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Located in the South Clairemont area of San Diego, Marston Middle School operates in the San Diego 
Unified School District (SDUSD) on a traditional school year (10-month) calendar. The school currently 
serves approximately 1,154 students in grades 6–8. The school’s 2005–2006 California Academic 
Performance Index (API) score is 7291. Its 716 API score in 2004–2005 earned it a statewide rank of 6, 
on an ascending scale of 1–10, and a similar schools rank of 42. 
 
In July 2006, despite the concerted efforts of the Marston staff and community, the school entered its 
fourth year in Title I Program Improvement (PI) status. Under the No Child Left Behind Act of 2001 
(NCLB), the school is required to prepare a plan and make necessary arrangements to restructure for the 
following school year (2006–2007).  
 
Four avenues leading to the reorganization of Year 4 PI schools are available to school districts in 
California. Districts may  
 

1. Enter into contracts with entities, such as private management companies, to operate the schools 
as public schools; 

2. Re-open the schools as public charter schools;  
3. Implement other major restructuring of the school’s governance or staffing, which may include 

– Redefining leadership roles and extending leadership to include teachers, parents and 
community as well as principals, 

– Building a system of instructional leadership at the school that includes teachers as well as 
principals, and/or 

– Dividing the school into multiple, autonomous smaller schools with separate administrations 
and staffs; or 

4. Consistent with collective bargaining agreements and memoranda of understanding, 
reassign/replace the school staff who are relevant to the school’s failure to achieve appropriately. 

 
Marston Middle School’s leadership team, staff, parents and community members, with the support of 
SDUSD central office staff, have accepted the task of fashioning a restructuring plan to be implemented 
beginning in the 2007–2008 school year. The Marston team has elected the third restructuring option. It 
proposes to implement fundamental structural and instructional reforms, including changes in the school’s 
governance structure, that promise to improve students’ academic achievement and enable the school to 
meet its Adequate Yearly Progress (AYP) goals.  
 
This proposal describes in detail the self-study review findings that have led to development of the 
proposal and outlines the changes in structure and instructional practice that will be required to improve 
the academic achievement of Marston Middle School students. Although many of the changes proposed 

                                                 
1   On a scale of 200 to 1,000, with 800 as the statewide target.  
2  The similar schools rank indicates the decile rank of a school’s API compared with the APIs of 100 other 

schools with similar demographic characteristics, including student mobility, student ethnicity, student 
socioeconomic data, percentage of teachers who are fully credentialied, percentage of students who hold 
emergency credentials, percentage of students who are English-language learners, average class size per grade 
level and whether the schools operate multi-year-round educational programs. 
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are targeted at specific subgroups of students who have experienced difficulty in meeting expected 
performance levels, Marston staff believe that the changes, taken as a whole, will promote the academic 
performance of all Marston Middle School students.  
 
1. About Marston Middle School 
 

5. Demographic Profile (See Figure 1.) 
 

Student numbers. Marston Middle School currently serves 1,150 students in grades 6–8. Grade 6 
includes 304 students; grade 7, 401 students; and grade 8, 445 students. One hundred and sixty 
Marston students receive special education services from SDUSD staff, 53 of them in special day 
classes and the remainder through resource specialist services.  

 
During the last six years the student population at Marston Middle School has fluctuated, with a low 
of 1,129 students in 2000–2001 to a high of 1,251 students in 2002–2003. Of current Marston 
students, 37 percent reside within the school’s boundaries. During the previous six years, the 
percentage of Marston Middle School students who have resided within the school’s boundaries has 
ranged from a high of 44.9 percent in 2000–2001 to a low of 33 percent in 2004–2005. 
Approximately 36 percent of Marston’s non-resident students are enrolled through the district’s 
Voluntary Ethnic Enrollment Program (VEEP) and 27 percent through the district’s School Choice 
Program.3 
 

Figure 1 
Marston Middle School Student Population at a Glance, 2006–2007 

 
Number of Students 1,150 English Learners 205 Parents Who Are High 

School Graduates 
72%4 

Resident Students 421 Hispanic 50.8% Average Attendance, 2005–
2006  

94.35% 

Students, Grade 6 304 White 33.0% Stability Rate, 2004–2005 91.4% 
Students, Grade 7 401 African American 6.3% Mobility Index, 2004–2005 13.4 
Students, Grade 8 445 Other (including Filipino, 

Asian, Native American,  
Pacific Islander,  
Indochinese)  

1% Suspensions (Number), 2004–
2005 

248 

Special Education Students 160 Meal Program Eligibility 62%5 Suspensions (Rate), 2004–
2005 

19.92 

 
Ethnic/racial characteristics. In the current school year, almost 51 percent of Marston students are 
Hispanic and 33 percent are White. During the last six years, as the number of VEEP students has 
increased, so the percentage of Hispanic students has increased from 42.2 percent in 2000–2001 
whereas the percentage of White students has decreased from 45.2 percent. The percentage of African 

                                                 
3  Marston’s local area feeder elementary schools are Alcott, Bay Park, Cadman, and Toler elementary schools. Its 

VEEP feeder schools include Balboa, Birney, Carson, Chavez, Emerson/Bandini, Garfield, Jefferson. 
Kimbrough, Linda Vista, and North Park elementary schools. 

