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CORTEZ HILL INDEPENDENT STUDY 
201 A Street 

San Diego CA 92101 
619.338.9206 

www.cortezhill.org 
 
The Cortez Hill Independent Study leadership team, in cooperation with our parents, teachers, 
staff, community leaders and other concerned citizens of San Diego County, respectfully submits 
this charter renewal proposal to the Governing Board of the San Diego Unified School District. 
This charter is prepared in full compliance with the terms, conditions and requirements of 
Assembly Bill 544, as well as California Educational Code 47605. 
 
 

Our Mission 
 

At Cortez Hill Independent Study, we develop critical thinkers,  
compassionate leaders and creative life-long learners. 

 
 

Our Vision 
 
Cortez Hill Independent Study is a world-class learning community preparing high school 
students for college and post-secondary success.  We actively engage students in their own 
intellectual and emotional maturation through powerful real-world learning experiences and 
extraordinary relationships—with learning facilitators, mentors, community members, parents 
and each other.  Our graduates are persons who respect themselves and others; persons able to 
achieve academic mastery, artistic expression and responsible lifestyles; persons willing and able 
to be contributing citizens of our rapidly changing global society. They are held to the highest 
academic standards and through Personalized Learning Plans, and are given the nurturing 
required to reach those standards. 
 
 

Our Values 
 
The members of Cortez Hill Independent Study commit themselves to the following core values; 
the foundation of our common efforts: 
  

• All students can learn. 
• Learning is best achieved in a safe and student-centered environment. 
• Diversity makes us stronger and respect for all persons ensures a productive  

multicultural society. 
• Authentic open communication builds community with all of our shareholders. 
• We strive for continuous improvement in teaching and learning. 
• We foster personal responsibility and accountability for world-class results. 
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• Truth, goodness and beauty are worth pursuing for their own sake. 
 
 
AN OVERVIEW OF CORTEZ HILL INDEPENDENT STUDY  
 
Cortez Hill Independent Study Independent Study (CHIS) is a program designed to provide 
educational services for a wide-range of student profiles, including high-potential, low-motivated 
students, “at-risk” students, and academically inclined students with post-secondary educational 
goals. These students will be educated through home-based and community-based independent 
learning programs, cooperative activities, and supplemental learning projects identified by an 
educational learning team composed of, certificated staff members. CHIS is closely affiliated 
with Cortez Hill Academy and plans to use the same high standards, and educational approaches 
that have shown much success. Using a learner-centered approach, independent study offers 
students the latitude to expand their educational options without the constraints of time, space, or 
the confines of the traditional classroom. Students tackle a challenging academic curriculum as 
they develop critical thinking skills. 
 
Cortez Hill Academy  (CHA) has had a successful six years with a proven track record of 
meeting the educational needs of students. CHA is a college-preparatory, liberal arts, WASC-
accredited high school, with capacity to serve 300 students in grades nine through twelve. 
Students at Cortez Hill Academy wishing to have a more flexible educational program will be 
referred to Cortez Hill Independent Study.  Students from other high school programs are also 
eligible to attend.  CHA has referred over one hundred students to Julian Charter School, 
Independent Study Program, which has over 1700 students, thereby removing them from the San 
Diego City Schools System.  CHIS will provide another option to students, while keeping them 
enrolled the San Diego City Schools system. 
 
The leadership for this program has over ten years administrative experience in alternative 
education, including independent study programs and has knowledge of its additional 
requirements.  Past leadership recognitions includes co-founder of a national high school 
program for students, who are at risk of leaving the school system.  This school has received a 
“Golden Bell” Award, and other awards from the United States Department of Labor for 
integrating technology with core academics and for its success with high school students. 
 
Building on their natural talents, students are afforded the flexibility to progress at their own 
pace. Typically, students take from six weeks to nine months to complete their course work. 
Lesson assignments, carefully designed to build upon prior knowledge, are essential components 
of every course. Students succeed when they submit lessons in sequential order, allowing ample 
time to review lesson feedback in preparation for proctored exams at the school site. Carefully 
selected exam questions allow students to demonstrate what they have learned as a result of their 
independent study experience. 
 
CHIS will be located in a currently unused portion on the main floor of the Cortez Hill 
Academy’s building, a 21,000 square foot former business college building at Second Avenue 
and A Street on Civic Center Plaza in downtown San Diego.  
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CHIS school calendar will follow the District calendar. We do not provide transportation. 
Parents can carpool and most students can use public busses or the trolley. Our central location 
ensures we are close to all main travel lines. 
 
We will be a deliberately small and diverse high school. We are open to all students, especially 
those considered “at-risk” by traditional standards. Our students will come from all over San 
Diego County and represent its diversity. 
  
 
Under certain conditions, our juniors and seniors will take classes at no cost at community 
colleges. They would earn both a college and a high school credit. We will explore a partnership 
with a community college in the areas of technology skills development and possible technology 
certification programs. 
 
All of our learning facilitators will be credentialed and NCLB compliant.  Teachers with Masters 
degrees as well as National Board Certified Teachers are encouraged to apply for teaching 
positions at CHIS. They will work together to develop meaningful learning programs based on 
the California State Standards. Our strong academic curriculum fosters critical thinking and is 
thematic, project-based, hands-on and integrated across disciplines. At CHIS, in addition to 
textbooks and other instructional materials, we will use the resources of the community—art and 
science museums, the public library and local businesses—as a means of teaching and learning. 
We will have technology available for students, in addition to other multi-media resources. We 
will encourage students to work in collaboration with local businesses on real business projects 
that will benefit both our students and surrounding local businesses. 
  
The staff, parents and students of Cortez Hill Independent Study value the development of 
emotional intelligence and personal responsibility, which has demonstrated success at CHA.  
Classes will be offered to students in Leadership and Critical Thinking help students acquire the 
qualities and skills of empathic listening, choice making, mood-management, fair-mindedness 
and acceptance of themselves and others.  Most students do community service work for a 
minimum of two hours each week, others have internships in local organizations. The CHIS 
learning program and our extraordinary teachers will help students develop a maturity that they 
and their families recognize and enjoy—a maturity future employers appreciate. 
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Teachers evaluate student work through completed projects, portfolios, and written tests.  At the 
end of each semester, students discuss their work and review their most important learning with 
their parents and teachers during our presentation week.  Students also take the California High 
School Exit Exam and statewide standards-based STAR tests each spring.  
 
Enrollment will start out at 128 students and grow to 256 students over the next five years.  We 
plan to operate from the main floor at Cortez Hill Academy facilities, which is a former business 
college with 21,000 square feet, at Second Avenue and A Street on Civic Center Plaza 
 
Cortez Hill Independent Study will provide opportunities for underachieving and gifted students 
who are at-risk in traditional schools. Here they will find pathways for success through creative 
in-depth study of core curriculum, a focus on the development of emotional intelligence and 
learning through work internships and other community resources. An innovative school-to-
career program is being developed as more of our students reach grades eleven and twelve. We 
strive to empower all learners to take responsibility for achieving their goals in life, for creating 
self-efficacy, a passion for life-long learning and a commitment to assist others through their 
own skills and leadership.”    
 
According to Dr. Brian Ray, “In study after study, the home educated score better, on average, 
than those in conventional state-run schools.”  Researchers found traditional schools scoring at 
the 50% level of proficiency, while home education scores are in the 65-80% ranges in reading, 
Language and mathematics.  These studies are based on data from 1,657 families with 5,402 
students.  Home education is growing at a rate of 7% to 15% per year.  There are 1.5 to 1.9 
million children in grades K-12 who are home educated.  A more recent study indicates home 
education scores of reading 79%, language of 73%, and math of score of 73% while schooled 
students received 50% scores across the curriculum. 
 
Charter Law Summary 
The California charter law (A.B.544) is intended to provide an environment where 
accountability, flexibility, innovation, parental choice, parent-teacher involvement and public-
private partnerships can work together to provide a better future for our children. 
  
47605. It is the intent of the Legislature, in enacting this part, to provide opportunities for 
teachers, parents, pupils, and community members to establish and maintain schools that operate 
independently from the existing school district structure, as a method to accomplish all of the 
following: 
 
a. Improve pupil learning.  
b. Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving.  
c. Encourage the use of different and innovative teaching methods.  
d. Create new professional opportunities for teachers, including the opportunity to be responsible 
for the learning program at the school site.  
e. Provide parents and pupils with expanded choices in the types of educational opportunities 
that are available within the public school system.  
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f.  Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems.  
g. Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools. 
 
Our Response 
Cortez Hill Independent Study will parallel the Cortez Hill Academy’s program, which strives to 
meet or exceed these expectations of the charter school visionaries. Our unique hands-on, 
project-based learning program measured by standardized tests, portfolio production and oral 
presentation to parents, teachers, business leaders and community members prepares students for 
success in our rapidly changing world. Teachers collaborate to build integrated thematic learning 
units tailored to the multiple learning styles of students frequently at risk in traditional schools. 
As a team, teachers develop innovative strategies to engage students in learning, increase 
retention and make the learning applicable to the students' world. Our parents will be 
extraordinarily involved in the leadership, vision and strategy of the school. The school takes 
advantage of its downtown location to incorporate community partnerships and field trips to 
various museums, businesses and points of interest into its learning program. The entire Cortez 
Hill Independent Study community is committed to continuous improvement in our learning 
programs and we are willing to be accountable for our success. 
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Elements Required by the State Legislature 

 
 
Element One (A) – The Educational Program 
Cortez Hill Independent Study is an extremely diverse student-centered learning community 
serving students in grades ninth through twelve. We believe the primary role of public education 
is to inculcate literacy and numeracy; convey cultural values; to transmit roles; and to 
communicate certain disciplinary content and ways of thinking. We understand that students 
learn in many ways. Research in learning styles has clearly demonstrated that differences exist in 
the ways that students process new and difficult information. Howard Gardner has identified nine 
different intelligences and of these, only two – verbal/linguistic and logical/mathematical show 
up regularly in the typical classroom curriculum. When instructional methodology matches the 
student's individual learning styles, the results demonstrate increased success rates, improved 
attitudes toward the task and self-efficacy. However, many students have intelligence orientation 
and learning styles that do not match the learning requirements of traditional classrooms. These 
are the students that we will target with this charter school. Our integrated thematic curriculum 
addresses all nine intelligences: naturalistic, musical, kinesthetic, spatial, interpersonal, 
intrapersonal, and existential--in addition to the more traditionally understood verbal/linguistic 
and logical/mathematical.  
 
Cortez Hill Independent Study uses several instruments to assess the learning styles of each 
student and incorporate the results into their own Personal Learning Plan. Our learning 
facilitators design project-based learning contracts and lesson plans that provide entry points to 
engage all our students. More important, we provide our students with information about 
themselves. They learn to understand and work with their own personal learning styles and 
become willing and able to take responsibility for going after the clarity or help needed in the 
learning situation. This Personal Learning Plan starts with learning about self. The student and 
staff continue building on it to create a flexible learning program to help the student chart his or 
her course to postsecondary success. 
 
We are influenced by the 1992 report of the California High School Task Force: Second to None, 
A Vision of the New California High School and the New American Schools Expeditionary 
Learning model.  
 
CHIS provides students with integrated curriculum that embeds California State Standards in 
state-of-the-art, industry-standard software programs, including Microsoft Office Suite 2000; 
AutoCAD; 3D Studio-max; Adobe Illustrator, PageMaker, Photoshop and Premiere; Accelerated 
Mathematics; and CISCO Academy.  For Second Language Learners, we offer ELLIS, and 
Sequoia Software.  Advanced computer literacy skills are integrated into each learning module.  
Please see Curriculum Appendix A and B, showing how school curriculum goals and objectives 
are aligned to State and District Standards. 
  
CHIS achieves these results by delivering a curriculum that uses state-of-the-art technologies to 
integrate academic knowledge and real world applications within a professional work-like 
setting, thereby providing a unique educational learning environment and curriculum to lure 
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bright, capable students, who have dropped out of high school back into the diploma-bound 
educational process. 
 
At CHIS, learning is what it should be—student-centered and outcome-based. Students progress 
at their optimal pace, and there is a 1-to-1, student-to-computer ratio. CHIS classrooms simulate 
a state-of-the-art office setting, equipped with the tools found in a 21st-century work 
environment. Students work with high-speed, Internet-accessible workstations using industry-
standard applications. As they navigate through the curriculum, they encounter many 
opportunities to collaborate, problem solve, and create. 
 
When students first enter the CHIS program, they and their parents meet with a counselor where 
a credit evaluation, and skills assessment is reviewed and discussed.  Based on this input, a 
personal student-learning plan is developed with timelines and benchmarks.  This plan is 
reviewed with the teacher/advisor/facilitator and the student twice a month in a formal meeting, 
which is documented.  Any recommendations or mid course corrections are noted and 
documented.  There will be monthly formal progress reports to parents. 
 
The Typical CHIS program of study requires students to attend class’s everyday for a minimum 
of two hours. Independent study is the primary method of delivering instruction, and attendance 
is measured by the amount of work produced by a student in a set period of time. Additional time 
may be assigned depending on student’s skill set, and the level of credit deficiency.  Missing 
skills are developed and others are enriched through small group work, workshops, seminars, 
tutorials, supervised study, guest speakers, and field trips. 
 
CHIS understands that Education Code section 47612.5(b) requires charter school to comply 
with the provisions required to operate an independent study program contained in Education 
Code section 51745 et seq. and title 5, California Code of Regulations, section 11700 et seq.  
CHIS agrees to comply with those requirements, including to developing policies regarding 
student assignments an written agreements, conducting a public hearing to consider the type and 
scope of the program, meeting the requirements regarding student master agreements and 
recordkeeping relating to the agreements and independent study pupil records, and maintaining 
student/teacher ratios of no more than 25:1 or another ratio equivalent to the average in the 
District 
 
The standards-based CHIS curriculum integrates job-related skills with technology and core 
subject areas. Multimodal lessons help students develop essential math, social studies, science, 
and literacy skills.   
 
Students learn the full range of language arts skills as they simultaneously learn all the 
components of Microsoft Office Suite 2000—MS Word, Excel, PowerPoint and MS Publisher.  
When learning comprehensive math skills from arithmetic to trigonometry, students are engaged 
in AutoCAD 2000.  Skills are not taught in isolation, but are always integrated with a high-end 
software package.  In addition to the integration of software with curriculum, the program is 
thematic in that most of the assignments scaffold toward a larger, more comprehensive project.  
Projects represent the larger outcomes that are placed as exhibitions in the student’s long-term 
portfolio. 
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Our ninth and tenth graders are provided a structured sequence of integrated project-based 
courses in language arts/English, mathematics, history/social studies and science based on 
SDUSD and California state standards and curriculum frameworks. This strong academic 
foundation prepares students to think conceptually, solve complex problems, and communicate 
their ideas.  
 
Students in grades eleven and twelve continue with a strong core curriculum and choose an 
organized program around a special focus that combines academic, applied academic, and field 
experiences. This program is based on their own interests and learning styles and students may 
change programs should their goals and interests change. They could focus on a school-to-career 
plan, using our well-equipped technology lab, the community colleges, the R.O.P., or other 
community resources.  
 
In, “A Call to Action-Transforming High School for All Youth” its authors stress academic 
engagement is strengthened when educators and students co-construct learning experiences that 
are relevant to economic, social, and political dynamics at local, national and global levels.  It is 
also vital, particularly for students who are most at risk for disengagement and dropping out,  
that curriculum and instruction value and connect learning to students’ cultural and linguistic 
contexts.  To meet this community need, Cortez Hill Independent Study IS will provide 
educational services for a wide-range of student profiles, including high-potential low-motivated 
students, special education students, “at-risk” students, and academically inclined students with 
post-secondary educational goals. Students are educated through home-based and community-
based independent learning programs, cooperative activities, and supplemental learning projects 
identified by an educational learning team composed of parents, students, and certificated staff 
members. Each student receives a Personalized Learning Plan that is developed by highly 
qualified California-certified teachers working collaboratively with a curriculum specialists to 
tailor the curriculum to meet that student's individual learning needs. Utilizing the independent 
study strategies, the school assists and supports “the parent as teacher” as well as assists each 
student to realize his or her own special talents, whether it is in the arts, sciences, or other 
academic areas. 
 
In recent years, researchers have formed a strong consensus on the importance of engaged 
learning in schools and classrooms. This consensus, together with recognition of the changing 
needs of the 21st century, has stimulated the development of specific indicators of engaged 
learning. Jones, Valdez, Nowakowski, and Rasmussen (1994) developed the indicators described 
below. These indicators of engaged learning can act as a "compass" for reform instruction, 
helping educators chart an instructional course and maintain an orientation based on a vision of 
engaged learning and what it looks like in the classroom and community, as follows: 

1. Indicator: Vision of Engaged Learning 

What does engaged learning look like? Successful, engaged learners are responsible for their 
own learning. These students are self-regulated and able to define their own learning goals and 
evaluate their own achievement. Their learning also energizes them; their joy of learning leads to 
a lifelong passion for solving problems, understanding, and taking the next step in their thinking. 
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These learners are strategic in that they know how to learn and are able to transfer knowledge to 
solve problems creatively. Engaged learning also involves being collaborative--that is, valuing 
and having the skills to work with others. 

2. Indicator: Tasks for Engaged Learning 

In order to have engaged learning, tasks need to be challenging, authentic, and multidisciplinary. 
Such tasks are typically complex and involve sustained amounts of time. They are authentic in 
that they correspond to the tasks in the home and workplaces of today and tomorrow. 
Collaboration around authentic tasks often takes place with peers and mentors within school as 
well as with family members and others in the real world outside of school. These tasks often 
require integrated instruction that incorporates problem-based learning and curriculum by 
project. 

3. Indicator: Assessment of Engaged Learning 

Assessment of engaged learning involves presenting students with an authentic task, project, or 
investigation, and then observing, interviewing, and examining their presentations and artifacts 
to assess what they actually know and can do. This assessment, often called performance-based 
assessment, is generative in that it involves students in generating their own performance criteria 
and playing a key role in the overall design, evaluation, and reporting of their assessment. The 
best performance-based assessment has a seamless connection to curriculum and instruction so 
that it is ongoing. Assessment should represent all meaningful aspects of performance and should 
have equitable standards that apply to all students. 

4. Indicator: Instructional Models & Strategies for Engaged Learning 

The most powerful models of instruction are interactive. Instruction actively engages the learner, 
and is generative. Instruction encourages the learner to construct and produce knowledge in 
meaningful ways. Students teach others interactively and interact generatively with their teacher 
and peers. This allows for co-construction of knowledge, which promotes engaged learning that 
is problem-, project-, and goal-based. Some common strategies included in engaged learning 
models of instruction are individual and group summarizing, means of exploring multiple 
perspectives, techniques for building upon prior knowledge, brainstorming, Socratic dialogue, 
problem-solving processes, and team teaching. 

5. Indicator: Learning Context of Engaged Learning 

For engaged learning to happen, the classroom must be conceived of as a knowledge-building 
learning community. Such communities not only develop shared understandings collaboratively 
but also create empathetic learning environments that value diversity and multiple perspectives. 
These communities search for strategies to build on the strengths of all of its members. Truly 
collaborative classrooms, schools, and communities encourage students to ask hard questions, 
define problems, lead conversations, set goals, have work-related conversations with family 
members and other adults in and out of school, and engage in entrepreneurial activities. 
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6. Indicator: Grouping for Engaged Learning 

Collaborative work that is learning-centered often involves small groups or teams of two or more 
students within a classroom or across classroom boundaries. Heterogeneous groups (including 
different sexes, cultures, abilities, ages, and socioeconomic backgrounds) offer a wealth of 
background knowledge and perspectives to different tasks. Flexible grouping, which allows 
teachers to reconfigure small groups according to the purposes of instruction and incorporates 
frequent heterogeneous groups, is one of the most equitable means of grouping and ensuring 
increased learning opportunities. 

7. Indicator: Teacher Roles for Engaged Learning 

The role of the teacher in the classroom has shifted from the primary role of information giver to 
that of facilitator, guide, and learner. As a facilitator, the teacher provides the rich environments 
and learning experiences needed for collaborative study. The teacher also is required to act as a 
guide--a role that incorporates mediation, modeling, and coaching. Often the teacher also is a co-
learner and co-investigator with the students. 

8. Indicator: Student Roles for Engaged Learning 

One important student role is that of explorer. Interaction with the physical world and with other 
people allows students to discover concepts and apply skills. Students are then encouraged to 
reflect upon their discoveries, which is essential for the student as a cognitive apprentice. 
Apprenticeship takes place when students observe and apply the thinking processes used by 
practitioners. Students also become teachers themselves by integrating what they've learned. 
Hence, they become producers of knowledge, capable of making significant contributions to the 
world's knowledge. 

 

Reference: 
 
Jones, B., Valdez, G., Nowakowski, J., & Rasmussen, C. (1994). Designing Learning and 
Technology for Educational Reform. Oak Brook, IL: North Central Regional Educational 
Laboratory. 
 
All eight indicators for “Engaged Learning” will be systemically developed and will become an 
integral part of CHIS.  
 
 
We provide support for students to prepare for admission to a four-year college or university. We 
create opportunities for students to accelerate and earn college credit through the community 
colleges while still in high school. Students will have the opportunity to pursue a course of study 
at Cortez Hill Independent Study that meets the "a-g requirements" of the University of 
California system. 
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Our program integrates the arts and technology throughout each student's academic career. Our 
focus on leadership, emotional intelligence and community service learning helps students to 
develop problem solving skills, life skills, creative outlets, choices in learning, and most 
importantly, personal and intellectual self-empowerment. 
 
We will offer a blended educational program that allows students to select the educational setting 
best meeting student needs.  Students can enroll in optional workshops with a credential teacher 
for skill and test preps.  Or students can enroll in fulltime independent study with credential 
teachers who monitors student outcomes, progress, develops a customized curriculum and 
mentors parents as they work with their children.  Or students can enroll in on-campus electives, 
seminars, science labs, group projects, tutoring, media center use, and teacher office hours will 
be made available to all students.  Or students can enroll in online courses to meet unique special 
interest of the student, thus making learning meaningful.  For example technical writing or 
technology certification, or advanced learning to meet differentiated curricular needs.  Lastly, 
students can co-enroll in college courses. 
 
