoring for Remediation $20,000 General fund 
Hands-on Science Lab $4,000 Lottery allocation 
Science/technology and Cultural Exhibitions/Fairs $1,000 General fund 
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