Pathways for student acceleration will be developed for students in meeting state standards.  
These pathways will be developed by the staff over the summer and reviewed each summer for 
the following academic year. 
 
Students will benefit from a small learning community that embraces one-on-one interaction 
with teachers, parents and community members. Our schedule allows for students to choose the 
days they want to be on campus or to work independently to accomplish their assigned work.  
The school hours will go beyond the five-day week, eight-hour workday. 
 
 
"What" students in California must learn is increasingly defined by national, state and district 
standards and influenced by the marketplace.  The freedom to use meaningful curriculum that 
engages students, taps into their intrinsic motivation, and encourages their best energy remains in 
the "how" of what must be learned gets learned.  
 
"How" the leadership of Cortez Hill Independent Study believes successful learning best occurs: 

1. Through active participation in thoughtfully organized learning experiences that meet 
actual personal and community needs 

2. Within projects and themes that are coordinated in collaboration with the school and 
community, and which pose significant questions and present challenging problems 

3. With curricula that are interrelated and embedded in learning experiences 
4. When structured time exists for learners to think, talk and write about the many 

dimensions of what they do using higher level thinking skills with an emphasis on 
metacognition 

5. When learners use, transfer, and build upon newly acquired skills and knowledge in new 
situations that connect in multiple ways to their environment and the world at large 

6. When the world becomes the classroom and both teachers and students learn together 
7. Where all learners are challenged and feel safe enough to take risks essential for 

developing new ways of thinking, communicating, and problem solving. 
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Further, in his groundbreaking book, Freedom to Learn, Dr. Carl Rogers articulates personal 
attitudes and environmental conditions for successful learning. In the chapter “Why Do Kids 
Love School”, the following qualities are identified and developed:   

1. Students want to be trusted and respected 
2. Students want to be part of a family 
3. Students want teachers to be helpers 
4. Students want opportunities to be responsible 
5. Students want teachers who help them succeed not fail 
6. Students want to have choices.   

 
Cortez Hill Independent Study will maintain a student-centered culture where the above qualities 
exist to contribute to all students' success. We believe it is the responsibility of the leadership, 
learning facilitators and entire staff to create an environment where these qualities can emerge. 
Therefore the attitudes, interpersonal skills and personal development of the entire staff are 
essential to the success of our student-centered learning community. 
 
The educated person of the 21st century will be open to and enriched by a diversity of cultures, 
responsible in self and toward others, creative and problem solving, dedicated to personal and 
community growth, and to the importance of discovery and change.  Our students will find the 
challenges of life not problems, but widely expanded possibilities.  Social and emotional 
maturity that is valued on a daily basis will encourage higher levels of personal and community 
well being.  The educated person of the 21st century will be creative, empathic, and curious 
enough to become a lifelong learner. The student-centered environment at Cortez Hill 
Independent Study will serve these goals through the emphasis on leadership and communication 
skills, small classes that remain intact, field trips to museums and business partners, community 
service and internships, and learning contracts that encourage personal responsibility, individual 
growth and choices in activities to exhibit individual talents. 
 
All CHIS staff will receive training in the following: 
 

1. Procedures for tracking and computing Average Daily Attendance and 
supervision by certificated personnel of all non-classroom based instruction; 

2. Methodology and means for tracking student process through work product and 
other methods; and 

3. Methodology and means for assessing pupil progress. 
 
 
 

 

PLAN FOR STUDENTS WHO ARE ACADEMICALLY LOW ACHIEVING 

Computerized Math and Reading Assessment: Through CHIS’s computer lab parents and staff 
have access to computer-adaptive math and reading tests. These assessment programs use 
adaptive branching technology to assess math and reading levels quickly and accurately. Results 
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are available immediately. Scores are reliable, having been validated with large groups of 
students. Results correlate to many state-mandated standardized tests. 

These Renaissance Learning assessments are titled STAR Reading and STAR Math. STAR Math 
can be used with students in grades 3 through 12 and STAR Reading can be used with students 
beginning first grade. Each assessment takes approximately 10 to 15 minutes.  The school will 
schedule assessments for the beginning (September), middle (December/ January), and end 
(April/May) of the school year. The STAR tests and portfolio testing will function as a portion of 
our Formative Assessment System, and will be used throughout the school year and within 
several months of graduation.  This will give staff quick feedback as to the effectiveness of both 
the program and student retention of knowledge and skills.  This data will be shared with all staff 
throughout the school year.  The annual pre and posttest data will be shared with our 
stakeholders and with the authorizing school district. 

Note: The STAR computerized math and reading assessments are not part of the California 
STAR assessment program. 

Interventions are divided into three groups. The school’s Intervention Program focuses primarily 
on students who need strategic and intensive interventions: 

Benchmark interventions are intended for students who are satisfactorily achieving grade-level 
standards but on occasion may require additional assistance and support for specific standards 
and concepts. These students would benefit from ancillary materials, tutoring, software 
assistance, and additional time with the teacher, and differentiated instruction. Without this 
support they could fall behind and fail to score at the proficiency level on statewide tests.  

Strategic interventions are intended for school students who are at or above grade level standards 
in English-language arts and or mathematics, but are not able to demonstrate proficiency.  These 
students will benefit from before and after school tutorials in areas that the student is not deemed 
“proficient”. 

Intensive interventions are intended for school students who are functioning several grade levels 
below and who are unable to demonstrate proficiency in the grade level standards in English-
language arts and/or are unable to demonstrate proficiency in the grade standards in 
mathematics. These students have the greatest need. These students will benefit from an 
Educational Plan developed by a school student study team, and its follow up and 
documentation. 
Assurance: CHIS is committed to providing quality education to all of its students. Special 
Education support may be necessary for some students with disabilities to be successful in the 
school setting. Students found eligible for special education are provided with all necessary 
supports and services, and are placed in the least restrictive environment in accordance with state 
and federal law. 
 
CHIS will comply with California Education Code 51745 section, where it outlines conditions 
where independent study programs cannot provide special education.  To ensure that the 
individual needs of exceptional children can be appropriately met in the School, an IEP meeting 
will be held upon enrollment.  A representative from Cortez Hill Independent Study must be a 
member of the IEP team.  To create an effective IEP, parents, teachers, other school staff--and 
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often the student--must come together to look closely at the student’s unique needs. These 
individuals pool knowledge, experience and commitment to design an educational program that 
will help the student be involved in, and progress in, the general curriculum. The IEP guides the 
delivery of special education supports and services for the student with a disability. We intend to 
participate in the San Diego Unified SELPA.  This agreement and funding process will be 
articulated in a Special Education Memorandum of Understanding.  The administrative team and 
staff at the CHIS have two to six years of individual experience in working with the San Diego 
City Schools in providing students with special needs the best educational program possible.  
Though this experience they are familiar with the District and SELPA policies on special 
education. Training opportunities will be made available to staff in this area of curriculum 
development 
 
Child identification, student referral and evaluation: In accordance with state and federal law, an 
educational agency must actively seek out and identify children 0-21 who may be eligible for 
special education services. The CHIS program is a highly structured program that provides a 
wide range of curriculum options and low teacher student ratios. Once students have enrolled in 
CHIS and there is evidence of low academic scores, every effort will be made to modify the 
regular education program before a referral is made for special education services. 
 
CHIS utilizes the following special education referral procedures: 
 
1. Referral: the student’s parent/guardian, teacher, case Director, court system or any 

knowledgeable person may initiate a referral. Referral must be made in writing. If a verbal 
referral is made, staff shall offer assistance to the individual in making the request in 
writing. 

2. Assessment Plan: Within 15 calendar days of the referral, an assessment plan shall be 
developed identifying all areas to be assessed and the specific instruments to be used. A 
copy will be given to the parent/guardian or the person who is responsible for the 
educational rights of the student. 

3. Consent: Consent must be obtained prior to any assessment. Only a parent or an individual 
who has been assigned the educational rights of the student is authorized to give consent for 
assessment, placement or implementation of the individualized Educational Program (IEP). 

4 IEP Team Meeting: Within 50 calendar days of receipt of the signed assessment plan, an 
IEP team meeting will be held to review the results of the assessment, and develop an 
Individualized Educational Program and Individualized Transition Plan if appropriate for an 
eligible student. 

5. Consent for Placement: Written consent must be obtained prior to placement and 
implementation of the Individualized Education and/or Individualized Transition Plan. 

6. Placement: The recommended program placement and services specified in the IEP should 
begin as soon as possible from the date of written approval. If the IEP team determines that 
the student's special education needs exceed the supports and services available within the 
school program, school administration will work with the placing agency to locate a more 
appropriate educational setting. 

7. Annual Review: Each special education student educational program must be reviewed at 
least annually and more often if requested by the parent/guardian or other members of the 
IEP team. 
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8. Re-Evaluation: At least every three years, a special education student shall have a complete 
re-evaluation to determine present levels of performance, educational needs and whether the 
child continues to have a disability. 

 
A complete copy of the notice of parent rights shall be attached to the assessment plan. The 
parent rights document includes a written explanation of all the procedural safeguards under the 
Individuals with Disabilities Education Act. 

 
 
Individualized Education Program Team: The IEP Team reviews the assessment results, 
determines eligibility, develops the content of the IEP and makes program recommendations. 
The IEP team will also determine how the student's disability affects his or her involvement and 
progress in the general curriculum. 
 
The CHISIEP team shall include: 
 

· A representative, designated by the administrator, who may be an administrator or 
other specialist who is knowledgeable of program options appropriate for the 
student; 

· A special education teacher and the student's regular education teacher 
· The student, if appropriate; 
· One or both of the student's parents/guardians, a representative selected by the 

parent, or the individual who has been assigned the educational rights of the student 
(hereafter referred to as parent); and 

· When transition services are under consideration, persons or agencies appropriate to 
the development of the Individualized Transition Plan. 

 
In addition, the team may include persons who have conducted assessments or are 
knowledgeable regarding those assessments and the needs of the student. 
 
Students With an IEP Enrolling in CHIS: Every effort is made to determine the Special 
Education status of all enrolling students, and to identify students who have been determined to 
be eligible for Special Education in order to provide appropriate supports and services specified 
in the IEP. 
 
1. All incoming student records are reviewed as soon as possible for evidence of special 

education referrals or placement. 
 
2. Upon CHIS, parents will complete a brief registration form that includes questions regarding 

previous special education testing and placement. 
 
3. If it is determined that the student has a history of special education, or there is evidence of a 

previous referral or assessment, a written request for all confidential special education files 
will be made to the District of Residence. Efforts will be made to establish the student's 
current special education status and obtain a copy of the IEP as soon as possible. Verbal 
confirmation of special education placement and special education services must be 
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documented, and shall include the name, position and phone number of the person giving 
the information. 

 
4. When it has been verified that a student has a current IEP an Interim Administrative 

Placement form will be completed. 
 
If a review of records or new information indicates that the student had been found eligible and 
placed in special education in the past, the Resource Specialist will treat the student as an Interim 
Administrative Placement. Current assessment will be conducted, and the IEP team will meet to 
review eligibility and program needs within 30 days. Some of these students may not have a 
current IEP; others may have been improperly removed from a special education program in 
another district or state, or may have incomplete special education records. 
 
Procedural Strategies and Treatment of Student Records: An educational agency has an 
obligation to protect the confidentiality of personal, identifiable information that is gathered on 
students in special education. The CHIS procedures for confidentiality are as follows: 
 

• All special education student records will be maintained in a locked file in the office of 
the Resource Specialist. A "pupil record access" sheet will be placed on the outside of the 
locked cabinet in plain sight. A notice will be placed in the cumulative file of a student 
receiving special education services, to advise that a confidential file exists; 

• A Log of Access and Request for Student Records will be maintained in each student's 
special education file. 

i. Access to student special education records will only be granted under the 
following conditions: 

 
• The person is an employee or contract service provider of CHIS, and he or she has a need 

to access the confidential information in order to provide services; 
• The person has a legal right to the student's confidential information; and 
• The person is an agent of state or federal government who requires access to the student's 

confidential records for the purpose of reviewing student progress or placement. 
 
Other than those persons identified above, all others must show written consent from the 
student's parent/guardian (individual with educational rights) to release confidential information 
kept by CHIS. 
 
Due Process Hearings: While CHIS shall provide and support alternatives to Due Process 
Hearings, including internal grievance and appeal, negotiations, and/or mediation, it will in no 
way negate the parent's right and the school's right to initiate a Due Process Hearing as stated in 
federal and state statutes, laws, and regulations. In cooperation and consultation with CHIS, the 
School District shall be responsible for developing, implementing and documenting complete 
Due Process procedures. 
 
Least Restrictive Environment (LRE): CHIS supports the right of each student to be provided a 
Free and Appropriate Public Education, which includes California Charter Schools. CHIS seeks 
to mainstream students with special needs to the maximum extent possible. In cooperation and 
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consultation with CHIS, the School District shall be responsible for developing, implementing 
and documenting complete LRE procedures. 
 
Certified Special Education Teacher: The School District will provide a California credentialed 
special education teacher to provide: direct teaching services to students, oversee support aids, 
provide training to CHIS teaching, and casework staff, and coordinate the CHIS Resource 
Program that provides comprehensive services to students with special needs.  In cooperation 
and consultation with CHIS, the School District shall be responsible for developing and 
implementing a Resource Program dedicated toward meeting student needs, student assessment 
and student achievement reporting. 
 
Related Services: The School District will provide CHIS with the necessary personnel to provide 
services and meet student needs.  In cooperation and consultation with CHIS, the School District, 
shall be responsible for developing, implementing and documenting complete Related Services 
Personnel procedures and will inform the CHIS of all such sub-contractor contractual 
arrangements and revisions. 
 
Screening Forms:  CHIS will utilize School District’s approved/recommended Screening Forms. 
In cooperation and consultation with CHIS, the School District shall be responsible for 
developing, implementing and documenting complete Screening Forms procedures and protocols 
and will inform the School District of Screening Form revisions. 
 
Parent Consent: As stated, CHIS will seek to secure written parental consent for all aspects of a 
child's evaluation, IEP, and continued service. In cooperation and consultation with CHIS, the 
School District shall be responsible for developing, implementing and documenting complete 
Parental Consent procedures and protocols and will inform the School District of all such 
consent revisions. 
 
CHIS will establish and maintain a Coordinated/School Based Model for Special Education 
("full inclusion model.")  Special Education Services will be available to all students who are 
enrolled with an active Individual Education Plan (IEP) and/or 504 statuses.  CHIS will 
collaborate with the school district in providing all mandated services per each student’ IEP.  
CHIS will follow the district’s Special Education Plan and Policies. 
The school employs classes with an average no higher than 32 to 1 student to teacher ratio, 
before adult volunteers are factored in. This helps fosters the close learning community Cortez 
Hill Independent Study seeks and allows for the individual student attention its program 
demands. 
 
Cortez Hill Independent Study shall be nonsectarian in its programs, admissions policies, 
employment practices and operations. Cortez Hill Independent Study will not discriminate on the 
basis of ethnicity, national origin, gender, or disability. Cortez Hill Independent Study will not 
charge tuition.  
 
At risk, Gifted students are students who are capable of high performance.  These students need 
differentiated education programs and/or services beyond those provided by the regular school 
program in order to realize their full potential. 
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 Differentiated curriculum will be developed and implemented by classroom teachers with help of 

resource professionals and with ongoing training.  The Differentiated curriculum focuses 
primarily on depth and complexity of content, advanced or accelerated pacing of content and 
novelty. In meeting the California State Standards in GATE, teachers will develop differentiated 
curriculum using the core curriculum and the state GATE standards.  Training opportunities will 
be made available to staff in this area of curriculum development. Through the development of 
research projects students will exhibited creative thinking, research skills and will develop 
abstract ideas by completing an authentic, well-developed product.  These presentations will be 
graded on teacher-developed rubrics, which will be shared with students throughout the project. 
Use of world-class technology will be a requirement with all student presentations. 
 
Professional development is an ongoing process based on the results of a school wide needs 
assessment, parent surveys, analysis of demographic and disaggregated testing data, new 
legislation, state frameworks and advisories, and CHIS’s annual goals.  
 
Teachers and other school personnel will participate in staff development opportunities, which 
assist in the implementation of the school’s charter plan.  These professional development 
opportunities fall into various categories including, project base training, technology training, 
portfolio training, California Standards and Star Testing training.  Teachers will receive time to 
collaborate, develop and plan for curriculum improvement each.  The school budget will reflect 
and support these various staff development opportunities guidelines.  Teachers will be 
supported through flexible scheduling for collaboration and collegial support. 
 
The charter school will provide professional development opportunities related to Gifted 
Education for teachers and staff to support and improve the educational opportunities of Gifted 
students. 
 
CHIS will not deny limited English proficient (LEP) students access to any curriculum being 
offered to non-LEP students.  Additional software has been identified to support each student in 
his/her native language.  The quality of supplemental curriculum will be equal to the curriculum 
of non-LEP students.   

A system will be in place to identify each student’s LEP needs.  Educational plans will be 
developed to meet student needs.  Each student plan, with measurable goals and objectives, will 
be developed and reviewed on a regular basis.  This plan will identify measurable goals and 
objectives and will prescribe additional curriculum that can meet each student’s needs at his/her 
instructional level, and support matriculation through the Charter School and State graduation 
requirements.   

Teachers will be properly in serviced as to how to best meet LEP student needs.  Collaboration 
time will be provided for staff to discuss student needs on a regular basis.   

CHIS will maintain all necessary records and will participate in all state testing programs.  All 
testing data will be disaggregated to include comparisons of LEP and non-LEP populations, by 
cohorts. 
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An English Language Learners advisory committee made up of parents/guardians, and CHIS 
staff will be established within the first 6 months of operation. 
  
Limited English Proficient students are students whose native language is other than English, 
whose scores indicate less than mastery on an English oral examination, and who are not 
performing at grade level.  LEP students are administered the California English Language 
Development Test (CELDT) annually in listening/speaking, reading and writing.  Students who 
require additional assistance in English receive support in sheltered courses in the areas of 
English, math, and social science.   The LEP teacher uses a variety of strategies and techniques 
to ensure student comprehension.  Students use appropriate textbooks, literature books, and 
vocabulary development supplemental materials.  Teachers adapt core materials as needed to 
meet the needs of individual students.  Hands-on materials are used to extend learning (i.e. 
games, maps, globes, experiments, charts, etc.).  Computer and classroom activities give students 
a wealth of experiences with meaningful language input.  All teachers and administrators have 
participated in Cross-cultural Language Acquisition Development (CLAD) training and all are 
CLAD or SB1969 certified.  

 

Procedures will be in place for staff to assess multiple times during the year in each 
academic area.  Students who are below grade level and have at-risk indicators of not 
passing courses, will be identified.  Upon having student data, teachers will make the 
necessary corrections with new applied strategies, which could include the following:  
 

• Implement reverse student skill mapping to identify missing skills 
• Assigning a student mentor 
• Assigning accelerated math and English as need to provide a different delivery of 

instruction 
• Assign Expediting Learning Strategies to build on student efficiency (Self-behavior 

system) 
• Assignment adjustments 
• Assigning either zero or fifth period advising for student on efficacy skill building 
• Introduce new learning material as quickly as possible at the beginning of the year or 

course, with a minimum of review or reteaching of previous content. They review key 
concepts and skills thoroughly but quickly 

• Use different materials and examples for reteaching than those used for initial instruction; 
reteaching is more than a "rehash" of previously taught lessons 

• Use engaging materials for remediation, such as "talking software" and reading content 
appropriate to students' age/grade level 

• Provide regular, focused reviews of key concepts and skills throughout the year to check 
on and strengthen student understanding 

• Select computer-assisted instructional activities that include review and reinforcement 
components 

• Address learning style differences during review and reteaching 
• Seek, evaluate, and use resources intended specifically for review of key lessons 
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• Help students to understand that critical and creative thinking are important for success in 
our rapidly changing world connect lesson to real work, give it value 

• Provide instruction in study skills, such as paraphrasing, outlining, guided note-taking, 
developing cognitive maps, and using advance organizers 

• Teach strategies for problem solving, decision making, exploration, classification, and 
hypothesizing, and provide students opportunities to practice and refine these skills 

• Provide real-world, hands-on activities whereby students learn and apply critical and 
creative thinking skills 

• Work with older students to develop metacognitive skills, so that they can examine their 
own thinking patterns and learning processes and learn to make changes as needed 

• Ask higher-order questions and give students generous amounts of time to respond 
• Use instructional strategies such as probing, redirection, and reinforcement to improve 

the quality of student responses 
• Incorporate computer-assisted instructional activities, including educational web sites, 

into building thinking skills such as verbal analogy, logical reasoning, 
induction/deduction, elaboration, and integration 

• Provide scientific inquiry and creative problem-solving activities that engage students in 
framing and posing questions and finding answers through investigation 

• Maintain a supportive classroom environment in which students feel safe experimenting 
with new ideas and approaches 

• Provide activities whereby students learn to confront and analyze their own assumptions 
and biases 

• May use specific thinking skill development programs and/or infuse thinking skill 
instruction into content-area lessons, since both approaches have been shown to be 
effective 

 

Students to be Served- 

About 21 percent of the adult population – more than 40 million Americans over the age of 16 – 
had only rudimentary reading and writing skills according to a 1992 survey by the U. S. 
Department of Education’s National Center for Education Statistics.  Most adults in this category 
could pick out key facts in a brief newspaper article, for example, but could not draft a letter 
explaining an error on their credit card bill.  A subgroup in this category, representing roughly 
four percent of the total adult population – or about 8 million people, was unable to perform even 
the most basic literacy tasks. 

Low reading, writing, enumeracy, and other basic literacy skills continue to be a major barrier to 
success in the workforce for a considerable proportion of our adult population. 

The current unemployment rate for adults who lack a high school diploma (7.0 percent) is nearly 
twice that for adults who have a high school degree (3.6 percent) and nearly three times that of 
college graduates (1.6 percent).  Individuals with low-level literacy skills comprise an estimated 
76 percent of the current Temporary Assistance for Needy Families caseload.  As the academic 
and technical skill requirements of major occupations grow, these individuals will fall further 
behind. 

CHIS program is designed to make education more meaningful and more valued to these groups 
of students who have either left or are about to leave the educational system  without a diploma. 
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There will be multiple methods in place to inform parents and students about university 
admission requirements and the courses available locally to meet these requirements. The 
charter school will disseminate university information in the following means: 
 

• University admission requirements and the high school’s current listing of UC approved 
“a-g” courses are distributed at the high school student and parent orientations. 

 
• The high school’s current approved “a-g” course list should be posted in a prominent 

location in the registrar’s office and/or the counseling office. 
 

• The current listing of the school’s approved college preparatory or “a-g” courses should 
accompany the course assignment schedule the student receives for the coming year.  

 
• A prominent indication of the status of each course as an approved “a-g” course and, of 

those approved courses, the ones that earn honors credit, should be in the high school’s 
course catalog. 

 
• The information on university admission requirements should be sent to the parents of all 

students at least once each year.  The courses that are available for the students to take at 
the high school in order for the students to become eligible for UC or CSU, and the role 
of the UC-approved “a-g” course list should also be provided.   

 
Another valuable tool for students planning their post-high school options is 
<www.californiacolleges.edu>.  This site provides additional information about the specific 
admission requirements in effect at CSU and UC.  The Charter School Web Site will provide a 
link to this and other college and university web sites. 
 
 Information to parents about the transferability of courses to other high school s and to 
colleges will be included in the information packet included in the enrollment packet to 
parents.  Information will include the following: 
 

The Knowledge Base: All educational programs of CHIS will be based upon the 
California state standards for secondary schools (grades 9-12).  Additional value may be 
added through various program opportunities such as International Baccalaureate, 
Advanced Placement, college courses, cyber courses, meeting admission and 
requirements (a-g) of the University of California, Career Preparation and required 
community service hours. Added values to programs at the ELP may also include 
integration of academics with industry-standard software training, workplace-readiness 
training, and social skills training to help position students for success in a rapidly 
changing world.   
 
Pupils will also achieve a “passing” individual score: 
On an annual portfolio assessment, which will be designed by CHIS staff and will 
include the state standards in language, mathematics, science, social studies, fine arts, 
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and physical fitness consistent with the Western Association of Schools and Colleges 
(WASC) accreditation assessment for CHIS. 

 
CHIS will seek in its first year of operation and receive WASC accreditation in its second year.  
 
Consistent with state requirements as well as any other criteria approved by the CHIS Board of 
Directors. Graduating seniors in all programs will also be required to complete and present a 
senior project that meets the CHIS graduation criteria. 
 
CHIS will prepare annually for parents, community members, students, and the District, an 
accountability report (SARC).  This report will contain measures of student academic progress in 
Languaage Arts/English and mathematics. Student and staff attendance statistics, results of 
parent surveys and budget reports. 
 
Element Two (B) – Measurable Pupil Outcomes 
Cortez Hill Independent Study students will meet all San Diego Unified School District 
academic standards and all academic standards as adopted by the State Board of Education. 
 
Cortez Hill  Independent Study will set achieve scores and set student performance  
standards, which are consistent with  the Academic Performance Index (API) at or above  
those targeted by the State and No Child Left Behind (federal) programs (AYP). 
 
Measurable Objectives: 

1. As an average, Cortez Hill Independent Study graduates will out perform their peers in 
similar schools as measured by California Standards Tests and High School Exit 
Exams and senior portfolios, as defined by No Child Left Behind Act (NCLB) and 
district accountability targets as identified in the “District Accountability Framework”.  

2. Students will meet state standards for their grade level in English/Language Arts and 
mathematics as measured by standardized assessments. 

3. Average daily attendance will be consistent with or exceed that for District operated 
schools in the area. 

4. Students will demonstrate school and community pride by participation in internships 
and community service. 

5. Parents will be actively involved in the planning and operation of school activities. 
 
Cortez Hill Independent Study students will demonstrate appropriate age or grade-level mastery 
of the core academic skills. These pupil outcomes have been developed and are aligned with the 
state and district standards. Students will demonstrate the following abilities upon graduation: 
(Please see Curriculum Appendix A and B, showing how school curriculum goals and objectives 
are aligned to State and District Standards) 
 
Formative and summative assessments will formalize design to measure the effectiveness of: l. 
student achievement, 2. Students’ dispositions, and 3. Programmatic effectiveness. 
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1. Student achievement will be assessed summatively using the State STAR tests in order to 
validate compliance to the state standards and to the grade level expectations stipulated 
for California’s students. 

 
2. Student achievement will be assessed both formatively and summatively using 

specifically developed rubrics that correspond to the State  and GATE 
 Standards and yield responses indicating the degree to which students are academically 

successful to STAR and CalHSEE examines (see Curriculum and Instruction section of 
this document, pages for delineation of these areas).  These rubrics will be developed and 
field-tested as part of the CHIS Research and Development activities. 

 
3    Student achievement will be assessed both formatively and summatively using 

specifically developed performance-based tasks.  These tasks will be designed to 
measure authentic performance of the students with reference to State and GATE 
Standards.  These performance-based tasks will be designed as part of the CHIS 
Research and Development activities. 

4    The programmatic evaluation of the CHIS program will be conducted summatively 
through a combination of methods and tools: focus groups with parents, teachers, and 
students. These focus groups will address questions related to the degree to which 
students demonstrate scholarly behaviors as viewed by the students, their teachers and 
parents, the degree to which students have developed self-regulatory skills, etc. 

 
 
Major Emphasis Portfolio: Core Academic Skills  
Language Arts: Students will demonstrate strong reading, writing, listening, speaking and 
presentation skills, with communication skills appropriate to the setting and audience. They will 
comprehend and critically interpret multiple forms of expression, including literature from 
various time periods and cultures. 
 
Mathematics: Students will develop abilities to reason logically and to understand and apply 
mathematical processes and concepts, including those within arithmetic, algebra, geometry, and 
other mathematical subjects the staff and school governing board deem appropriate. 
 
Social Science/History: Students will understand and apply civic, historical, and geographical 
knowledge in order to serve as citizens in today's world of diverse cultures. 
 
Science: Students will successfully utilize scientific research and inquiry methods to understand 
and apply the major concepts underlying various branches of science, which may include 
physics, chemistry, biology, ecology, astronomy, and earth sciences. 
 
The Arts: The arts are integrated throughout the curriculum. Students will explore creative 
expression through various forms of the arts. Cortez Hill Independent Study believes the arts not 
only contribute to the creative and critical thinking skills of the student, but that the arts will be 
an important part of the new economy. 
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World Language: Students will gain proficiency in speaking, reading, writing, and listening 
comprehension in at least one language in addition to their native tongue. Students will 
understand key aspects of the culture, both past and present of the second language. 
 
Technology:  Students will exceed the basic graduation requirements for computer usage.  
 
Minor Emphasis Portfolio: Leadership and Emotional Intelligence, Underlying and utilized 
throughout each of the subject areas will be other core development resulting in: 
 

•Emotional maturity: the willingness to take responsibility for ones actions and the 
capacity to demonstrate empathy and understanding for others; 

 
•Critical thinking skills, e.g. problem-solving, analyzing, and applying knowledge;  

 
•Knowledge of pertinent issues of health and the development of physical fitness;  

 
•Life-long learning skills, e.g. study skills and habits, planning, initiating and completing 
a project, ability to reflect and evaluate one's own learning;  

 
•Social skills, e.g. citizenship and leadership as demonstrated by the planning and 
implementing of community service projects, conflict resolution as demonstrated by the 
responsible and compassionate interaction with peers, and the ability to work effectively 
with others in cooperative groups;  

 
 

•Life skills, e.g. financial management, job readiness and career development, and higher 
education continuance skills, especially as students approach high school graduation. 

 
 

Minor Emphasis Portfolio: "Life" Skills. Students will develop skills necessary for a 
healthy adult life:  
• Personal financial management skills (e.g., budget development, balancing check books) 

• Job readiness and career development skills (e.g., developing resumes, job internship 
skills) 

• Higher education continuance skills (e.g., college applications, financial aid forms)  
In addition to attaining specific content area and grade/skill-level standards, students will also 
demonstrate their overall progress toward graduation readiness through a series of benchmark 
"performances demonstrating understanding" at various points throughout their experience at 
Cortez Hill Independent Study. 
 
In order to best serve our students and community, Cortez Hill Independent Study Charter 
School will continue to examine and refine its list of student outcomes over time to reflect the 
school's mission and any changes to state or local standards that support such mission. 
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Element Three (C) – Method of Measuring of Pupil Progress 
Effective student assessment is outcome-based. Cortez Hill Independent Study will comply with 
all state assessment requirements for charter schools, (Education Code section 47605(c)(1)), and 
will participate in the state accountability system.  It will adopt the District’s assessment system.  
All assessments used at Cortez Hill Independent Study will be aligned to the school's mission, 
student exit outcomes and the curriculum outlined in Elements A and B.  Pupil performance 
standards of achievement will be regularly assessed by reliable and valid multiple measures of 
both an innovative and traditional nature including standardized tests required by the state, such 
as the STAR's in the content areas. Frequent assessments will primarily be by portfolio and will 
include writing on demand, essay exams, exhibitions, oral presentations and writing prompts.  
  
Please see Curriculum Appendix A- Curriculum Matrix showing alignment of General Goals to 
Specific Objectives and Outcomes, and to Measurement Criteria. 
 
Formative assessment can benefit all students, but it yields particularly good results with low 
achievers.  The Charter School’s teachers will use a variety of assessment tools to inform 
instruction and strengthen the ability of our students to develop the habits necessary for lifelong 
learning.  In keeping with the school’s philosophy that children learn best when they are actively 
involved in the learning process, teachers will use alternative/formative assessment to inform 
instruction and more fully engage students in understanding their own learning.  Instructional 
staff will work to develop a classroom culture of questioning and deep thinking, in which pupils 
learn from shared discussions with teachers and peers.  The formative assessment strategies 
below will be viewed as an integral part of instruction. 

   
 Portfolio Assessment.  

Portfolios will be established and maintained for all students.  They will contain samples 
of students’ work that illustrate their effort, progress and degree of proficiency.  
Portfolios will be used to help students assess their performance, assist teachers in 
making instructional decisions and provide parents and guardians with an opportunity to 
view students’ work.  This work is subject to both infernal and external moderation. 

 Performance Assessment.  
Student performance will be evaluated based on pre-established criteria.  These may 
include an oral presentation, conducting an experiment, teaching a skill or concept to 
other members of the class or acting out a story in sequence. 

 Journals.  
Journals will be part of the instructional strategies used to assist students in self-
observation, goal setting, and articulation of strategies. 

 Conferences.   
In addition to teacher/parent conferences, teachers will engage students in thoughtful, 
reflective, focused dialogue to explore student understanding and encourage them to 
express their ideas. 

 Peer Assessment.  
Students will be encouraged to evaluate themselves based on teacher or student created 
rubrics, and will take part in-group discussions to evaluate each other. 

 Student Presentations. 
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Both formal and informal evaluations of student progress in academic areas will be done 
by all classroom teachers through student presentations, both during the semester and at 
the end of each semester. 

 
In addition this data will be entered into a database allowing the staff to monitor student 
groupings similar to API Student groupings. 
 

The Charter School will participate in all state-mandated accountability efforts.  The 
school will use accountability standards set by the State Office of Accountability as 
annual benchmarks for progress.   
 
Cortez Hill Independent Study will measure progress on an ongoing basis so parents and 
educators know how well students are performing. Rubrics for assessment are based on State 
and CalHSEE Standards. Continuous training and review ensures consistency of application.  
 
In order to advance each semester, students will demonstrate their knowledge through successful 
completion and satisfactory assessment of their portfolios and learning projects. In keeping with 
our outcome expectation of personal responsibility, each student will make a formal presentation, 
(a "performance demonstrating understanding”), of his or her work to teachers, the director, 
parents/guardians and selected external examiners (partners in mentoring, community members, 
teachers from other school sites). Each participant will have a standard guideline for assessment 
(rubric) and the opportunity to evaluate the student's performance. All assessors may question 
the student and points are given for the quality of the presentation. 
 
In order to graduate from Cortez Hill Independent Study all requirements of the SDUSD must be 
met. A Senior Portfolio Project must be presented successfully to a committee composed of staff, 
students, parents, and community members. All State mandated tests must be passed and 
standards requirements met.  
 
Reporting Pupil Progress:  Each pupil will be evaluated at the end of each semester and a report 
will be mailed to the parents or guardians. 
 
Transcript/Permanent Record:  All pupils will be assured of a transcript of their performance that 
will be acceptable and appropriate for admission to higher educational institutions, post 
secondary training, and/or transfer to another school. 
 
To assess school performance, Cortez Hill Independent Study leadership will: 

1. Compare CHIS standardized test scores to standardized test scores for comparable 
schools in the district and state 

2. Compile annual CHIS attendance records and compare to SDUSD attendance 
statistics 

3. Compile CHIS teacher attendance records and compare to SDUSD attendance 
statistics. 

4. Survey the parents, teachers, students and community partners as to their satisfaction 
with the organization. 
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5. Host an annual stakeholders meeting to obtain feedback and suggestions for strategic 
planning. 

 
 
Element Four (D) - Governance 
While Cortez Hill Independent Study intends to collaborate extensively with the San Diego 
Unified School District (the District), Cortez Hill Independent Study shall be operated as a 
nonprofit public benefit corporation, as allowed by charter school law.  Cortez Hill Academy, 
Inc., will establish a legal entity, which will be a public benefit, non-profit 501(3)(c) corporation.  
This  board will be in full compliance of Government Code 1090, conflict of interest provision, 
and will adhere to the Brown Act in meeting the Open Meeting Laws.  Initially, the Founding 
Board will appoint the members of the Governing Board for one year. Thereafter, the parent and 
student representatives will be nominated and elected by their peers to the Governing Board each 
year, with one parent and one student elected. All financials and student accountings will be 
reported separately from the CHA program.  Cortez Hill Independent Study will be operated by a 
duly constituted California nonprofit public benefit corporation and governed in accordance with 
applicable California Corporations Code Sections, including adherence to the Brown Act. As 
provided for in the California Corporations Code, a Board of Directors will govern Cortez Hill 
Independent Study. Board Members have the responsibility for the oversight and wellbeing of 
the school. 
 
Board of Directors 
The Cortez Hill Independent Study board will have nine members. Board members shall be 
selected to represent parents, the community-at-large, business, educators and the San Diego 
Unified School District. All will be selected with skills and experience to match their board 
responsibilities. Each member must be to be accountable for results to the Board and the 
community. 
 
The Cortez Hill Independent Study Board of Directors will be responsible for: 

• Selecting and evaluating the Cortez Hill Independent Study director 
• Approving staffing recommendations 
• Monitoring and ratifying changes to the charter 
• Monitoring progress of the site team to administer charter goals  
• Establishing the tone, atmosphere & broad policy guidelines for curriculum and 

instruction 
• Reviewing & approving annual site plan (e.g., academic achievement levels, budgets, 

facilities plan) 
• Acting as an advocate for the school in the community  
• Developing collaborative relationships with social & community agencies 
• Acquiring resources 
• Other responsibilities the board may reserve to itself; the first will be to create the Board 

by-laws. 
 
The governing board of San Diego Unified School District shall be entitled to a single 
representative on the Cortez Hill Independent Study board of trustees. 
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Advisory Group 
An Advisory Group will be appointed and selected from the community. This larger body will 
include business, government and non-profit organization leaders who will be available for 
consulting in their areas of expertise, be willing to fundraise, locate internship and community 
service opportunities for students, and provide creative input to the leadership of CHA. The 
Advisory Group will serve the students directly by mentoring individuals or clubs. Students will 
also be seated. They will meet on a regular basis and in committee as needed to advise CHIS 
leadership on curriculum, instruction, fundraising, and governance, all with the purpose of 
increasing student achievement.   
 
Parent Involvement 
Cortez Hill Academy recognizes that parent's involvement in their student's learning process is 
the single most significant factor in the student's success. Parents will be encouraged to 
participate in developing their child's Personal Learning Plan (PLP), and to influence the school's 
curriculum, evaluation process, and other programs. CHIS encourages frequent parent/student 
conferences with teachers, the counselor or administrator to exchange information and provide 
mutual support for the student's learning process. Parents must know what is expected of their 
student and how they can encourage them. 
 
Developing a strong community and empowering parents as educational partners are equally 
important goals of Cortez Hill Independent Study. Parents and students understand that their 
voice and participation influences the development of the total school and its strategic direction. 
Parents have the opportunity to participate in a variety of meaningful ways at the school site. In 
order to ensure significant parent involvement, the school will have a standing Parent 
Involvement Association with an ex-officio representative to the Board of Directors of CHIS, a 
school site Parent Desk, and significant outreach efforts.  
 
In addition, parent in services will be providing to parents through a parent-developed 
association with the school.  Surveys of parent needs will go out and will be collected and 
analyzed and shared with parent, helping to provide the most effective topics for parent interest 
 
Parents will sign an agreement stating that they will attend the new parent orientation meeting to 
understand the school culture and learning program. Cortez Hill Independent Study asks for (but 
does not require) at least six hours of school service monthly per family. This includes time spent 
at learning conferences, parent association meetings and chaperoning field trips. The aim of this 
request is to ensure that all families are informed and actively involved in the school and to 
provide assistance to the school so we may help their child succeed. 
 
It is the intent of the Cortez Hill Independent Study to have the majority of decisions occur at the 
site level with the learning facilitators (teachers), students, and parents.  The Director and the 
Board will assist in creating a process whereby those specifically affected by the decision will 
become part of the process.   
 
Element Five (E) – Employee Qualifications 
To the extent required by law, teachers in the school will be required to hold a Commission of 
Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in 
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other public schools would be required to hold. This will include internship credentials. As 
provided by law, the school may exercise flexibility with regard to those teaching non-core, non-
college preparatory course.  
 
Within the provisions of the law, Cortez Hill Independent Study reserves the right to recruit, 
interview and hire anyone at anytime who has the best qualifications to fill any of its position 
vacancies. 
 
Cortez Hill Independent Study will not discriminate against any applicant or employee on the 
basis of race, creed, color, national origin, age, gender, disability, or other basis prohibited by 
law. 
 
Teachers must pass the fingerprint clearance as well as all state required clearances, such as a TB 
clearance. 
 
Administrator Qualifications 
The director of Cortez Hill Independent Study will possess leadership abilities and a 
comprehensive educational vision that is consistent the school’s mission and learning program.  
In addition, the director should possess skills in hiring and supervising excellent teachers, 
technological and data-analysis experience, and if possible, business experience.  Experience in 
serving a high-risk, diverse population and interest in innovative learning programs is required.  
An administrative credential is encouraged but not required.  A Bachelor’s Degree is required as 
a minimum.   
 
Teacher Qualifications 
The basic requirement will be a passion to assist learning in new directions that allow for 
exponential growth and the ability to work in a non-linear fashion with strategies that break with 
traditional paradigms of learning by creating new pathways at Cortez Hill Independent Study. 
We seek experts in their field. We seek persons who support the concept of teacher as coach, 
encouraging students' participation in their learning goals, building on strengths and addressing 
weaknesses. Learning facilitators (certificated teachers) must have the ability to collaborate and 
develop curricula that changes according to the needs of the students, community opportunities, 
exhibits that become available at the various museums--all in accordance with the SDUSD 
standards and within state frameworks. 
 
The most important qualifications for our teachers are:  

1. A genuine love for teenagers 
2. Familiarity with or willingness to be trained in CHIS's curriculum sequence and learning 

styles 
3. A commitment to their own personal development with a high level of initiative and 

responsibility 
4. A demonstrable effectiveness in teaching 
5. A willingness to work hard and to be accountable for results 
6. A willingness to exercise leadership for the school as a whole 
7. Specific qualifications include: 

• possessing the credentials required by law.   
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• dedication to putting in time, energy, and effort in developing the school’s program 
• committed to working with parents as educational partners 
• willing to become a learner as well as teacher/coach in the school 
• knowledgeable or willing to become knowledgeable about the developmental needs 

of our students 
• sensitive to social as well as academic needs of the students 
• willing and able to plan cooperatively with other teachers 
• willing to be an active participant in regular staff meetings 
• willing to work closely with the school counselor by providing any information 

regarding a student’s behavior change, attitude, and/or classroom performance 
• a strong knowledge of their personal strengths and weaknesses, and a willingness to 

continue education and personal development through additional courses and training, 
workshops, seminars, and staff development opportunities. 

 
Classified employees will possess the qualifications required for their positions, as found in 
various job descriptions. 
 
 
COMPENSATION AND BENEFITS 
 
Retirement:  The financial services of CHIS Academy, including payroll and benefits, will be 
organized in such a way as to cover all of its certificated employees under the provisions of the 
State Teachers Retirement System (STRS), and for all its classified employees the Public 
Employees Retirement System (PERS) and Social Security, as applicable. 
 
Health and Safety of Employees:  CHIS Academy will provide a Health and Wellness program 
and paid benefits through participation with and in concert with the district. 
 
Liability:  The CHIS Academy will provide liability coverage for employees in the performance 
of their duties; such coverage will be the same coverage provided by the district on behalf of its 
employees.   
 
Career Development and Continuing Employment:  The various committees and the school 
directors will develop a Career Development Plan for Continuing Employment for review and 
adoption by Board of Directors.  This plan may provide for new approaches to the professional 
career of teaching and for decisions about hiring and firing employees consistent with the 
purpose, vision, mission, educational program, due process, and founding principles of this 
Charter and agreed to by any employee agency. 
 
Element Six (F) – Health and Safety Procedures 
Cortez Hill Independent Study will comply with all applicable safety laws, including all health 
screening as required by law.  Cortez Hill Independent Study will require that each employee of 
the school furnish the school with a criminal record summary as described in Section 44237 of 
the Education Code including the requirement that, as a condition of employment, each new 
employee must submit two sets of fingerprints to the California Department of Justice for the 
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purpose of obtaining a criminal record summary. In addition, all staff must submit a TB 
Clearance form before working.  In addition the following protocols will follow: 

 
1. Emergency drills will be conducted;  
2. Staff will be provided with training on emergency and first aid response; 
3. School will enforce Zero Tolerance Policy on drugs and alcohol; 
4. Immunization requirements for pupils in public schools and other public health 

standards will be observed;  
5. The safety of support services, such as food services, maintenance, and 

transportation, will meet public health and safety standards; and 
6. Nutrition programs will be provided to students who qualify. 

 
 
Cortez Hill Independent Study will develop further health, safety, and risk management policies 
in consultation with its insurance carriers and risk management experts. 
 
Cortez Hill Independent Study will assess its school buildings for structural safety, using the 
existing state, county and city standards for independent and parochial schools.  The school’s 
facilities will comply with state building codes, federal American Disabilities Act (ACT) access 
requirements, and other applicable fire, health and structural safety requirements, and will 
maintain on file recorders documenting such compliance which are available for inspections. 
 
Cortez Hill Independent Study, at its own cost and expense, will be responsible for obtaining 
appropriate permits from the local public entity with jurisdiction over the issuance of such 
permits, including building permits, occupancy permits, fire/life safety inspections and 
conditional use permits, all as may be required to ensure a safe school and facilities for staff and 
students. 
 
Specifically, Cortez Hill Independent Study will adopt and implement a comprehensive set of 
health, safety, and risk management policies. These policies will be developed in consultation 
with the school's insurance carriers and at a minimum will address the following topics: 

1. A requirement that all enrolling students and staff provide records 
documenting immunization against appropriate diseases  

2. Policies and procedures for response to natural disasters and emergencies, 
including fires and earthquakes 

3. A policy requiring training in emergency response, including appropriate 
"first responder" training or its equivalent 

4. Policies relating to preventing contact with blood-borne pathogens 
5. Policies relating to the administration of prescription drugs and other 

medicines;  
6. A policy establishing that the school functions as a drug, alcohol, and 

tobacco free workplace. 
 
We will review and refine the school safety plan annually and will submit the revised plan to the 
district.  The school safety plan will incorporate the District’s plans and emergency procedures 
that deal with disasters and criminal acts that would threaten the safety of students and staff. 
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These policies will be incorporated as appropriate into the school's student and staff handbooks 
and will be reviewed on an ongoing basis in the school's staff development efforts and governing 
board policies. 
 
Element Seven (G) – Achieving Racial and Ethnic Balance 
Cortez Hill Independent Study will consider pupils for admission without regard to ethnicity, 
race or national origin. The school will strive, through recruiting if necessary, to achieve a racial 
and ethnic balance of students that reflects the general population of the entire county and school 
District. 
 
Recruiting means include: 

• The development of promotional and informational material that appeals to all of the 
various racial and ethnic groups represented in the district and notes that the school does 
not discriminate on the basis of race, ethnicity, gender, or disability. 

• The appropriate development of promotional materials in languages other than English to 
appeal to limited English proficient students and their parents. 

• The distribution of promotional and informational materials to a broad variety of 
community groups and agencies that serve the various racial, ethnic, and interest groups 
represented in the district. 

• Outreach meetings in several areas of the district to reach prospective students and 
parents. 

 
Element Eight (H) – Admission Requirements 
Cortez Hill Independent Study will actively recruit a diverse student population from the district 
and surrounding areas who understand and value the school's mission and are committed to the 
schools' instructional and operational philosophy.  Admission to the school shall be open to any 
resident of the State of California. We admit all pupils who demonstrate a desire to attend the 
school.  Evidence of their commitment includes, (but not grounds for denial of enrollment): 

1. Signing by parent (or guardian) and student an Enrollment Covenant detailing mutual 
expectations of the school, parent (or guardian), and student. 

2. Attendance of student with parent or guardian at formal Cortez Hill Independent Study 
orientations. 

 
Education Code section 47505(b)(2)(B) states that if the number of pupils who wish to attend the 
charter school exceeds the school’s capacity the pupils shall be selected by lottery.  However, 
Cortez Hill Independent Study may extend admission preferences to qualified applicants in the 
following order: 

1. Existing charter school pupils. 
2. Pupils who reside within the District.  If the number of District pupils who wish to attend 

the charter school exceeds the number of openings, the successful applicants are selected 
at random from this pool of applicants.  If openings exist after all existing charter school 
pupils and District resident pupils have been admitted, the charter school may select 
based on other lawful preferences established by the charter school. 

3. Siblings of existing charter school pupils. 
4. Children of charter school employees or board members 

33 of 79 



5. All other pupils on a waiting list developed prior to the approval of the charter petition, 
provided pupils on this list are not in any of the higher preferences. 

 
Students seeking admissions to Cortez Hill Independent Study, but not admitted, may reapply for 
admissions for the next school year. 
 
By virtue of its location and program, Cortez Hill Independent Study has, proportionate the 
District as a whole, historically appealed more to economically disadvantaged families and to 
those students at high risk of dropping out of the traditional school system. Cortez Hill 
Independent Study believes these admission trends will continue. 
 
Element Nine (I) – Annual Financial Audits 
Cortez Hill Independent Study will contract with an independent auditor for an annual financial 
audit produced according to generally accepted accounting practices. CHIS will identify and 
contract with an auditor before the start of the school and will include the auditor in the 
development of the independent study processes, systems, that will make CHIS compliant with 
state laws related to independent study. Cortez Hill Independent Study shall, in a timely fashion 
and to the satisfaction of the District, report in writing to the District the manner in which the 
school has or intends to address any exceptions or deficiencies noted in the audit. 
 
The director and Cortez Hill Independent Study Board of Director's audit committee will oversee 
the selection of the independent auditor and the completion of the annual audit of the school's 
financial affairs.  The audit will verify the accuracy of the school's financial statements, 
attendance and enrollment accounting practices, and review the school's internal controls.  The 
audit will be conducted in accordance with generally accepted accounting principles applicable 
to the school.  The extent required under applicable federal law, the audit scope will be expanded 
to include items and processes specified in any applicable Office of Management and Budget 
Circulars.  It is anticipated that the annual audit will be completed within six months of the close 
of the fiscal year and that a copy of the auditor's findings will be forwarded to the chief financial 
officer of the San Diego Unified School District.  Cortez Hill Independent Study's audit 
committee will review any audit exceptions or deficiencies and report to the school's board of 
directors with recommendations on how to resolve them.  The board will report to the charter-
granting agency regarding how the exceptions and deficiencies have been or will be resolved.  
Any disputes regarding the resolution of audit exceptions and deficiencies will be referred to the 
dispute resolution process contained in Element N. 
 
CHIS will conduct, in addition to its annual fiscal audit, an annual programmatic audit of its 
independent study program.  A qualified party shall conduct the programmatic audit.  The 
programmatic audit will include at the following: 
 

1. Procedures for tracking and computing Average Daily Attendance and supervision 
by certificated personnel of all non-classroom based instruction; 

2. Methodology and means for tracking student process through work product and 
other methods; 

3. Methodology and means for assessing pupil progress; 
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4. Procedure to ensure compliance with requirements imposed through Education 
Code section 47612(d)(1); and 

5. Means for compliance with all other requirements of charter law. 
 
CHIS will provide the District with a written copy of its audit report no later than September 15 
for the preceding school year. 

 
Element Ten (J) – Student Suspensions and Expulsions – 
Cortez Hill Independent Study will maintain a comprehensive set of student discipline policies.  
These policies will be printed and distributed as part of the school's parent/student manual and 
will clearly describe the school's expectations regarding attendance, mutual respect, substance 
abuse, violence, safety, and work habits. In addition, the Board of Director's Executive 
Committee will establish additional behavioral expectations and consequences based on the 
requirements of a school that operates in a nontraditional setting to be contracted with each 
student and parent before admission to Cortez Hill Independent Study. 
 
Each student and parent or guardian will be required to verify that they have reviewed and 
understand the suspension/expulsion policies prior to enrollment. The student and 
parent/guardian will attest to that understanding by the signing of the Enrollment Covenant. 
 
Education Code 47605(b)(5(J) requires a comprehensive description of the procedures by which 
pupils can be suspended or expelled.  Cortez Hill Independent Study will make these policies 
available to all parents and students.  They are included in the staff handbook. Student Policies 
and data on Student Suspension and Expulsion will be reviewed every year. Yearly data will be 
shared with all stakeholders each year. 
 
Grounds for Suspension or Expulsion 
When a student’s misconduct occurs, a student may be suspended or expelled for certain 
specified reasons (Education Code section 48900).  CHIS will adopt and follow the Education 
Code section 48900 outlining procedures for suspending and expelling students. A student may 
be suspended or recommended for expulsion by the superintendent or principal of the school if it 
is determined that the student has committed any of the following acts: 

1. Caused, attempted to cause, or threatened to cause physical injury to another person 
or willfully used force or violence upon the person of another, except in self-defense. 

2. Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other 
dangerous object unless, the case of possession of any object of this type, the pupil 
had obtained written permission to possess the item from a certified school employee, 
which is concurred in by the director or the designee of the director. 

3. Unlawfully possessed, used, sold or otherwise furnished, or been under the influence 
of, any controlled substance listed in Chapter 2 (commencing with Section 11053) of 
Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of 
any kind. 

4. Unlawfully offered, arranged, or negotiated to sell any controlled substance listed in 
Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety 
Code, an alcoholic beverage, or an intoxicant of any kind, and then either sold, 
delivered, or otherwise furnished to any person another liquid, substance, or material 
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and represented the liquid, substance or material as a controlled substance, alcoholic 
beverage, or intoxicant. 

5. Committed or attempted to commit robbery or extortion. 
6. Caused or attempted to cause damage to school property or private property. 
7. Stolen or attempted to steal school property or private property. 
8. Possessed or used tobacco, or any products containing tobacco or nicotine products, 

including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, 
smokeless tobacco, snuff, chew packets, and betel.  However, this section does not 
prohibit use or possession by a pupil of his or her own prescription precuts. 

9. Committed an absence act or engaged in habitual profanity or vulgarity. 
10. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 

paraphernalia, as defined in Section 111014.5 of the Health and Safety Code. 
11. Disrupted school activities or otherwise willfully defined the valid authority of 

supervisors, teachers, administrators, school officials, or other personnel engaged in 
the performance of their duties. 

12. Knowingly received stolen school property or private property. 
13. Possessed an imitation firearm. 
14. Committed or attempted to commit a sexual assault or sexual battery as defined in the 

Penal Code. 
15. Harassed, threatened, or intimidated a pupil who is a complaining witness or witness 

in a school disciplinary proceeding for the purpose of either preventing that pupil 
from being a witness or retaliating against that pupil for being a witness (Education 
Code section 48900). 

 
Students may also be suspended or expelled for acts of sexual harassment, acts of hate violence, 
harassment of other students or terrorist threats (Education Code 48900.2, 48900.3, 48900.4 and 
48900.7). 
 
Sexual harassment is defined as unwelcome sexual advances or conduct of a sexual nature by a 
student in grade four or above.  It must be severe or pervasive enough to adversely impact the 
individual’s academic performance or to create a hostile or offensive educational environment 
(Education Code sections 212.5, 48900.2).  Hate violence is willfully threatening another or 
injuring another person or his/her property because of that persons national origin, disability, 
gender or sexual orientation (Penal Code section 422.6; Education Code section 48900.3).  
Harassment of other students, to warrant suspension or expulsion, must be intentional and 
sufficiently severe or pervasive to materially disrupt class work, rate substantial disorder and 
create an intimidating or hostile educational environment for the pupils subjected to it (Education 
Code section 48900.4). 
 
In order to suspend or recommend a student for expulsion, the acts listed above must relate to 
school activities or attendance, when or while the student is on school grounds, while the student 
is going to and from a school sponsored activity, or occurring at a school activity or event at 
another public school (Education Code section 48900).  However, for pupils who are truant, 
tardy or otherwise absent from assigned school activities, state law provides that alternatives to 
suspension or expulsion should be considered (education Code section 48900). 
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One alternative would be the assignment of a failing grade pursuant to rules and regulations 
adopted by the governing board of the school district (Education Code section 49607).  The 
governing board of a school district may adopt regulations authorizing a teacher to assign a 
failing grade to any pupils whose unexcused absence from the teacher’s class equal or exceed a 
maximum number specified by the governing board.  The governing board’s regulations must 
include a reasonable opportunity for the pupil or the pupil’s parent or guardian to explain the 
absences and a method for identification in the pupil’s record of the failing grade assigned to the 
pupil on the basis of excessive, unexcused absences (Education Code section 49607). 
 
 
Suspension Procedures 
Suspension may be imposed only when other means of correction fail to bring about proper 
conduct.  However, a pupil may be suspended on a first offense if the student committed one of 
the more serious offenses of if the pupil’s presence causes a danger to persons, property or 
threatens to disrupt the instructional process (Education Code section 48900.5.  The “more 
serious” offenses are enumerated in subdivisions (a), (b), (c), (d), (e) of Education Code Section 
48900. 
 
The director, the director’s designee or the superintendent may suspend a student (including a 
disabled student) from school for no more than five consecutive school days (Education Code 
section 48911).  Prior to the suspension, a conference with the pupil must be held unless there is 
a clear and present danger to the lives, safety or health of pupils or school personnel.  At the 
conference, the director or director’s designee should advise the student of the evidence against 
him, the reasons for the discipline and give the student an opportunity to present his version of 
the facts.  The conference should include the teacher or school employee who referred the 
student to the director whenever practical.  If a pupil is suspended without a conference prior to 
suspension, both the parent and the pupil must be notified of the pupil’s right to a conference and 
the pupil’s right to return to school for a conference.  The student’s due process rights will be 
reviewed with the student and parent. The conference shall be held within two school days unless 
the pupil waives this right or is physically unable to attend for any reason (Education Code 
section 48911). 
 
At the time of the suspension, a school employee must make a reasonable effort to contact the 
pupil’s parent or guardian in person or by telephone and whenever a pupil is suspended from the 
school, the parent or guardian must be notified in writing of the suspension (Education Code 
section 48911).  The written notice to the pupil’s parents should include a statement of facts 
leading to the decision to suspend, the date and time the pupil will be allowed to return to school, 
a statement that the parents are requested to attend a meeting with school officials to discuss the 
student’s behavior and the requirement by statue that they respond to such a request (Education 
Code section 48914). 
 
Special education students may be suspended in the same manner as regular students except that 
suspensions pursuant to a recommendation for expulsion for a period longer than ten (10) days 
are subject to additional requirements under federal law (Honig v. Doc 108 S.Ct. 592 43 Ed. Law 
Rep. 857 (1988), Doe v. Maher, 793 F.2d 1470 (9th Cir. 1986).  Suspensions for longer than ten 
(10) days are considered a change of placement under federal law and federal procedures, which 
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include the convening of an Individual Education Program (IEP) meeting, must be instituted 
prior to any lengthier suspension or expulsion (Honig v. Doc 108 S.Ct. 592 43 Ed. Law Rep. 857 
(1988), Doe v. Maher, 793 F.2d 1470 (9th Cir. 1986). 
 
CHIS will provide notice to the District of any pending disciplinary action against a student with 
a disability.   
 
For non-special education students, a student may be suspended up to a maximum of twenty (20) 
school days in any school year.  If the student is enrolled in an opportunity school or class, a 
student may be suspended up to a maximum of thirty (30) days in any school year (Education 
Code section 48913).  Students enrolled in a continuation school or class may be suspended by 
the governing board of the school district for a period not longer than the remainder of the 
semester for serious offenses, 30 days for all other offenses (Education code sections 48912.5 
and 48903.  A teacher of any class from which a student is suspended may require the suspended 
pupil to complete any assignments and tests missed during the suspension (education Code 
section 48913). 
 
Suspended students may be assigned to a supervised suspension classroom if the pupil poses no 
imminent danger or threat to the campus and no action to expel has been initiated. (Education 
Code section 48911.1) Each student is responsible for obtaining their schoolwork during the 
period of suspension and the teacher is required to provide all assignments and tests to the 
student.  When assignment to a supervised suspension classroom is made, a school employee is 
required to send a notice to the parents (Education Code section 48911.1).  Where suspensions 
exceed 30% of the school’s enrollment, the school sis required to consider off-campus 
suspensions (Education Code section 489111.2) 
 
 
 
 
If a student has committed any of the prohibited acts, the superintendent or director may 
recommend expulsion (Education Code section 48900).  The director or superintendent must 
recommend expulsion for any of the following acts: 

1. Causing serious physical injury to another person, except in self-defense. 
2. Possession of any knife, explosive, or other dangerous object of no reasonable use to 

the pupil. 
3. Unlawful possession of any controlled substance listed in Chapter 29 commencing 

with Section 11053) of Division 10 of the Health and Safety Code, except for the first 
offense for the sale of not more than one avoirdupois ounce of marijuana, other than 
concentrated cannabis. 

4. Robbery or extortion. 
5. Assault or battery upon any school employee (Education Code section 48915). 

 
The director or superintendent must file a written report with the governing board of the school 
district if the principal or superintendent does not recommend expulsion for nay of these acts 
(Education Code section 48915).  When a recommendation for expulsion is made, the 
superintendent or superintendent’s designee may extend the suspension while the expulsion is 
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being processed (Education Code section 48911(g) (except in cases involving disabled students).  
A conference with the pupil and the pupil’s parents to discuss the decision to extend the 
suspension should be held with the superintendent or the superintendent’s designee.  In order to 
extend the suspension, the superintendent or the superintendent’s designee must find the 
presence of the pupil at the school or an alternative school placement would cause a danger to 
persons or property or a threat of disrupting the educational process (Education Code section 
48911(g) except in cases involving disable students).  See also Montova v. Sanger Unified 
School District, 502 F.Supp 209 (E.D. Cal, 1980). 
 
Upon recommendation of the director, superintendent, hearing officer or administrative panel, 
the governing board may expel a student, even on the first offense, upon a finding by the 
governing board that the student violated subdivisions (a), (b), (c), (d), or (e) of Education Code 
section 48900.  A finding that other means of correction are not feasible or have repeatedly failed 
to bring about proper conduct or due to the nature of the act, the presence of the pupil causes a 
continuing danger to the physical safety of the student or others must be made (Education Code 
section 48915(a). 
 
Upon recommendation of the director, superintendent, hearing officer or administrative panel, 
the governing board may expel a student upon a finding by the governing board that the pupil 
committed any of the other prohibited acts if the governing board also finds either that other 
means of correction are not feasible or have repeatedly failed to bring about proper conduct or 
that due to the nature of the violation, the presence of the student causes a continuing danger to 
the physical safety of the students or others (Education Code section 48915(d). 
 
Special education students or individuals with exceptional needs who are currently enrolled in 
special education program may be expelled if an Individual Education Program IEP) team 
meeting is held the IEP team determines that the misconduct was not caused by or was a direct 
manifestation of the student’s identified disability and the student was appropriately placed at the 
time the misconduct occurred (Education Code section 48915.5).  An expulsion of a disabled 
student is considered a change of placement under the federal Individuals with Disabilities 
Education Act (IDEA) and for this reason, federal procedures required by the IDEA must be 
followed in addition to the state aw procedures set forth below (Honig v Doe.  108 S.Ct 592.43 
Ed Law Rep. 857 (1988). 
 
The director or the superintendent of the schools shall immediately suspend any pupil found to 
be in possession of a firearm, brandishing a knife, unlawfully selling a controlled substance, 
committing or attempting to commit a sexual assault or sexual battery at school or at a school 
activity off school grounds and shall recommend expulsion of that pupil to the governing board.  
The governing board shall expel the pupil or refer that pupil to a site away from the 
comprehensive middle, junior, or senior high school whenever the director or superintendent and 
the governing board find that the pupil committed the act (Education Code sections 48915(c).   
 
Expulsion 
An expulsion hearing must be held within thirty school days of the date the director or 
superintendent determines the pupil has committed any of the prohibited acts set forth in the 
Education Code, unless the pupil requests in writing that the hearing be postponed (Education 
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Code sections 48900, 48919(a).  The pupil shall be entitled to at least one postponement for a 
period of not more than thirty calendar days.  Additional postponements may be granted by the 
governing board (Education Code sections 48900, 48918(a).  These timelines are jurisdictional 
and if the timelines are not met, the pupil may not be expelled (Garcia v. Los Angeles County 
Board of Education, 123 Cal.App. 3d807 (1981).  The reason for the extension of the time for the 
hearing shall be included as part of the record at the time the expulsion hearing is conducted 
(Education Code section 48918(a). 
 
An expulsion hearing must be held within thirty school days of the date the director or 
superintendent determines the pupil has committed any of the prohibited acts set forth in the 
Education Code, unless the pupil requests in writing that the hearing be postponed (Education 
Code sections 48900, 48919(a).  The pupil shall be entitled to at least one postponement for a 
period of not more than thirty calendar days.  Additional postponements may be granted by the 
governing board (Education Code sections 48900, 48918(a).  These timelines are jurisdictional 
and if the timelines are not met, the pupil may not be expelled (Garcia v. Los Angeles County 
Board of Education, 123 Cal.App. 3d807 (1981).  The reason for the extension of the time for the 
hearing shall be included as part of the record at the time the expulsion hearing is conducted 
(Education Code section 48918(a). 
 
Written notice of the hearing shall be forwarded to the pupil at least ten calendar days prior to the 
date of the hearing (Education Code section 48918(b).  The notice shall include: 

1. The date and place of the hearing; 
2. A statement of the specific facts and charges upon which the proposed expulsion is 

based; 
3. A copy of the disciplinary rules of the district that relate to the alleged violation; 
4. Notice of the obligation to inform other school districts of the pupil’s expulsion, if 

ordered; and 
5. The opportunity of the pupil’s parents or guardian to: 

a. appear in person or to employ and be represented by counsel; 
b. to inspect and obtain copies of all documents to be used at the hearing; 
c. to confront and question all witnesses who testify at the hearing; 
d. to question all other evidence presented; and 
e. to present oral and documentary evidence on the pupil’s behalf, including 

witnesses (Education Code section 48918(b). 
 
The expulsion hearing shall be conducted by the governing board in a session closed to the 
public unless the pupil or the pupil’s parents or guardian request, in writing at least  five days 
prior to the date of the hearing, that the hearing be conducted at a public meeting.  If such a 
request is made of the governing board, then the meeting shall be held in public (Education Code 
section 48918(c))  Whether an expulsion hearing is conducted in closed or public session, the 
governing board may meet in closed session to determine if the pupil should be expelled, 
provided that the parent or guardian of the pupil, the pupil, the counsel of the pupil, and the 
counsel of the parent or guardian of the pupil shall be allowed upon request to attend the closed 
session of the governing board admits any other person to the closed session (Education Code 
section 48918(c)). 
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If the hearing officer or administrative panel recommends expulsion, findings of fact in support 
of the recommendation must be prepared and submitted to the governing board (Education Code 
section 48918(f).  All findings of fact and recommendations must be based solely on the 
evidence adduced at the hearing and if the governing board accepts the recommendation calling 
for the pupil’s expulsion, the governing board’s acceptance must be based either upon  a review 
of the findings of fact and recommendations submitted by the hearing officer or administrative 
panel or upon the results of a supplementary hearing conducted by the governing board 
(Education Code section 48918(f). 
 
The decision of the governing board to expel a student must be based upon substantial evidence 
relevant to the charges adduced at the expulsion hearing (Education Code section 48918(f)).  No 
evidence to expel a pupil may be based solely upon hearsay evidence, unless a hearing officer, 
administrative panel or governing board upon a finding that good cause exists, determines that 
the disclosure of the identity of the witness and the testimony of the witness at the expulsion 
hearing would subject the witness to unreasonable risk of harm.  Upon this determination, the 
testimony of the witness may be presented at the expulsion hearing in the form of sworn 
declarations, which shall be examined, only by the governing board, the hearing officer or 
administrative panel.  Copies of the sworn declarations, which are edited in such a manner as to 
delete the name and identity of the witness, shall be made available to the pupil (Education Code 
section 48918(f)).   
 
A record of the hearing must be made that is reasonably accurate and from which a complete 
written transcript of the proceedings can be made.  Technical rules of evidence do not apply in an 
expulsion hearing but evidence may be admitted and given probative value only if it is the kind 
of evidence upon which reasonable persons are accustomed to rely in the conduct of serious 
affairs (Education Code section 48918(h).  A decision of the governing board to expel a student 
must be supported by substantial evidence showing that the pupil committed a prohibited act.  In 
hearings involving allegations of sexual assault or sexual batter, evidence of a complaining 
witness of prior sexual conduct is to be presumed in admissible and shall not be heard except in 
extraordinary circumstances (Education Code sections 48918(h); 48900). 
 
The governing board is required to maintain a record of each expulsion including the reason for 
the expulsion.   The record of expulsion is a non-privileged, public record (Education Code 
section 48918(k)).  The expulsion order and the reasons for the expulsion must be recorded in the 
pupil’s mandatory interim record and must be forwarded to any school in which the pupil 
subsequently enrolls upon receipt of a request from the admitting school (Education Code 
section 48918(k)). 
 
An expelled student may attempt to enroll in another school district.  Following an 
administrative hearing, the governing board of a school district may deny enrollment for the 
period of expulsion if the individual poses a continuing danger to either the pupils or the 
employees of the school district (Education Code section 48915.1).  It must deny enrollment 
during the period of expulsion for pupils expelled for causing serious physical injury to another 
person, except in self-defense; possession of a knife, explosive or other dangerous object; 
possession of a controlled substance (except a first offense of the sale of one ounce of 
marijuana); involvement with robbery or extortion, assault or battery upon a school employee, 
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possession of a firearm, brandishing a knife, sale of a controlled substance, or committing or 
attempting to commit a sexual assault or sexual battery.  These pupils can only be enrolled in a 
county community school or juvenile court school during the expulsion period (Education Code 
section 48915.2). 
 
If the governing board of a school district determines that the pupil does not pose a danger and is 
eligible to be admitted during the expulsion period, the governing board shall permit the 
individual to enroll in a school in the school district provided that he or she, subsequent to the 
expulsion, has established legal residence in the school district or has enrolled in a school district 
pursuant to interdistrict attendance agreement executed between the two school districts 
(Education Code section 48915.1). 
 
The governing board of the expelling district, upon voting to expel a pupil, may suspend the 
enforcement of the expulsion order for a period of not more than one calendar year and may, as a 
condition of the suspension of enforcement, assign the pupil to a school, class or program which 
is deemed appropriate for rehabilitation of the student (Education Code section 48917).  During 
the period of the suspension of the expulsion order, the pupil shall be deemed to be on 
probationary status and the suspension of the expulsion order may be revoked by the governing 
board upon the pupil’s commission of any violation of states, rules and regulations governing 
pupil conduct.  Upon revocation of the suspension of the expulsion order, the pupil may be 
expelled under the terms of the original expulsion order (Education Code section 48917). 
 
If the pupil satisfactorily completes the rehabilitation assignment, the pupil shall be reinstated by 
the governing board in a school in the school district.  Upon reinstatement, the governing board 
of the school district may also order the expungement of any or all records of the expulsion 
proceedings (Education code section 48917).  A decision of the governing board to suspend an 
expulsion order does not affect the time period for filing an appeal of the expulsion order with 
the county board of education.  Such an appeal must be filed within thirty days of the original 
vote of the governing board (Education Code section 48917). 
 
An expulsion order remains in effect until such time as the governing board orders the 
readmission of the pupil pursuant to the procedures set forth in the Education Code and district 
policy.  At the time of the expulsion, the governing board must set a date, no later than the last 
date of the semester following the semester in which the expulsion occurred, when the pupil may 
apply for readmission to a school maintained by the district, except for possession of a firearm 
(the date shall be one year from the date of expulsion).  The governing board may order the pupil 
readmitted to any appropriate school in the district (Education Code section 489160. 
 
The district’s administrative staff may recommend to the governing board and the governing 
board may adopt a rehabilitation plan for the expelled pupil.  The rehabilitation plan may include 
recommendations for improved academic performance, tutoring, special education assessments, 
job training, counseling, employment, community service, periodic review sand assessments of 
pupil’s conduct and activities and other rehabilitative programs (Education Code section 48916). 
 
Expulsion of Disabled Students 
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The procedure for the exclusion of disabled students is regulated by federal law.  In Honig v. 
Doe I108 S.Ct. 592 43 Ed. Law Rep. 857 (1988) the United States Supreme Court held that the 
provisions of the Individuals With Disabilities Education Act prohibited school officials from 
unilaterally excluding disabled children from the classroom during the pendency of the expulsion 
proceedings where it has been determined that the conduct was the result or a manifestation of 
the disabling condition.  The United States Supreme Court limited such suspensions or 
exclusions to ten days unless the parents agree or the school district obtains a court order (10 
S.Ct. 592, 4 Ed. law Rep. 857 (1988).  Previous court decisions have upheld the authority of the 
courts to issue preliminary injunctions to alter the placement of disabled children pending review 
proceedings (Doe v. Brookline School Committee, 722 F.2d910,917,15 Ed. Law Rep. 72 (1st 
Circ. 1983) 
 
CHIS will provide notice to the District of any pending disciplinary action against a student with 
a disability.   
 
 
Expulsion Appeal 
All students may appeal their expulsion to the county board of education.  The appeal must be 
filed within thirty days following the decision of the governing board to expel.  The county board 
of education is required to hold a hearing within twenty school days of the filing of the appeal 
and render a decision within three school days of the hearing, unless the student requests a 
postponement.  The county board of education in a class 1 or class 2 county may appoint a 
hearing officer or impartial administrative panel to make a recommended decision and findings 
for the county board of education (Education Code sections 48919, 48919.5.) 
 
It is the responsibility of the pupil and the pupil’s parent or guardian, at the time of filing an 
appeal, to request a copy of the written transcript and supporting documents and records within 
five schools days of the request.  The pupil and the pupil’s parent or guardian is then required to 
file the transcript, supporting documents and records with the county board of education (Ibid.) 
 
The county board of education is required to hear the appeal of an expulsion order in closed 
session unless the parent requests, in writing, at least five days prior to the date of the hearing 
that the hearing be conducted in a public meeting (Education Code section 48920.)   Whether the 
hearing is conducted in closed or public session, the county board admits a representative of the 
pupil or the school district, the board shall at the same time, admit representatives of the 
opposing party (Ibid.) 
 
The county board of education must rule on an appeal from a pupil expulsion upon the record of 
the hearing before the district governing board and no other evidence unless a de novo hearing is 
granted (Education Code section 48921.)  The review by the county board of education of the 
decision of the governing board is limited to the following questions: 
Whether the governing board acted without or in excess of its jurisdiction. 
Whether there was a fair hearing before the governing board. 
Whether there was a prejudicial abuse of discretion in the hearing. 
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Whether there was relevant and material evidence, which, in the exercise of reasonable diligence, 
could not have been produced, or which was improperly excluded at the hearing before the 
governing board (Education Code section 48922 a.) 
The county board of education may decide  that the governing board of the school district 
proceeded without or in excess of its jurisdiction in situations, including, but not limited to the 
following:  when an expulsion hearing was not commenced with the time periods prescribed by 
the Education Code; when an expulsion hearing was not based on acts listed by the Education 
Code; or when an expulsion hearing was held involving acts not related to school activities or 
attendance (Education Code section 48922 b.)  An abuse of discretion may be established by any 
of the following situations: 
If the school officials have not met the procedural requirements of the Education Code. 
If the decision to expel the pupil is not supported by the findings made by the administrative 
panel hearing officer or governing board. 
If the findings are not supported by the evidence (Education Code section 48922 c.) 
 
The county board of education may not reverse the decision of the governing board to expel a 
pupil based upon a finding of abuse of discretion unless the county board of education also 
determines that the abuse of discretion was prejudicial (Education Code section 48923.) 
 
The decision of the county board must be limited to affirming or reversing the decision of the 
local governing board except in cases where the county board finds that relevant and material 
evidence exists which in the exercise of reasonable diligence could not have been produced or 
which was improperly excluded at the hearing before the governing board for reconsideration 
and may, in addition, order the pupil reinstated pending such reconsideration or grant a hearing 
de novo upon reasonable notice (Ibid.) 
 
The decision of the count board of education is the final and binding administrative decision and 
the pupil and the governing board shall be notified of the final order of the county board of 
education in writing (Education Code section 48924.) 
 
A pupil or a pupil’s parents may file a Petition for Writ of Mandate in superior court to overturn 
the final administrative decision of the county board of education (Code of Civil Procedure 
section 1094.5.)  The court will exercise its independent judgment upon the evidence presented 
to it (Garcia v. Los Angeles County Board of Education. 123 Cal.App.3d 807 [1981].) 
 
 
Element Eleven (K) – STRS, PERS and Other Retirement Coverage 
To the extent allowed by law, the Cortez Hill Independent Study board shall cooperate with the 
district to make participation in STRS, which is available to teachers and other eligible persons 
working at Cortez Hill Independent Study. Teachers and other persons working at Cortez Hill 
Independent Study will retain all previously vested right in their respective retirement systems, 
including but not limited to STRS, PERS and Social SecurityThe Cortez Hill Independent Study 
board may establish retirement plans for employees that may include, but shall not be limited to, 
establishment of a section 403(b) plan, a section 401(k) plan, and/or contracting with STRS 
and/or PERS.  
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Element Twelve (L) – Attendance Alternatives 
The Cortez Hill Independent Study is a school of choice. No student is required to attend this 
school. Students choosing not to attend Cortez Hill Independent Study may attend other public 
schools within their home school district. Non Resident Charter school students do not have the 
right to attend a District School, unless that right has been extended to them by the District.  
Transportation is the parental responsibility for families who choose to attend Cortez Hill 
Independent Study unless otherwise provided by Cortez Hill Independent Study.  
 
Element Thirteen (M) – Employee Return Rights 
The right to leave the District and take employment at Cortez Hill Independent Study, as well as 
the right to return to the District for Cortez Hill Independent Study employees who were 
previously San Diego Unified School District employees, will be as specified in District policies, 
procedures or collective bargaining agreements addressing this issue with respect to charter 
schools operated as nonprofit public benefit corporations under Education Code section 47604.  
 
 
Element Fourteen (N) – Dispute Resolution, Oversight, Reporting and Renewal  
 
Dispute Resolution Between San Diego Unified and Cortez Hill Independent Study - Both San 
Diego Unified School District and Cortez Hill Independent Study will  attempt to resolve any 
disputes between them amicably and reasonably without resorting to formal procedures. Matters 
within the Board’s Authority under Education Code Section 47607 (c) and/or (d) are not subject 
to this dispute resolution.  For all other disputes the following procedures will apply. 
 
In the event a formal dispute arises between San Diego Unified School District and Cortez Hill 
Independent Study relating to provisions of this charter, these procedures will be followed: 
 

1. One party will notify the other in writing concerning the nature of the dispute and the 
facts that support it.  Such notices will be sent to or from the Cortez Hill Independent 
Study school director and the San Diego Unified School District Superintendent. 
Such notice will be provided within a reasonably prompt period of when either Cortez 
Hill Independent Study or San Diego Unified School District becomes aware of the 
dispute. 

 
2. Upon receipt of the notice, the Superintendent and the chair of the Cortez Hill 

Independent Study board of directors, or their designees, will meet within 15 days 
and attempt to resolve the dispute. If they reach a resolution, they shall co-author a 
description of that resolution and distribute it to both parties. 

 
3. If no resolution is reached, the parties may, by mutual agreement, utilize the services 

of an outside mediator skilled in the interest-based approach to mediating disputes. 
Each party shall bear its own costs and evenly divide the cost for the mediation. 

 
The dispute resolution process permits oral notice, followed immediately by written notice. 
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Internal Dispute Resolution 
The Cortez Hill Independent Study board of directors will adopt policies and processes for airing 
and resolving disputes (other than those between San Diego Unified School District and Cortez 
Hill Independent Study relating to provisions of this charter, which are covered in Element 
Fourteen, above).  
 
Parents, students, board members, volunteers and staff at Cortez Hill Independent Study will be 
provided with a copy of the school's policies and dispute resolution process and will agree to 
work within it. Notwithstanding the above, the District Board of Education shall have the ability 
to intervene in and respond to complaints about the operation of Cortez Hill Independent Study 
as is required or permitted by law. 
 
 
Information Exchange 
Cortez Hill Independent Study agrees to permit the District to inspect and receive copies of all 
records relating to the operation of Cortez Hill Independent Study, including financial, 
personnel, and pupil records. Cortez Hill Independent Study shall promptly comply with all such 
reasonable written requests. The records of the School are public records under the California 
Public Records Act. In a similar fashion, the District agrees to permit Cortez Hill Independent 
Study to inspect and receive copies of all District records, including financial, personnel, and 
pupil records to the extent such requests are reasonable, lawful and related to the operation of 
Cortez Hill Independent Study.  
 
Inspections 
The District may inspect or observe any part of Cortez Hill Independent Study at any time. The 
School assumes the District will not do so unreasonably, without notice, or by causing a 
disruption of student instruction or school operations. 
 
Charter Term and Renewal 
The term of this Cortez Hill charter renewal shall begin for a five-year period on the date that the 
District’s Board of Education approves this charter petition.  
 
The charter may be revoked as provided by law. If the governing board of the district believes it 
has cause to revoke this charter, the board agrees to notify the governing board of the school in 
writing, noting the specific reasons for which the charter may be revoked, and grant CHA 
reasonable time to respond to the notice and take appropriate corrective action.  
 
Element Fifteen (O) – Employer Status  and Collective Bargaining 
Cortez Hill Independent Study establishes itself as the exclusive public school employer for 
EERA (Educational Employment Relations Act) purposes; it is not considered an arm of the 
District. 
 
Element Sixteen(P) – Procedure To Be Used If The Charter School Closes 
If the Cortez Hill Independent Study charter should ever be revoked or not renewed, all goods 
and materials purchased with public monies shall be distributed to the San Diego Unified School 
District. Upon the dissolution and winding up of the Cortez Hill Independent Study corporation 
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for any reason, its assets remaining after payment of all debts and liabilities shall be distributed 
as follows: (1) All assets and property purchased with public money shall be distributed to the 
San Diego Unified School District. (2) All other assets and property shall be distributed to a 
nonprofit fund, foundation or association in accordance with state law. 
 
 
Final Audit:  CHIS will submit to the District a final audit of all assets and liabilities within 60 
days of closure. 
 
 
Maintenance and Transfer of Student Records:  CHIS will transfer student records to each 
student’s new school upon receiving request to do so.  After 60 days of closure, the school will 
turn over all remaining school records to the District. 
 
 
 
 
 
 
 
 
ADDITIONAL CHARTER REQUIREMENTS 
 
Additional Requirement 1, Operation and Effects of School 
CHIS plans to operate at 201 A Street, San Diego, Ca, which currently houses the Cortez Hill 
Academy.  We plan to use space that is currently not being used. 
 
CHIS plans to use the following District services; mail delivery, Free or Reduced Meals 
programs, and Special Education services. 
 
CHIS, to the fullest extent permitted by law, agrees to indemnify, defend and hold harmless the 
District, its officers, directors and employees, attorneys, agents representatives, volunteers, 
successors and assigns from and against any and all actions, suits, claims, demands, losses, costs, 
penalties, obligations, errors, omissions, or liabilities, including legal costs, attorney’s fees and 
expert witness fees, whether or not suit is actually filed, and or any judgment rendered against 
District and/or District personnel that may be asserted or claimed by any person, firm or entity 
arising out of , or in connection with CHIS’s operation of its independent study program, 
including but not limited to claims arising out of apportionment of State funding. 
 
 
 
 
Additional Requirement 2, Provision of Financial Statements 
 
The charter school shall comply with all District reporting requirements and will provide at least 
quarterly financial statements as well as un-audited actuals following the close of the school year 
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in conformance with the requirements of AB 1994. 
 
 
 
Additional Requirement 3, Responding to Inquiries 
 
The charter school will promptly respond to all reasonable inquiries, including inquiries 
regarding its financial records. 
 
Additional Requirement 4, Reporting Requirements 

 

CHIS will adhere to the district's reporting requirements; CHIS will provide the following 
reports as required by law: 

 
a) CBEDS (California Basic Educational Data System).  
b) ADA (Average Dally Attendance) reports J18/19 
c) Budget J210 (preliminaries and final) 
d) SARC (School Accountability Report Card - charter schools may use their own formats) 
e) Copies of annual, independent financial audits employing generally accepted accounting 

principles. 
 
 

CHIS will provide the following reports as required by the district: 
 

a) Monthly statements of accounts 
b) Annual reconciliations of the J210 with financial audits upon receipt of a District 

template 
c) Copies of test results reports for all state mandated assessments, which are:  

• STAR (Standardized Testing and Reporting) 
• CELDT (California English Language Development Test) 
• SABE/2 (Spanish Assessment of Basic Education) 

 
Changes in reporting requirements may be incorporated by reference into the school's charter 
when the school and district update their MOU. 
 
Additional Requirement 5, Accountability Framework 
 
CHIS shall adhere to the specifics of the District's "Accountability Framework". 
 
Additional Requirement 6, Term of the Charter
 
The term of this charter shall be from the first day of school and run for five years.  
 
Additional Requirement 7.  Non Discrimination 
Cortez Hill Independent Study shall be nonsectarian in its programs, admissions policies, 
employment practices and operations. Cortez Hill Independent Study will not discriminate on the 
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basis of ethnicity, national origin, gender, or disability. Cortez Hill Independent Study will not 
charge tuition.  
 
Additional Requirement 8. Legal Status and Liability 
Cortez Hill Independent Study will operate as a nonprofit public benefit corporation. As such, 
San Diego Unified School District shall not be liable for the debts or obligations of the school.  
 
Cortez Hill Independent Study holds the District harmless and indemnifies the District for any 
liability arising from the acts or omissions of Cortez Hill Independent Study officers, agents, or 
employees. 
 
CHIS, to the fullest extent permitted by law, agrees to indemnify, defend and hold harmless the 
District, its officers, directors and employees, attorneys, agents representatives, volunteers, 
successors and assigns from and against any and all actions, suits, claims, demands, losses, costs, 
penalties, obligations, errors, omissions, or liabilities, including legal costs, attorney’s fees and 
expert witness fees, whether or not suit is actually filed, and or any judgment rendered against 
District and/or District personnel that may be asserted or claimed by any person, firm or entity 
arising out of , or in connection with CHIS’s operation of its independent study program, 
including but not limited to claims arising out of apportionment of State funding. 
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Additional Requirement 9. Staff Employment 
Cortez Hill Independent Study will select all school staff. No employee of San Diego Unified 
School District, or any other district, shall be required to work at Cortez Hill Independent Study. 
Any prospective employee shall be considered for employment through an open application 
process, and, if selected, shall enter into a contractual agreement to make their services available 
to Cortez Hill Independent Study. Cortez Hill Independent Study shall have the authority to 
terminate the position in accordance with the terms of that agreement. 
 
The current District collective bargaining agreements do not apply to the charter school. 
 
Cortez Hill Independent Study may employ qualified adults to assist credentialed teachers in 
student instruction. A teacher may supervise another teacher when mutually agreed to by the 
teachers and Cortez Hill Independent Study. 
 
The Cortez Hill Independent Study will evaluate the performance of all staff at least annually.  
The evaluation of instructional staff will include consideration of their pupils’ progress as 
measured against the pupil outcome goals specified in this charter (Element Two) using the 
methods of measurement also specified (Element Three).  
 
The Board of Directors and Principal have developed an employee policy and procedures 
manual. 
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Additional Requirement 10. Funding 
Cortez Hill Independent Study has opted to receive funding from direct from the state. The 
District shall cooperate in any necessary processes to ensure the appropriate and timely reporting 
of data and transfer of funds to the school. 
 
Cash payments made by the District to Cortez Hill Independent Study will be made according to 
state law.  Payments not covered by state law or regulations will be made by the District after it 
has received payment from the appropriate funding source. Cortez Hill Independent Study does 
not expect the District to smooth out the revenue stream due it, although nothing in this charter 
shall prevent the District from electing to do so or from lending Cortez Hill Independent Study 
funds in anticipation of payments from funding sources.  
 
The District will provide special education funding and services for Cortez Hill Independent 
Study special education pupils to the extent required by law. Cortez Hill will pay the District the 
District prescribed per pupil charter school special education contribution. 
 
Cortez Hill Independent Study agrees to pay for District services according to the District price 
schedule. It will make a final determination as to which services it specifically needs by mutual 
agreement with the District. Agreement related to services shall be made annually.   
 
Cortez Hill Independent Study agrees to pay for District services, including special education 
services, according to the District schedule.  This process shall also include review of charges for 
any services the School may desire the District to provide. Charges for such services shall not be 
made, nor shall the services be given, without the mutual agreement of both parties. Cortez Hill 
Independent Study’s purchase of goods and services from the District shall not negate the 
operational independence of the school from the District.  
 
If Cortez Hill Independent Study elects not to use the District’s Food Services Department but 
does elect the District to serve as its monitoring agent for free and reduced price meal 
certification, or to collect any reimbursements on behalf of Cortez Hill Independent Study for 
meals served under the National School Lunch and School Breakfast Program, then Cortez Hill 
Independent Study will agree to pay the District a reasonable fee for such services. 
 
The School will purchase and maintain, as necessary, insurance in amounts equivalent to the 
District’s program with respect to limits and coverage or as deemed acceptable to the District’s 
risk manager and Cortez Hill Independent Study. Such insurance will name the District as an 
additional insured. 
 
The provisions of above charter Element (19) notwithstanding, Cortez Hill Independent Study 
reserves the right to receive funding directly from the State of California through the County of 
San Diego in accordance with applicable law and upon reasonable notice to the District. 
 
Additional Requirement 11. External Grants 
Cortez Hill Independent Study may apply for and participate in externally funded projects, public 
or private. The District will support and help the school in applying for externally funded 
projects. Likewise, the school will help and support the District in applying for externally funded 
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projects when the District deems it appropriate. When mutually agreeable, the two will 
collaborate on such grants. Both will always let the other know when one makes such a grant 
application that might, if granted, be shared with, benefit or materially affect the other.  
 
 
Additional Requirement 12. Outside Contracting  
Cortez Hill Independent Study reserves the right to contract with qualified vendors to purchase 
any products and perform any services it deems beneficial to the school and its students. These 
include educational and management services. With regards to school buses for field trips, CHIS 
will contract with only District approved vendors 
 
Additional Requirement 13. Financial Plan 
See Attachment A for a monthly operational budget for the next fiscal year and a three-year 
budget projection. The school has no start-up costs. 
 
Additional Requirement 14. Charter Petition Signatures 
Attached to this proposal are the signatures of the credentialed teachers who are currently 
employed at Cortez Hill Independent Study. The number of signatures equals 100% of those 
teachers. Also attached are signatures of parents or guardians who have a meaningful interest in 
their children attending Cortez Hill Independent Study. The number of signatures equals more 
than 50% of those pupils that Cortez Hill Independent Study anticipates will attend the school 
next school year.  
 
Additional Requirement 15.  Amendments 
Any amendments to this charter shall be made by the mutual agreement of the governing boards 
of Cortez Hill Independent Study and the San Diego Unified School District.  Material revisions 
and amendments shall be made pursuant to the standards, criteria, and timelines in Education 
Code Section 47605. 
 
Additional Requirement 16.  Communications 
All official communications from San Diego Unified School District regarding this charter and 
its operations should be sent to: 
 
Principal 
Cortez Hill Independent Study 
201 A Street 
San Diego, CA  92101 
Our telephone number is 619.338.9206. 
Our fax is 619.338.0448. 
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CHIS Charter School Application 
Curricular Spreadsheet 

 
Major Emphasis Areas Core Academics Aligned to State and Graduation Standards 

GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 
Language Arts/English– Module 1 

1. Develop understanding of foundations of 
reading and writing. 

2. Utilize and apply technology in demonstrating 
skills and abilities and in making 
presentations. 

3. Meet creative technology competency 
4. Demonstrate integration of writing and 

technology skills into vocational career path 
activities.   

5. Fulfills requirements toward completion of 
five senior projects and the Graduation 
Portfolio.  Compose and/or critically interpret 
multiple forms of expression, including 
different literature and various forms of 
writing.   

6. The student uses the reading process 
effectively.  

 
 

 
1. Identify subjects, verbs, and prepositional phrases. 
2. Identify and correct fragments 
3. Avoid and correct run-on sentences  
4. Transform phrases and dependent clauses into complete 

sentences 
5. Identify and create subject-verb and pronoun-antecedent 

agreements 
6. Identify and create verb agreement with indefinite pronouns 
7. Write essays and identify key learned skills * 
8. Writ professional-looking office memos * 
9. Create a resume and cover letter * 
10. Complete Quest 2000 computer-based tutorials for Open & Edit, 

Text Alignment & Enhancement, Format & Edit, and Multiple-
page Doc, Columns, Tables.  

11. Create culminating power point presentation that integrates all 
writing and technology objectives.  

12. Begin to collect writings that will be revised and polished 
further for inclusion in senior projects and Graduation Portfolio. 

* = Aligned to Standards   

 
1. 80% competency on Quest 2000 

computer-based software section quizzes. 
2. Portfolio documentation presenting 

authentic articles of achievement 
3. Multiple assessments utilizing classroom 

assignments, quizzes, tests, and projects 
4. Minimum 3 out of 4 on rubrics scored 

writings 
5. Pass CALHSESS examination 
6. Pass End of Course Test 
7. Pass presentation of knowledge with 

rubric score of 3 or higher which cover 
State and San Diego City School 
Standards  (SDCSS) standards 

 

Language Arts/English– Module 2 
1. Develop skills for more refined and accurate 

writing 
2. Utilize and apply technology in demonstrating 

skills and abilities 
3. Meet creative technology competency 
4. Incorporate skills and abilities into business-

related activities 
5. Work toward completion of five senior 

projects and the Graduation Portfolio 
6. The student constructs meaning from a wide 

range of texts.   
 
 
 
 
 

 
       1.    Complete Quest 2000 computer-based tutorials for these units:      
              Envelope & Labels (includes working with graphics),                 
               Labels (Excel), and Formatting (Excel) 
        2.    Add tables, columns, borders, shading, clip art, and drop 
               caps to MS Word documents 
        3.    Use sophisticated punctuation correctly:  commas. 
                Apostrophes, colons, semicolons, hyphens, and dashes 
        4.     Edit writing for correct punctuation and capitalization 
        5.     Write interview follow-up letter 
        6.     Write essays that demonstrate comma rules, possessives 
                and contractions 
        7.     Identify need for and add apostrophes to possessives and  
                paragraphs. 
 
       * = Aligned to Standards   

 
1. 80% competency on Quest 2000 

computer-Based software section quizzes 
2. Portfolio documentation presenting 

authentic articles of achievement 
3. Multiple assessments utilizing classroom 

assignments, quizzes, tests, and projects 
4. Minimum 4 out of 6 on rubrics scored 

writings 
5. Pass CALHSS examination 
6. Pass End of Course Test 
7. Pass presentation of knowledge with 

rubric score of 3 or higher which cover 
State and SDCSS standards 
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CHIS School Application 

Curricular Spreadsheet 
GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 

Language Arts/English– Module 2 (cont’d) 
 
 
 
 
 
 
 
 
 
 

       8.   Identify need for and add appropriate punctuations to 
             sentences and paragraphs 
       9.   Create plan for business that includes information on 
             product/service, target customers, and location * 
      10.  Brainstorms and begins to develop ideas for a senior project: 
             Starting Your Own Business * 
      11.  Design and create a promotional advertisement for business  
             selected * 
      12.  Design and create a business card 
      13.  Continue to collect writings that would be revised further for 
             inclusion in senior projects and Graduation Portfolio  
      * = Aligned to Standards   

 

Language Arts/English– Module 3 
1. Develop skills for effective situational writing 
2. Utilize and apply technology in demonstrating 

skills and abilities 
3. Meet creative technology competency 
4. Demonstrate integration of writing and 

technology skills into career-related activities. 
5. Work toward completion of five senior 

projects and the Graduation Portfolio. 
6. Student understands the common features of a 

variety of literary forms.  
7. Student responds critically to the fiction, 

nonfiction, poetry and drama.  
 
 
 
 
 
 
 
 
 
 
 

 
        1.  Complete Quest 2000 computer-based tutorials for these units: 

      Functions & Formulas and Creating a PowerPoint  
      Presentation 
  2. Create and edit a PowerPoint presentation 
  4.  Write original sentences using commonly confused words * 
  5.  Rewrite sentences replacing passive with active verbs * 
  6.  Write original sentences with active verbs and finish 
       sentences avoiding shifts of person * 
  7.  Create direct, clear, and forceful sentences * 
  8.  Write a story using a variety of narrative and descriptive 

               techniques 
         9.  Outline, research and write a persuasive essay * 
       10.  Develop and compose a creative writing piece 
       11.  Continue to collect writings that would be revised further 
              for inclusion in senior projects and Graduation Portfolio.    
               
        * = Aligned to Standards   

 
1. 80% competency on Quest 2000 

computer-based software section quizzes 
2. Portfolio documentation presenting 

authentic articles of achievement 
3. Multiple assessments utilizing classroom 

assignments, quizzes, tests, and projects 
4. Minimum 3 out of 4 on rubrics scored 

writings 
5. CALHSEE examination 
6. 80% competency on English exit exam 
7. Pass presentation of knowledge with 

rubric score of 3 or higher which cover 
State and  SDCSS standards 
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CHIS School Application 

Curricular Spreadsheet 
GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 

Language Arts/English: Reading – Module 4   
 
1.  Work Analysis, Fluency, and Systematic  
     Vocabulary Development 
2.  Reading Comprehension (Focus on Informational  
     Materials) 
 
 
 
 
 
 
 
 
 

  
 
1.  Trace the etymology of significant terms used in political science and 
     history * 
2.  Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes  
      to draw inferences concerning the meaning of scientific and  
     mathematical terminology * 
3.  Discern the meaning of analogies encountered, analyzing specific  
     comparisons as well as relationships and inferences * 
4.  Analyze both the features and the rhetorical devices of different types  
     of public documents (e.g., policy statements, speeches, debates,  
     platforms) and the way in which authors use those features and  
     devices * 
5.  Analyze the way in which clarity of meaning is affected by the  
     patterns of organization, hierarchical structures, repetition of the main  
     ideas, syntax, and word choice in the text * 
6.  Verify and clarify facts presented in other types of expository texts by  
     using a variety of consumer, workplace, and public documents * 
7.  Make warranted and reasonable assertions about the author’s  
     arguments by using elements of the text to defend and clarify  
     interpretations * 
8.  Analyze an author’s implicit and explicit philosophical assumptions  
     and beliefs about a subject * 
* = Aligned to Standards   
      

 
 
1.  Portfolio documentation presenting authentic 

achievement with a literacy rubric score or 3 
out of 6 

2.  Multiple assessment utilizing classroom 
assignments, projects, quizzes, tests. 

3.  Demonstrate growth on achievement test  
4.  Pass presentation of knowledge with rubric 

score of 3 or higher which cover State and 
SDCSS standards 

 
Language Arts/English:  Literature – Module 5 
 
1.  Contrast the major literacy forms and characteristics   
     of the major literary periods  
2.  Relate literary works and authors to major themes  
     and issues of their eras.   
3.  Analysis  of the philosophical, political, religious,  
     ethical and social influences that have shaped  
    characters, plots, and themes. 
 
 
 
 
 
 

 
 
 
1.  Analyze characteristics of sub genres (e.g., satire, parody, allegory,  
     pastoral) that are used in poetry, prose, plays, novels, short stories, 
      essays, and other basic genres * 
2.  Analyze the way in which the theme or meaning of a selection  
     represents a view or comment on life, using textual evidence to  
     support the claim * 
3.  Analyze recognized works of American literature representing a  
     variety of genres and traditions: 
     a.  Trace the development of American literature from the colonial  
          period forward. 
      b.  Contrast the major periods, themes, styles, and trends, and  
          describe how works by members of different cultures relate to one  
          another in each period * 

 
 
1.  Portfolio documentation presenting authentic 

achievement with a numberacy rubric score or 
3 out of 6 

2.  Multiple assessment utilizing classroom 
assignments, projects, quizzes, tests. 

3.  Demonstrate growth on achievement test ( 
4.  Pass presentation of knowledge with rubric 

score of 3 or higher which cover State and 
SDCSS standards 
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      c.  Evaluate the philosophical, political, religious, ethical, and social  
           influences of the historical period that shaped the characters, plots, 
           and, settings * 
      * = Aligned to Standards   

 
 

 
CHIS School Application 

Curricular Spreadsheet 
GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 

Math – Module 1 
1.   Develop knowledge and skills in math concepts  
       and applications including but not limited to those 

covered in arithmetic, algebra, geometry and other 
mathematical subjects deemed appropriate by staff 
and school governing board: Factors, divisibility, 
prime/composite numbers, fractions, decimals, 
points, lines, planes, angle measure, ruler measure, 
AutoCAD 2000 (basic tools, draw lines, erase, 
zoom, grid, snap, copy, move, polygons and 
orthographic views), integers, variables, one-step 
equations, exponents, coordinate plane, polygons, 
prisms, surface area and volume, and isometric 
drawings.   

2.    Utilize and apply technology in demonstrating  
       skills and abilities.  
3.   Demonstrate integration of math and 
      technology skills into vocational career path 
      activities 
4.   Work toward completion of five senior projects and 

the Graduation Portfolio. 
5.   Use and apply Data Analysis using mean, mode  
      and other statistical tools. 

         
  1.  Identify and use the arithmetic properties of subsets of  
       integers and rational, irrational, and real numbers.   

         2.  Understand and use such operations as taking the opposite, 
              finding the reciprocal, taking a root, and raising it to 
              fractional power.  
         3.  Identify and give examples of undefined terms, axioms, 
              theorems, and inductive and deductive reasoning.   

4. Find and estimate use measures of sides and of interior and       
              exterior angles of triangles and polygons to classify figures and  
              solve problems.   
        5.   Solve multi-step problems, including word problems 
        6.  Compute volumes and surface areas of prisms, pyramids, 
             cylinders, cones, and spheres. *  
        * = Aligned to Standards   
 

 
1.   Multiple assessments utilizing unit  
      check-points (quizzes), module exam, 
      classroom assignments and projects 
2.   Accurate application of math concepts 
      and measurements to AutoCAD 2000 
      projects 
3.   Informal assessment of student’s 
      product by instructor and 
      identification of key areas of 
      weakness 
4.   Portfolio documentation presenting 
      authentic articles of achievement 
5.  Achievement examination – show growth 
6.  Pass CALHSEE examination 
7. Pass End of Course Test 
8. Pass presentation of knowledge with rubric    
score of 3 or higher which cover State and     
SDCSS standards 
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Math- Module 2 
1.  Develop knowledge and skills in math 
     concepts and applications including but  
     not limited to: Integers, two-step equations,  
     combining like terms, distributive property, 
     solving equations with variables on both  
     sides, complementary, supplementary and  
     vertical angles, properties of parallel lines, 
     AutoCAD 2000 (Osnaps, layers, circles, arcs  
     and ellipses, rotate, fillet, chamfer and  
     construction lines, polar coordinates, basic 
     terms, central angles and arc measure,  
     circumference and area, and areas and  
     area, and areas and volumes) 
2.  Utilize and apply technology in       
     demonstrating skills and abilities 
3.  Demonstrate integration of math and 
     technology skills into vocational career path  
     activities 
4.  Work toward completion of five senior 
      projects and the Graduation Portfolio    
5.  Use and apply Data Analysis skills in problem  
      solving. 

 
 

 
1.    Simplify expressions before solving linear equations and     
       inequalities in one variable.   
2. Solve multi-step problems, including word problems, involving  

              linear equations and linear inequalities on one variable and  
              provide justification for each step. 

3. Add, subtract, multiply, and divide monomials and polynomials 
and solve multi-step problems, including word problems, using 
these techniques. 

4. Use properties of the number system to judge the validity of 
results, to justify each step of a procedure, and to prove or 
disprove statements. 

5. Prove and use theorems involving the properties of parallel lines 
cut by a transversal, the properties of quadrilaterals, and the 
properties of circles. 

6. Know, derive, and solve problems involving the perimeter, 
circumference, area, and volume, lateral area, and surface area, 
and ratio of common geometric figures. 

7. Compute volumes and surface areas. 
8. Use and inverse properties and ratios. 
9. Use probability correctly to predict outcomes. 
10. Collect, organize data into tables, and charts. 
11. Determine mean, mode, and rage of data. 
12. Recognizes various occupations that use similar Data analysis 

skills. 
* = Aligned to Standards   

 
1.  Multiple assessments utilizing unit 
     check-points (quizzes), module exam, 
     classroom assignments and projects 

        2.  Accurate application of math concepts 
             and measurements to AutoCAD 2000 
             projects 
        3.  Informal assessment of student’s 
             product by instructor and  
             identification of key areas of  
             weakness 
        4.  Portfolio documentation presenting 
             authentic articles of achievement 
        5.  Show growth on Achievement Test 
        6.  Pass CALHSEE examination 

 7.  Pass End of Course Test/End of Course 
Exam 

 8.  Pass presentation of knowledge with 
rubric score of 3 or higher which cover 
State and SDCSS standards 
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CHIS School Application 
Curricular Spreadsheet 

GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 
Math – Module 3 
        1.  Develop knowledge and skills in math 

concepts and applications including but not 
limited to: linear equations in two variables, 
solving systems of linear equations, solving 
quadratic equations, basic terms, parts of 
triangles, square roots, right triangles, 
isosceles triangles, area of triangles, 
properties of a parallelogram, area and 
volume, distance formula and midpoint of a 
segment, line slope, slopes of a parallel   

       And perpendicular lines, graphing lines, 
              ratios and proportions, similar triangles, 
              tangent ratio, sine and cosine rations, 
             angles of elevation and depression,  
             AutoCAD 200 (absolute coordinates) 
       2.   Utilize and apply technology in 

      demonstrating skills and abilities 
3.   Demonstrate integration of math and  
      technology skills into vocational career path  
      activities  
4.   Work toward completion of five senior 
       projects and the Graduation Portfolio    
  
  
 
 
 
 
 
 

 

1.    Graph a linear equation and compute the x and y intercepts *    
2. Verify that a point lies on a line, given an equation of the   

line * 
3. Understand the concept of parallel lines and perpendicular 

lines and how those slopes are related 
4. Solve a system of two linear equations in two variables 

algebraically and interpret the answer graphically  * 
5. Determine the domain of independent variables and the range 

of dependent variables * 
6.   Use the quadratic formula to find the roots of second-degree 
      polynomials and solve quadratic equations 
7.   Apply quadratic equations to physical problems 
8.   Compute areas * 
9.   Use the Pythagorean theorem to determine distance and find 
      missing sides of right triangles * 

      10.  Use trigonometric functions defined by the angles of a right 
             triangle and know and use elementary relationships  
             between them * 
      11.  Design a business floor plan using AutoCAD 2000 and 3-D 
             Studio Mac, applying mathematical concepts learned * 
      * = Aligned to Standards   
              
 
 
 
 
 
 
 
 
 
 

1.  Multiple assessments utilizing unit 
     check-points (quizzes), module exam, 
     classroom assignments and projects 
2.  Accurate application of math concepts 
     and measurements to AutoCAD 2000 
     projects 
3.  Informal assessment of student’s 
     product by instructor and identification 
     of key areas of weakness 
4.  Portfolio documentation presenting 
     authentic articles of achievement 
5.  Achievement examination – show 
growth 
6.  Pass CALHSEE examination/End of 

Course Exam 
7.  80% competency on math exit exam 
8. Pass presentation of knowledge with 

rubric score of 3 or higher which cover 
State and SDCSS standards 

 
 

 

GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 
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Science 
3. Apply scientific concepts from physics, 

chemistry, earth science and biology, to a 
variety of situations including the work 
world  * 

4. Evaluate scientific data and draw 
conclusions  

5. Comprehend vocabulary specific to various 
branches of science, which may include 
physics, chemistry, earth science, and 
biology * 

6. Analyze scientific data and effectively 
employ problem-solving skills  

7. Utilize technology in demonstrating skills 
and abilities  

 
 

 
1.   Solve problems that involve speed and Newton’s laws of 
      motion. * 
2.   Inspect engine pressure and diagnose problems. * 
3.   Apply knowledge of electrical voltage and current. * 
4.   Apply knowledge of parallel and series circuits, and light 
      waves. * 
5.   Identify most common forms of radioactive decay  
6.   Identify parts of an atom and their functions. * 
7.   Apply knowledge of chemical reactions. 
8.   Demonstrate ability to create solutions and manipulate speed 
      of mixing process. * 
9.   Apply knowledge of solar energy. * 

      10.  Conduct research on solar system. * 
      11.  Explain greenhouse effect and its application to Mars and  
             Venus. 
      12.   Apply knowledge about importance of water to society 
              in California. 
      13.  Use knowledge of heredity to apply to own life. * 
      14.  Analyze an ecosystem and predict long and short-term  
             effects of changes in it. * 
      15.  Measure own heart-rate and analyze the effects of a  
             variety of activities on the heart. * 
     * = Aligned to Standards   
 
 
 
 
 
 
 
 
 

 
1. Multiple assessment using quizzes, lab 

write-ups, and essays 
2. Construction of models for such 

concepts as atoms, solar system, cells, 
and food webs 

3. Conducting research of a topic, 
involving an experiment, and making a 
presentation to the class 

4. Maintaining a minimum 3 rating on a 
sixty-day performance evaluation 
record 

5. Pass CALHSEE/End of Course Exam 
6. Pass End of Course Test 
7. Receive Portfolio rubric score of 3 or 

higher out of 6, which covers STATE 
and SDCSS Standards. 
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CHIS School Application 
Curricular Spreadsheet 

GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 
Social Studies 

1. Understand and apply world and U.S. History 
from 1492 to the present with special 
emphasis on the Revolutionary War, western 
expansion, industrial revolution, the twenties, 
World War II, Cold War, and the sixties   

2. Introduce the political process and different 
systems of government  

3. Analyze relationship of geography to 
migration, population growth, world’s 
resources, and standards of living, which are 
facing today’s diverse and global populations  

4. Study different economic systems and apply 
to personal economics  

5. Review the different branches within 
behavioral science and psychology 

6. Incorporate skills and abilities into workplace-
related activities 

 
 

 
1.   Teach and help to facilitate critical thinking and analysis 
      skills * 
2.   Analyze materials, infer meanings, draw conclusions * 
3.   Understand main and supporting ideas 
4.    Read charts, graphs, and political cartoons * 
5.    Study concept of E.D. Hirsch’s “Cultural Literacy” and 
       analyze its implications for today’s life 
6.    Develop employability skills such as critical thinking team 
        building, decision making, and consensus building  
* = Aligned to Quality Core Curriculum Standards   

1. Performance on practice tests 
administered each Monday 

2. Performance on worksheets and quizzes 
3. Participation in games, class discussions, 

and group activities 
4. Interaction with students individually to 

access understanding 
5. Completion of all assignments 
6. Show growth on achievement test 
7. Pass End of Course Test 
8. Completed portfolio with a rubric score 

of 3 or higher out of 6, which covers State 
and SDCSS Standards 
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Senior Projects and Graduation Portfolio 
1. Compile a series of self-generated products to 

demonstrate competencies in a variety of areas 
2. Prepare an impressive career portfolio to be 

shared with potential employers 
 

 
 1.    Design a house applying mathematical skills and using 
        AutoCAD 2000 
 2.    Design a newsletter applying various forms of writing and 
        using digital cameras, scanners, and Microsoft Office    
 3.    Create a business plan that includes selecting a product  
        line, target clients, and budget projections, using Excel, 
        MS Word, and PowerPoint 
 4.    Create and develop a play with characters and dialogue,  
        using PowerPoint, 3-D Studio MAX, CorelDraw, and clip  
        art  
 5.    Create a career portfolio that includes an updated resume, 
        cover letter, personal history, reflections, and career goals  
* = Aligned to Standards   
          
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
        1.  Completed portfolio in hardcopy 
        2.  Completed digital CD of career 
              portfolio 

3. Presentation of portfolio  
 

 
 
 
 

GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 
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Minor Emphasis Portfolios 
1. Develop a series of portfolios that reflect students 

accomplishments in a variety of academic and 
nonacademic areas, helping to prepare them for 
success in their future careers; Portfolio titles are: 
cultural awareness, health and well-being, practical 
skills & knowledge, ethics, judgment  

     and social responsibility, self-knowledge, 
     Community involvement and service,  
     Graduation/post-graduation, and arts &  
     Technology. These portfolios will be developed in 
the students courses other than the four major core 
academic areas of Language Arts/English, 
Mathematics, Science and Social Science. 

2.   Select product samples for each of the minor 
     emphasis portfolios every year, to     
     demonstrate achievement in the following 

a. cultural awareness – understand and 
appreciate diversity and its crucial role in a 
healthy society and work environment  

b. health and well-being – understand and 
experience the role of good physical and 
mental health in improving the quality of life.  
This includes all Health Standards in Health 
Literacy, Responsible Health Behavior, 
Advocate and Promote Healthy Living. 

c. practical skills & knowledge – learn to 
apply practical skills and knowledge in areas 
such as technology, finance, or networking, 
to own life 

d. ethics, judgment and social responsibility – 
demonstrate the capacity to identify, examine 
and reason about personal or social issues 
that involve moral consequences and 
dilemmas 

e. self-knowledge – understand more about 
one’s self 

 
1.    Selected product samples address such questions as: 

a. Why do you want a diploma? 
b. How could you expect your diploma to contribute to your 

career goals? 
c. What are your financial needs/resources for 

college/career? 
d. What is your action plan for the future? 
e. What are your computer skills? 
f. How do you manage personal financial matters? 
g. Can you demonstrate how to contact community systems 

and /or government agencies to get or report information, 
solve a problem, or arrange for service? 

h. Can you demonstrate your understanding of the political 
process? 

i. How would you search and apply for employment? 
j. Are you able to step into the shoes of others and connect 

opinions to real events and circumstances?  
k. Are you able to define, address, and evaluate a moral 

dilemma? 
l. Can you relate moral and ethical issues in literature, 

history, science, and other subjects to personal and 
community events? 

m. What is your life purpose? 
n. What makes you important? 
o. How has a piece of work helped you develop as a person 

or understand something about yourself in a better way? 
* = Aligned to Standards   

 

 
1.  Portfolio completion 
2.  Presentation of portfolio 
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Charter School Application 
Curricular Spreadsheet 

GENERAL GOALS SPECIFIC OBJECTIVES AND OUTCOMES MEASUREMENT CRITERIA 
Minor Emphasis Areas (Non-Major Core) 

 
Minor Emphasis Areas (Non-Core) 

 
Minor Emphasis Areas (Non-Core) 

 
f. community involvement and service – 

demonstrate the ability to take individual 
responsibility to learn new skills and to 
improve or help society  

g. arts and technology – develop and 
practice artistic and technological 
creative forms of expression.  This 
includes all State Standards for Dance, 
Music, Theatre, Visual Arts. 

h. foreign language.  Develops 
conversational, written and cultural 
understanding skills.   

4. The student uses listening strategies  
              effectively  

5. The student uses viewing strategies effectively 
6. The student use speaking strategies effectively 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2.    Product samples will draw from the following    
       activities: 
 
      Reflective writing, computer literacy, Internet research, career 
      planning, employability plan, workplace training, fine arts,  
      graphic design, creative 3-D, performing arts/music, multimedia  
      production, diversity training, workplace readiness skills,  
      leadership development, civic responsibility skills, community  
      service, independent living skills, transportation skills,  
      internships, intramurals activities, CPR training, First Aid  
      training, personal wellness, vocational ed. training, vocational  
      skills projects, vocational completion, safety awareness training,  
      public speaking, progress evaluation, integrated business skills,  
      integrated animation, integrated newsletter, and career  
      portfolio.  * 

 
       3.  Products will allow student to demonstrate skills, and knowledge  
             they have not already recognized by staff. * 
 
       * = Aligned to Standards   

        1.  Portfolio completion 
2. Presentation of portfolio 

 
 



 
Curriculum Appendix B-The following pages delineate course descriptions for Pre-Algebra, 
Algebra 1-A and Geometry. 
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Course Title: Pre-Algebra 
 
Prerequisites: Teacher Recommendation 

(Strong arithmetic skills in the areas of whole numbers, fractions, 
and decimals are necessary) 

 
Length of Course: One year 
 
Credits:   Two 
 
Grade Levels:  9, 10, 11, 12 
 
 

I. Course Description 
 
Pre-Algebra is a course designed for the student who is not quite ready for Algebra I-A or 
Algebra I-B.  Pre-Algebra consists of applying the skills taught in 5th through 7th grade math.  
Topics covered include some review of fractions and decimals, ratios and proportions, positive 
and negative rational numbers, and the solutions of simple linear equations.  The primary focus 
of the course will be on the manipulation of variable, solving of linear equations, and the 
development of basic problem solving skills.  This is not a college prep course and may not be 
used to meet the UC “C” requirement or the CSU Math requirement.  Upon finishing this course 
with a C or better, the student is ready for Algebra I-A or Algebra I-B based on a teacher 
recommendation.   
 

II. Texts & Supplemental Instructional Material 
 

 Heath Pre-Algebra,  Lowry, Ockenga, Rucker, D.C. Heath and Company 
 Math on Call,  Kaplan,  Houghton Mifflin Company 
 Algebra to Go,  Kaplan, Petroni-McMullen, Houghton Mifflin Company 
 Accelerated Math Management System,  Advantage Learning Systems Inc. 
 Internet Resources 
 CD ROM Tutorials 

 
 
III. Assessment Methods and/or Tools— 
 

A variety of assessment methods will be used, including exams, quizzes, homework assignments, 
projects, and class participation. 
 

IV. Topic Outline 
 

The objectives for Pre-Algebra are divided into 15 major topics.  Each major topic is broken 
down into skills (or objectives) that each student must master.  This list represents the scope but 
not necessarily the sequence. 
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Topic 1 - Integers 
Objective 1 - Graph integers on number 

lines 
Objective 2 - Compare & order integers 
Objective 3 - Opposites of integers 
Objective 4 - Model integers 
Objective 5 - Add integers 
Objective 6 - Write a difference as a sum 
Objective 7 - Subtract integers 
Objective 8 - Absolute values of integers 
Objective 9 - Distance on number lines between 

integers 
Objective 10 - WP: Add & subtract integers 
Objective 11 - Multiply integers 
Objective 12 - Divide integers 
Objective 13 - WP: Multiply & divide integers 
Objective 14 - Order of operations with integers 
 
Topic 2 - Number Theory 
Objective 1 - Divisibility rules 
Objective 2 - Prime & composite numbers 
Objective 3 - Prime factorization 
Objective 4 - Greatest common factor 
Objective 5 - Least common multiple 
Objective 6 - Arithmetic sequences 
Objective 7 - Arithmetic sequences, nth term 
Objective 8 - Geometric sequences 
 
Topic 3 - Rational Number Operations 
Objective 1 - Round whole #s 
Objective 2 - Round decimals 
Objective 3 - Compare & order decimals 
Objective 4 - Round fractions 
Objective 5 - Compare & order fractions 
Objective 6 - Add decimals 
Objective 7 - Add fractions & mixed #s 
Objective 8 - Subtract decimals 
Objective 9 - Subtract fractions & mixed #s 
Objective 10 - Multiply decimals 
Objective 11 - Multiply fractions & mixed #s 
Objective 12 - Divide decimals 
Objective 13 - Divide fractions & mixed #s 
Objective 14 - Estimate rational #s 
Objective 15 - WP: Estimate rational #s 
Objective 16 - WP: Add & subtract rational #s 
Objective 17 - WP: Multiply & divide rational #s 
 
Topic 4 - Variables, Expressions, and Functions 
Objective 1 - Word phrases to algebraic expressions 
Objective 2 - Algebraic expressions to word phrases 

Objective 3 - Properties of 
addition & 
multiplication 

Objective 4 - Distributive property with variables 
Objective 5 - Evaluate expressions 
Objective 6 - Evaluate expressions with order of 

operations 

Objective 7 - Identify like terms 
Objective 8 - Combine like terms 
Objective 9 - Combine like terms with parentheses 
Objective 10 - Function tables 

 
Topic 5 - Linear Equations 
Objective 1 - Verify solutions to equations 
Objective 2 - Solve 1-step eqns, add & subtract 

(integers) 
Objective 3 - Solve 1-step eqns, add & subt (decimal 

& fraction) 
Objective 4 - WP: Solve 1-step eqns, add & subtract 
Objective 5 - Reciprocals of rational #s 
Objective 6 - Solve 1-step eqns, multiply & divide by 

reciprocal 
Objective 7 - Solve 1-step eqns, multiply & divide 

(decimals) 
Objective 8 - WP: Solve 1-step eqns, multiply & 

divide 
Objective 9 - Solve 2-step eqns (integers) 
Objective 10 - Solve 2-step eqns (decimal & fraction) 
Objective 11 - WP: Solve 2-step equations 
Objective 12 - Solve multi-step equations 
Objective 13 - Solve eqns w/ no soln, all reals, or 1 

soln 
Objective 14 - Solve formulas for specified variables 
Objective 15 - Graph ordered pairs 
Objective 16 - Graph lines from standard form 
Objective 17 - Find slopes from 2 points 
Objective 18 - Find slopes from equations 
Objective 19 - Graph lines from slope & point 
Objective 20 - Verify solutions to linear equations 
Objective 21 - Graph systems of equations 

 
Topic 6 - Linear Inequalities 
Objective 1 - Translate with inequalities 
Objective 2 - Solve 1-step inequalities 
Objective 3 - Solve multi-step inequalities 
Objective 4 - Compound statements w/ inequalities 
Objective 5 - Solve compound inequalities 
Objective 6 - WP: Inequalities 
Objective 7 - Solve & graph inequalities (number 

line) 
Objective 8 - Solve & graph compound inequalities 

(number line) 
Objective 9 - Graph linear inequalities (coordinate 

 - 27 - 
Atlanta Charter 27



 
 

 

Atlanta Charter Petition 
March 11, 2002 

 

plane) 
Objective 10 - Graph systems of linear ineq 

(coordinate plane) 
 
 

Topic 7 - Roots and Exponents 
Objective 1 - Square integers 
Objective 2 - Raise integers to power 
Objective 3 - Evaluate expressions with exponents 
Objective 4 - Negative exponents 
Objective 5 - Multiply & divide with exponents 
Objective 6 - Take a power to a power 
Objective 7 - Scientific notation 
Objective 8 - Scientific notation, multiply & divide 
Objective 9 - Scientific notation, add & subtract 
Objective 10 - WP: Scientific notation 
Objective 11 - Square roots of perfect squares 
Objective 12 - Square roots, rational or irrational 
Objective 13 - Estimate square roots between integers 
Objective 14 - Cube & fourth roots 
Objective 15 - Simplify square roots 
Objective 16 - Multiply & simplify square roots 
Objective 17 - Use square roots to solve equations 

 
Topic 8 - Ratio, Proportion, and Percent 
Objective 1 - Ratios as fractions, lowest terms 
Objective 2 - Word statements to proportions 
Objective 3 - Solve proportions 
Objective 4 - WP: Proportions 
Objective 5 - Decimals to percents 
Objective 6 - Fractions to percents 
Objective 7 - Percents to decimals 
Objective 8 - Percents to fractions 
Objective 9 - Percent of a number 
Objective 10 - Find what percent 1 number is of 

another 
Objective 11 - Find base in percent problem 
Objective 12 - WP: Percent 
Objective 13 - WP: Discount or markup 
Objective 14 - WP: Percent change 
Objective 15 - WP: Simple interest 

 
Topic 9 - Statistics and Graphs 
Objective 1 - Means, medians, modes, & ranges for 

data sets 
Objective 2 - Apply central tendency 
Objective 3 - Central tendency, find data 
Objective 4 - Frequency distributions & line plots 
Objective 5 - Bar graphs 
Objective 6 - Scatter plots 
Objective 7 - Histograms 
Objective 8 - Circle graphs 
Objective 9 - Stem-and-leaf plots 

Objective 10 - Box-and-whisker plots 
Objective 11 - Misleading graphs 

 
Topic 10 - Probability 
Objective 1 - Fundamental counting principle 
Objective 2 - Factorials 
Objective 3 - Permutations 
Objective 4 - Combinations 
Objective 5 - WP: Permutations 
Objective 6 - WP: Combinations 
Objective 7 - Probability of single events 
Objective 8 - Probability of complements of events 
Objective 9 - Odds of an event 
Objective 10 - Probability of independent events 
Objective 11 - Probability of dependent events 

 
Topic 11 - Geometry 
Objective 1 - Line notation & relationships 
Objective 2 - Measure, draw, & name angles 
Objective 3 - Angle pairs 
Objective 4 - Identify polygons & quadrilaterals 
Objective 5 - Solids 
Objective 6 - Transl, rot, refl, & dilations 
Objective 7 - Diagonals & angles in polygons 
Objective 8 - Missing angle in triangles 
Objective 9 - Classify angles & triangles 
Objective 10 - Similarity & congruence 
Objective 11 - Similar triangles & proportions 
Objective 12 - WP: Similar triangles & proportions 

 
Topic 12 - Measurement 
Objective 1 - Convert customary units 
Objective 2 - Convert metric units 
Objective 3 - Convert complex units 
Objective 4 - Calculate & use rates 
Objective 5 - Ratios of length, area, & volume 
Objective 6 - Scale drawings 

 
Topic 13 - Perimeter, Area, and Volume 
Objective 1 - Perimeter of quadrilaterals 
Objective 2 - WP: Perimeter 
Objective 3 - Circumference of circles 
Objective 4 - WP: Circumference of circles 
Objective 5 - Area of rectangles & squares 
Objective 6 - Area of parallelograms 
Objective 7 - Area of triangles 
Objective 8 - Area of trapezoids 
Objective 9 - Area of circles 
Objective 10 - Surface area of prisms 
Objective 11 - Surface area of sphere, cone, pyramid, 

& cylinder 
Objective 12 - WP: Area 
Objective 13 - Volume of rectangular solids 
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Objective 14 - Volume of cylinders 
Objective 15 - Volume of cones 
Objective 16 - Volume of pyramids 
Objective 17 - Volume of spheres 
Objective 18 - WP: Volume 
Topic 14 - Right Triangles 
Objective 1 - Pythagorean Theorem, determine right 

triangles 
Objective 2 - Pythagorean Theorem, solve sides 
Objective 3 - WP: Pythagorean Theorem 
Objective 4 - Special right triangles 
Objective 5 - Sine, cosine, & tangent ratios 
Objective 6 - Trigonometry, find leg of triangle from 

angle 
Objective 7 - WP: Trigonometry 

 

Topic 15 - Polynomials 
Objective 1 - Classify polynomials as mono, bi, or 

trinomial 

Objective 2 - List terms & coefficients of 
polynomials 

Objective 3 – Find degree of polynomials 
Objective 4 – Order polynomials 
Objective 5 - Add polynomials 
Objective 6 - Subtract polynomials 
Objective 7 - Add/subtract 3 polynomials 
Objective 8 - Multiply monomials by polynomials 
Objective 9 - Multiply 2 binomials 
Objective 10 - Multiply 2 polynomials 
Objective 11 - Divide polynomials 
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Course Title: Algebra I-A 
 
Prerequisites: B or higher in Math A and Teacher Recommendation 
 C or higher in Pre-Algebra and Teacher Recommendation 
 
Length of Course: One year 
 
Credits: Two 
 
Grade Levels: 9, 10, 11, 12 
 
 

V. Course Description 
 
Algebra I-A is a logical and systematic extension of generalized arithmetic.  Algebra I-A covers 
the four basic operations on the real numbers, solutions of first and second-degree equations in 
one variable, factoring, rational expressions, solutions of inequalities, functions and relations, 
graphing linear equations and inequalities, irrational numbers, and the quadratic formula.  
Fundamental operations with algebraic representations and related applications are studied.  
This course is a college prep course and may be used to meet the UC “C” requirement or the 
CSU Math requirement. 
 

VI. Texts & Supplemental Instructional Material 
 

 Algebra:  Structure and Method, Book 1,  Revised Edition, Dolciani, et al.  Houghton Mifflin 
Company 

 Algebra 1:  Expressions, Equations, and Applications,  Foerster, Addison-Wesley Company 
 Algebra to Go,  Kaplan, Petroni-McMullen, Houghton Mifflin Company 
 Accelerated Math Management System,  Advantage Learning Systems Inc. 
 Internet Resources 
 CD ROM Tutorials 

 
 
VII. Assessment Methods and/or Tools— 
 

A variety of assessment methods will be used, including exams, quizzes, homework assignments, 
projects, and class participation. 

 
 

VIII. Topic Outline 
The objectives for Algebra I-A are divided into 15 major topics.  Each major topic is broken down into 
skills (or objectives) that each student must master.  California Content Standards and State Test 
Objectives are noted for each objective.  This list represents the scope but not necessarily the sequence. 
 
 
 
 
 
 

Topic LEGEND 
 Standard  (California Content Standard, State 

Test Objective, or Prerequisite if not referenced) 
 Objective  (Math skill to show mastery) 
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Topic 1 - Integers and Rational Numbers  
 Reading integers from a number line. (SAT9) 

 Graph integers on number line 
 Operations using negatives. (SAT9) 

 Add & subtract integers 
 Multiply & divide integers 

 Multiple operations in context. (SAT9) 
 Order of operations 
 Order of operations with grouping 

 Students understand and use such operations as 
taking the opposite, finding the reciprocal, taking 
a root, and raising to a fractional power. They 
understand and use the rules of exponents. (2.0) 
 Raise integers to powers 

 Operations w/decimals and w/fractions and 
mixed numbers. (SAT9) 
 Add and subtract rational numbers 
 Multiply and divide fractions 
 WP: Rational numbers 

 
Topic 2 - Introduction to Algebra  

 Students identify and use the arithmetic 
properties of subsets of integers and rational, 
irrational, and real numbers, including closure 
properties for the four basic arithmetic 
operations where applicable. (1.0) 
 Properties of addition & multiplication 
 Reflex, symm, trans, & subst properties 

 Compare and order decimals and fractions. 
(SAT9) 
 Order real #s 

 Students understand and use such operations as 
taking the opposite, finding the reciprocal, taking 
a root, and raising to a fractional power. They 
understand and use the rules of exponents. (2.0) 
 Inverses of rational #s 
 Absolute values of rational numbers 

 Students simplify expressions before solving 
linear equations and inequalities in one variable. 
(4.0) 
 Word phrases to algebraic expressions 
 Evaluate algebraic expressions, given values 
 WP: Evaluate algebraic expressions 
 Combine like terms 
 Combine like terms with parentheses 

 
Topic 3 - Solve Linear Equations  

 Given a specific algebraic statement involving 
linear, quadratic, or absolute value expressions 
or equations or inequalities, students determine 

whether the statement is true sometimes, always, 
or never. (25.3) 
 Verify solutions of equations 

 Students solve multi-step problems, including 
word problems, involving linear equations and 
linear inequalities in one variable and provide 
justification for each step. (5.0) 
 Solve 1-step eqns, add & subtract 
 Solve 1-step eqns, multiply & divide 
 Solve two-step equations 
 Solve eqns, combine like terms 
 Solve eqns, combine like terms with 

parentheses 
 Solve formulas for specified variables 

 Solve problems involving sequences and 
recurrence relations. (SAT9) 
 WP: Solve problems involving recurrence 

relations 
 Identify results of an algorithm. (SAT9) 

 Evaluate results of algorithms 
 Students add, subtract, multiply, and divide 

rational expressions and functions. Students 
solve both computationally and conceptually 
challenging problems by using these techniques. 
(13.0) 
 Solve eqns, multiply by LCD 

 Students apply algebraic techniques to solve rate 
problems, work problems and percent mixture 
problems. (15.0) 
 WP: Mixture problems 
 WP: Motion (rate) problems 
 WP: Work problems 

 
Topic 4 - Graph and Write Linear and Absolute 

Value Equations  
 Find dimensions of polygon given coordinates of 

polygon. Find midpoint of segment given its 
coordinates. (SAT9) 
 Midpoint of segment 
 Dimensions & area of rectangle 

 Students graph a linear equation and compute the 
x- and y-intercepts. They are also able to sketch 
the region defined by linear inequality. (6.0) 
 Find slopes from 2 points 
 Find slopes from a graph 
 Find slopes from equations 
 Find lines' intercepts from equations 
 Plot points to write or graph equations 
 Describe graphs of equations 
 Graph eqn given slope and point 
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 Graph lines, slope-intercept form 
 Graph lines, standard form 
 Graph lines, horizontal & vertical 
 WP: Linear graphs with parameter changes 

 
 Students verify that a point lies on a line given 

an equation of the line. Students are able to 
derive linear equations by using the point-slope 
formula. (7.0) 
 Write eqns in standard/slope-intercept form 
 Write eqns given slope & y-int 
 Write eqns given point & slope 
 Write eqns given 2 points 
 Write equation from graphs 

 Students understand the concepts of parallel lines 
and perpendicular lines and how those slopes are 
related. Students are able to find the equation of 
a line perpendicular to a given line that passes 
through a given point. (8.0) 
 Write eqns parallel or perp to a line 

 Students solve multi-step problems, including 
word problems, involving linear equations and 
linear inequalities in one variable and provide 
justification for each step. (5.0) 
 WP: Linear equation models 

 Students solve equations and inequalities 
involving absolute values. (3.0) 
 Solve absolute value equations 
 Graph absolute value equations 

 Students graph a linear equation and compute the 
x- and y-intercepts. They are also able to sketch 
the region defined by linear inequality. (6.0) 
 WP: Interpret slope and intercept in context 

 
Topic 5 - Relations and Functions  

 Students determine the domain of independent 
variables and the range of dependent variables 
defined by a graph, a set of ordered pairs, or a 
symbolic expression. (17.0) 
 Domain & range, relations & functions 

 Students understand the concepts of a relation 
and a function, determine whether a given 
relation defines a function, and give pertinent 
information about given relations and functions. 
(16.0) 
 Determine if relations are functions 
 Determine if functions are one-to-one 
 Evaluate functions 
 WP: Evaluate functions 

 Make predictions from data in a table/Identify 
graphs that represent function data in a 
table/Identify equation of a function given a table 
of values. (SAT9) 

 Make predictions from data in a table 
 Identify graphs rep functions from data in a 

table 
 Identify eqn of function given table of 

values 
 Read and interpret stem and leaf graphs. (SAT9) 

 Stem-and-leaf plots 
 Statistics and Probability: Identify probabilities 

and predict outcomes. (SAT9) 
 Probability of event w/counting principle 
 WP: Probability and statistics: Predicting 

outcomes 
 Statistics: Identify mean, median, mode or range 

of a set of data. (SAT9) 
 Mean, median, mode of data sets 

 
Topic 6 - Inequalities and Absolute Value 

Inequalities  
 Students solve multi-step problems, including 

word problems, involving linear equations and 
linear inequalities in one variable and provide 
justification for each step. (5.0) 
 Solve inequalities 
 Graph inequalities 
 Solve & graph inequalities 
 WP: Inequalities 

 Students solve equations and inequalities 
involving absolute values. (3.0) 
 Solve absolute value inequalities 
 Graph absolute value inequalities 
 WP: Solve absolute value inequalities 

 Graphing Inequalities 
 Solve & graph compound inequalities (OR) 
 Solve & graph compound inequalities 

(AND) 
 Students graph a linear equation and compute the 

x- and y-intercepts. They are also able to sketch 
the region defined by linear inequality. (6.0) 
 Graph 2-var inequalities 

 Students solve a system of two linear equations 
in two variables algebraically and are able to 
interpret the answer graphically. Students are 
able to solve a system of two linear inequalities 
in two variables and to sketch the solution sets. 
(9.0) 
 Graph systems, 2-var inequalities 

 
Topic 7 - Ratio and Proportion  

 Operations with fractions and mixed numbers. 
(SAT9) 
 Ratios as fractions, lowest terms 
 Equivalent ratios 
 Unit rates 
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 Using proportion and scale. (SAT9) 
 Proportional ratios 
 Word statements to proportions 
 Solve proportions 
 WP: Solve proportions 
 Solve direct & indirect variation problems 

Topic 8 - Systems of Equations  
 Students solve a system of two linear equations 

in two variables algebraically and are able to 
interpret the answer graphically. Students are 
able to solve a system of two linear inequalities 
in two variables and to sketch the solution sets. 
(9.0) 
 Graph independent systems 
 Graph inconsistent/dependent systems 
 Solve independent systems, substitution 
 Solve inconsistent/dependent systems, 

substitution 
 Solve independent systems, elimination 
 Solve inconsistent/dependent systems, 

elimination 
 Students apply algebraic techniques to solve rate 

problems, work problems, and percent mixture 
problems. (15.0) 
 WP: Solve systems, number problems 
 WP: Solve systems, motion problems 
 WP: Solve systems, age problems 
 WP: Solve systems, investment problems 
 WP: Solve systems, mixture problems 

 
Topic 9 – Exponents  

 Students understand and use such operations as 
taking the opposite, finding the reciprocal, taking 
a root, and raising to a fractional power. They 
understand and use the rules of exponents. (2.0) 
 Write repeated multiplications as powers 
 Positive exponents in numeric expressions 
 Negative/zero exponents in numeric 

expressions 
 Fractional exponents in numeric expressions 
 Properties of exponents in numeric 

expressions 
 Negative exponents in algebraic expressions 
 Multiply alg expressions with signed 

exponents 
 Multiply alg expressions with fractional 

exponents 
 Divide alg expressions with positive 

exponents 
 Divide alg expressions with negative 

exponents 
 Raise products to powers 
 Division & power properties of exponents 

 Scientific & standard notation, conversion 
 Scientific notation, multiply & divide 
 WP: Scientific notation 

 
Topic 10 - Polynomial Operations  

 Evaluate polynomials/Multiple operations in 
context. (SAT9) 
 Evaluate polynomials for given values 

 Students add, subtract, multiply, and divide 
monomials and polynomials. Students solve 
multi-step problems, including word problems, 
by using these techniques. (10.0) 
 Add polynomials 
 Subtract polynomials 
 Add/subtract 3 polynomials 
 WP: Add & subtract polynomials 
 Multiply monomials by polynomials 
 Multiply 2 binomials, (x + a)(x + b) 
 Multiply 2 binomials, (ax + b)(cx + d) 
 Multiply 2 binomials, (ax + by)(cx + dy) 
 Square a binomial 
 Multiply binomials by trinomials 
 Cube binomials, (x + a) 
 Expand binomials 
 Simplify rational expr containing 

polynomials 
 Divide polynomials by binomials 

 
Topic 11 - Factoring Polynomials  

 Students apply basic factoring techniques to 
second-& simple third-degree polynomials. 
These techniques include finding a common 
monomial factor, recognizing the difference of 
two squares, & recognizing perfect squares of 
binomials. (11.0) 
 Factor common terms from binomials 
 Factor common terms from polynomials 
 Factor trinomials, (x + a)(x + b) 
 Factor trinomials, (ax + b)(cx + d) 
 Factor trinomials, (ax + by)(cx + dy) 
 Factor trinomials with common factors 
 Factor polynomials by grouping 
 Factor difference of 2 perfect squares 
 Factor difference of 2 squares 

w/common factor 
 Factor trinomials, perfect squares 
 Factor sum or difference of 2 cubes 

 
Topic 12 - Radical Expressions and Equations  

 Students understand and use such operations as 
taking the opposite, finding the reciprocal, taking 
a root, and raising to a fractional power. They 
understand and use the rules of exponents. (2.0) 
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 Simplify radicals 
 Evaluate radical expressions 
 Use distance formula 
 Add & subtract like radicals 
 Add & subtract unlike radicals 
 Multiply & simplify radicals 
 Multiply 2 binomials containing radicals 
 Divide radicals 
 Rationalize denominators 
 Rationalize 2-term denominators 

 Solve equations with radicals. (SAT9) 
 Solve equations containing radicals 
 WP: Solve radical equations 
 Solve equations containing multiple radicals 

 
Topic 13 - Quadratic Equations  

 Students understand and use such operations as 
taking the opposite, finding the reciprocal, taking 
a root, and raising to a fractional power. They 
understand and use the rules of exponents. (2.0) 
 Solve quadratic eqns, square root rule 

 Students solve a quadratic equation by factoring 
or completing the square. (14.0) 
 Factor to solve quadratic equations (integer) 
 Factor to solve quadratic equations (rational) 
 Complete the square 
 Complete square to solve quadratic eqns 

 Students use the quadratic formula to find the 
roots of a second-degree polynomial and to solve 
quadratic equations. (20.0) 
 Solve quadratic eqns, quadratic formula 

 Students use the quadratic formula or factoring 
techniques or both to determine whether the 
graph of a quadratic function will intersect the x-
axis in zero, one or two points. (22.0) 
 Find # x-int by factoring or quadratic 

formula 
 Students graph quadratic functions and know 

that their roots are the x-intercepts. (21.0) 
 Graph quadratic equations 
 Find vertex, axis, max, min, direction of 

parabola 
 Graph quadratic equations with parameter 

changes 
 Students apply quadratic equations to physical 

problems such as the motion of an object under 
the force of gravity. (23.0) 
 WP: Pythagorean problems 
 WP: Number problems 
 WP: Area & perimeter 
 WP: Motion and gravity problems 
 WP: Work problems 

 Students know the quadratic formula and are 

familiar with its proof by completing the square. 
(19.0) 
 Prove quadratic formula 

 
Topic 14 - Rational Expressions and Equations  

 Students determine the domain of independent 
variables and the range of dependent variables 
defined by a graph, a set of ordered pairs, or a 
symbolic expression. (17.0) 
 Domains of rational expressions 

 Students simplify fractions with polynomials in 
the numerator and denominator by factoring both 
and reducing them to lowest terms. (12.0) 
 Factor & simplify rational expr 

 Students add, subtract, multiply, and divide 
rational expressions and functions. Students 
solve both computationally and conceptually 
challenging problems by using these techniques. 
(13.0) 
 Multiply rational expressions 
 Divide rational expressions 
 Multiply & divide 3 rational expressions 
 Rational expr, rewrite with given 

denominator 
 Find LCMs of polynomial expressions 
 Add rational expressions (like 

denominators) 
 Add rational expressions 
 Subtract rational expressions (like 

denominators) 
 Subtract rational expressions 
 Simplify complex fractions 
 Solve equations containing rational 

expressions 
 WP: Rational expressions 

 Solve problems involving infinite sequences 
(SAT9) 
 Infinite geometric series 

 
Topic 15 - Logical Arguments/Valid Procedures  

 Students use and know simple aspects of a 
logical argument. (24.0) 
 Identify simple aspects of logical arguments 

 Students use properties of the number system to 
judge the validity of results, to justify each step 
of a procedure, and to prove or disprove 
statements. (25.0) 
 Use prop of # system to judge validity of 

results 
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Course Title: Geometry 
 
Prerequisites: C or better in the full two years of Algebra 1B and Teacher Recommendation  
 C or better in Algebra 1A and Teacher Recommendation  
 
Length of Course: One year 
 
Credits: Two 
 
Grade Levels: 9, 10, 11, 12 
 
 

IX. Course Description 
 
Geometry is a course designed to develop deductive reasoning and organized logical thinking 
patterns.  Through the development of definitions, theorems, and corollaries dealing with point, 
lines, planes, angles, triangles, circles, polygons, and other figures, the student is taught to follow 
a path of logical reasoning in developing a formal geometric proof.  The second part of this 
course emphasizes the utilization of algebraic skills in solving geometric problems.  This course 
may be used to meet the UC “C” requirement.  A course in geometry or it equivalent is required 
for the CSU math requirement. 
 

X. Texts & Supplemental Instructional Material 
 

 Addison-Wesley Geometry,  Clemens, O’Daffer, Cooney, Dossey, Addison-Wesley 
 Math on Call,  Kaplan,  Houghton Mifflin Company 
 Algebra to Go,  Kaplan, Petroni-McMullen, Houghton Mifflin Company 
 Accelerated Math Management System,  Advantage Learning Systems Inc. 
 Internet Resources 
 CD ROM Tutorials 

 
 
XI. Assessment Methods and/or Tools— 
 

A variety of assessment methods will be used, including exams, quizzes, homework assignments, 
projects, and class participation. 

 
 

XII. Topic Outline 
The objectives for Geometry are divided into 12 major topics.  Each major topic 
is broken down into skills (or objectives) that each student must master.  
California Content Standards and State Test Objectives are noted for each 
objective.  This list represents the scope but not necessarily the sequence.
 
 

Topic LEGEND  
 Standard  (California Content Standard, State 

Test Objective, or Prerequisite if not referenced) 
 Objective  (Math skill to show mastery) 
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Topic 1 - The Basics of Geometry  
 Students demonstrate understanding by 

identifying and giving examples of undefined 
terms, axioms, theorems, and inductive and 
deductive reasoning. (1.0) 
 Collinear & coplanar points 
 Basic terms & notation 
 Points, lines, planes, & space 

 Students prove theorems using coordinate 
geometry, including the midpoint of a line 
segment, distance formula, and various forms of 
equations of lines and circles. (17.0) 
 Find distances & midpoints on number lines 
 Use midpoint to find measure of segment 
 Segment Addition Postulate 

 Students prove and use theorems involving the 
properties of parallel lines cut by a transversal, 
the properties of quadrilaterals, and the 
properties of circles. (7.0) 
 WP: Midpoints & number lines 

 Students find and use measures of sides, interior 
and exterior angles of triangles and polygons to 
classify figures and solve problems. (12.0) 
 Angle definitions, notation, & properties 
 Estimate & draw angles 

 Students prove relationships between angles in 
polygons using properties of complementary, 
supplementary, vertical, and exterior angles. 
(13.0) 
 Angle addition & angle bisectors 
 Linear pairs & vertical angles 
 Use algebra to find complements or 

supplements 
 WP: Angle relationships 

 
Topic 2 - Introduction to the Coordinate Plane  

 Students prove theorems using coordinate 
geometry, including the midpoint of a line 
segment, distance formula, and various forms of 
equations of lines and circles. (17.0) 
 Ordered pairs 
 Midpoints in the coordinate plane 
 Slope of a line 
 Graph line on coordinate plane 
 Use slope to find parallel or perpendicular 
 Write equation of a line 
 WP: Coordinates 

 
Topic 3 - Transformational Geometry  

 Students know the effect of rigid motions on 
figures in the coordinate plane and space, 
including rotations, translations, and reflections. 
(22.0) 

 Translations 
 Reflections 
 Glide reflections 
 Rotations 
 Differentiate types of isometries 
 Compositions of transformations 
 Coordinate notation for transformations 
 Find coordinates under transformations 
 Lines of symmetry 
 Identify types of symmetry as rot or refl 
 Dilations 
 Scale drawings 

 
Topic 4 - Reasoning and Proofs  

 Students demonstrate understanding by 
identifying and giving examples of undefined 
terms, axioms, theorems, and inductive and 
deductive reasoning. (1.0) 
 Types of reasoning & justification 
 Visual patterns 
 Numerical patterns 

 Students construct and judge the validity of a 
logical argument. This includes giving counter 
examples to disprove a statement. (3.0) 
 Conditionals & logical statements 
 Converses, inverses, & contrapositives 
 Counterexamples 
 Biconditional statements & definitions 
 Conjunctions & disjunctions 
 Symbolic notation of logical statements 
 Form conclusions by applying laws of logic 

 Students write geometric proofs, including 
proofs by contradiction. (2.0) 
 Proofs: Algebra & properties of equality 
 Proofs: Angle & segment addition 

 Students prove relationships between angles in 
polygons using properties of complementary, 
supplementary, vertical, and exterior angles. 
(13.0) 
 Proofs: Angles 

 
Topic 5 - Parallel Lines and Line Relationships  

 Students prove and use theorems involving the 
properties of parallel lines cut by a transversal, 
the properties of quadrilaterals, and the 
properties of circles. (7.0) 
 Angles formed by parallel lines & 

transversals parallel line properties 
 Parallel converses 
 WP: Parallel lines 
 Proofs: Parallel lines 
 Perpendicular line properties 

 Students perform basic constructions with 
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straightedge and compass such as angle 
bisectors, perpendicular bisectors, and the line 
parallel to a given line through a point off the 
line. (16.0) 
 Constructions: Parallels, perps, & bisectors 
 Constructions: Angles & triangles 

 
Topic 6 - Triangles  

 Students find and use measures of sides, interior 
and exterior angles of triangles and polygons to 
classify figures and solve problems. (12.0) 
 Classify triangles as scalene, isos, or equil 
 Classify triangles as acute, obtuse, or right 
 Interior & exterior angles of triangles 
 Angle measures in isosceles triangles 
 Medians, altitudes, angle bisectors, & 

midsegments 
 Students know and are able to use the Triangle 

Inequality Theorem. (6.0) 
 Hinge Theorem  

 Students prove triangles are congruent or similar 
and are able to use the concept of corresponding 
parts of congruent triangles. (5.0)  
 Corresponding parts of congruent triangles 
 Rule that proves triangle congruence 
 Proofs: Triangles 

 Students write geometric proofs, including 
proofs by contradiction. (2.0) 
 Proofs by contradiction 

 
Topic 7 - Right Triangles and Trigonometry  

 Students use the Pythagorean Theorem to 
determine distance and find missing lengths of 
sides of right triangles. (15.0) 
 Pythagorean Theorem to solve sides 
 Pythagorean Theorem to determine right 

triangle 
 Pythagorean triples 
 Distance formula 
 WP: Pythagorean Theorem 

 Students find and use measures of sides, interior 
and exterior angles of triangles and polygons to 
classify figures and solve problems. (12.0) 
 Side lengths to classify triangles by angles 

 Students know and are able to use angle and side 
relationships in problems with special right 
triangles such as 30-60-90 triangles and 45-45-
90 triangles. (20.0) 
 30-60-90 triangles 
 45-45-90 triangles 
 Apply special right triangles 
 WP: Special right triangles 
 Students know the definitions of the basic 

trigonometric functions defined by the 
angles of a right triangle. They also know 
and are able to use elementary relationships 
between them. (18.0) 

 Sine & cosine ratios 
 Tangent ratio 

 Students use trigonometric functions to solve for 
an unknown length of a side of a right triangle, 
given an angle and a length of a side. (19.0) 
 Trigonometric graphs & tables 
 Trig to solve sides in triangle 
 Trig to solve angles in triangle 
 WP: Trigonometry 

 Students prove triangles are congruent or similar 
and are able to use the concept of corresponding 
parts of congruent triangles. (5.0) 
 Proofs: Right triangle congruence 

 Students write geometric proofs, including 
proofs by contradiction. (2.0) 
 Proofs: Flow & paragraph 

 
Topic 8 - Polygons  

 Students find and use measures of sides, interior 
and exterior angles of triangles and polygons to 
classify figures and solve problems. (12.0) 
 Identify polygons by # of sides 
 Polygon properties 
 Sum of interior angles of polygons 
 Interior or exterior angles of polygons 
 WP: Polygons 
 Classify quadrilaterals 
 Quadrilateral characteristics 

 Students prove and use theorems involving the 
properties of parallel lines cut by a transversal, 
the properties of quadrilaterals, and the 
properties of circles. (7.0) 
 Proofs: Quadrilaterals 

 Students perform basic constructions with 
straightedge and compass such as angle 
bisectors, perpendicular bisectors, and the line 
parallel to a given line through a point off the 
line. (16.0) 
 Constructions: Quadrilaterals 

 Students prove theorems using coordinate 
geometry, including the midpoint of a line 
segment, distance formula, and various forms of 
equations of lines and circles. (17.0) 
 Set up coordinate proofs 
 Proofs: Coordinate geometry 
 Proofs: Coordinate with quadrilaterals 

 
Topic 9 - Similarity  

 Students prove triangles are congruent or similar 
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 Estimate area and are able to use the concept of corresponding 
parts of congruent triangles. (5.0)  Area & perimeter of rectangles & squares 

 Area of circles  Similar polygon characteristics 
 Area of sector or segment  Proofs: Similar triangles 
 WP: Area of circles  Similar figures & proportions 

 Students compute areas of polygons including 
rectangles, scalene triangles, equilateral 
triangles, rhombi, parallelograms, and 
trapezoids. (10.0) 

 Similar triangles & proportions 
 WP: Similar triangles & proportions 

 Students prove basic theorems involving 
congruence and similarity. (4.0) 

 Area of parallelograms  Side-Splitter Theorem 
 Area of triangles  Geometric mean with similar right triangles 

  Area of trapezoids 
Topic 10 - Circles   Area of rhombuses & kites 

 Area of regular polygons  Students prove and solve problems regarding 
relationships among chords, secants, tangents, 
inscribed angles, and inscribed and 
circumscribed polygons of circles. (21.0) 

 Students know, derive, and solve problems 
involving perimeter, circumference, area, 
volume, lateral area, and surface area of 
common geometric figures. (8.0)  Parts of circles 

 Area of composite shapes  Central & inscribed angles & arcs 
 Perimeter of composite shapes  Inscribed quadrilaterals 
 Geometric probability using area 

 
 Chords & intercepted arcs 
 Tangent properties 

Topic 12 - Surface Area and Volume   Angles & arcs formed by tangents, secants, 
& chords  Students compute the volumes and surface areas 

of prisms, pyramids, cylinders, cones, and 
spheres. (9.0) 

 Special segments in a circle 
 Central angles for pie charts 
 WP: Circle angles & segments  Name & draw solids, with & without 

perspective  Students know, derive, and solve problems 
involving perimeter, circumference, area, 
volume, lateral area, and surface area of common 
geometric figures. (8.0) 

 Surface area of rectangular prisms 
 Surface area of non-rectangular prisms 
 Volume of rectangular prisms & cubes 

 Circumference  Volume of non-rectangular prisms 
 Arc length  Surface area of rectangular pyramids 
 WP: Circumference & arc length  Volume of pyramids 

 Students prove theorems using coordinate 
geometry, including the midpoint of a line 
segment, distance formula, and various forms of 
equations of lines and circles. (17.0) 

 Surface area of cylinders 
 Surface area of cones 
 Volume of cylinders 
 Volume of cones 

 Equations of circles  Volume or surface area of spheres 
 WP: Equations of circles  Students know, derive, and solve problems 

involving perimeter, circumference, area, 
volume, lateral area, and surface area of common 
geometric figures. (8.0) 

 Students perform basic constructions with 
straightedge and compass such as angle 
bisectors, perpendicular bisectors, and the line 
parallel to a given line through a point off the 
line. (16.0) 

 Volume of composite solids 
 Surface area of composite solids 

 Constructions: Circles, arcs, tangents, & 
chords 
 

 Length, area, & volume with coordinates 
 Students determine how changes in dimensions 

affect the perimeter, area, and volume of 
common geometric figures and solids. (11.0) Topic 11 - Area  
 Ratios of similar solids  Students know, derive, and solve problems 

involving perimeter, circumference, area, 
volume, lateral area, and surface area of common 
geometric figures. (8.0) 

 Ratios of length, area, and volume
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