4  Approximately 93 percent of the Marston Middle School student answer documents portion of the 2006 STAR 
tests included information about parent education levels. Of those tests that included such information, 29 
percent indicated that the students’ parents had not graduated from high school, 26 percent that a parent had 
graduated from high school, 22 percent that a parent had had some college education, 18 percent that a parent 
had graduated from college and 6 percent that a parent had participated in post-graduate education. 

5   January 2007 information. 
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American students has remained relatively steady during the period, fluctuating within a narrow 
range, with a high of 6.3 percent in the current year and a low of 4.6 percent in 2003–2004.   
 
Primary languages. Approximately 18 percent of Marston’s current students (205 students) have 
been designated English learners (ELs). Fifty-one of the school’s ELs receive special education 
services, 19 of them through special day classes. An additional 264 students are designated as 
reclassified English proficient. About 43 percent of the Marston’s students speak Spanish at home, 
including the overwhelming majority of the school’s ELs. One hundred thirty-three students have 
been identified as initially fluent-English proficient yet speak another language at home.   
 
Socioeconomic and parental education characteristics. Economic advantage and disadvantage are 
strongly associated with student achievement. Students’ eligibility for free or reduced-price meals, 
based on household size and income, is one measure of low income among a school’s families.  
 
Approximately 70 percent of Marston Middle School’s students are eligible to participate in the free 
and reduced-price lunch program and thus are identified for support from the federal Title I program. 
In 2005–2006, for which comparisons with other district schools are available, 62 percent of the 
school’s students were eligible. In comparison, the average percentage of students eligible for free or 
reduced-price meals in the district’s middle schools in that school year was 59.1 percent.  
 
Approximately 93 percent of the Marston Middle School student answer documents portion of the 
2006 STAR tests included information about parent education levels. Of those tests that included 
such information, 29 percent indicated that the students’ parents had not graduated from high school, 
26 percent that a parent had graduated from high school, 22 percent that a parent had had some 
college education, 18 percent that a parent had graduated from college and 6 percent that a parent had 
participated in post-graduate education.  
 
Transience. A student is stable if he or she was enrolled at the beginning of the school year and 
remained enrolled at the same school through the end of that school year. A student is mobile if he or 
she was enrolled in a school at the beginning of the school year and was not enrolled in the same 
school through the end of the year. 
 
In 2004–2005, the last school year for which districtwide data are available, the percentage of 
students who started the school year at Marston Middle School and remained there for the entire year 
was 91.4. The average stability rate for district middle schools was 88.8 percent.  
 
The 2004–2005 mobility index for Marston Middle School—a measure of the degree of movement by 
students in and out of the school during the school year—was 13.4, the 18th highest index among 25 
district middle schools. The districtwide mobility index for middle schools for the same year was 
24.7.  
 
Attendance. Marston Middle School students currently attend school Monday through Friday. 
Classes begin at 8:55 A.M. and school is dismissed at 3:35 P.M. 
 
In 2005–2006 Marston’s average student attendance rate was 94.59 percent compared with a 
districtwide middle school average of 94.64 percent. During the most recent five-year period for 
which data are available (2002–2006), the school’s average annual attendance rate was 94.75 percent. 
During that period, attendance has fluctuated within a narrow range, from a low of 94.35 in 2005–
2006 to a high of 95.06 in 2001–2002. During the period, the attendance rates of the school’s 
Hispanic students generally were slightly lower than the schoolwide average whereas the attendance 
rates of White students generally were somewhat higher.  
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Suspensions. Poor student discipline and behavior detract from classroom academic achievement. 
Suspending a student from school is one of the most severe punishments that a student can receive as 
a consequence of student disciplinary infractions. 
 
During the last five years for which districtwide data are available (2001–2005), both the numbers of 
Marston Middle School student suspensions and the rates of suspension have fluctuated. Both the 
number and rate of suspensions reached highs in 2002–2003, with 288 suspensions, representing a 
rate of 23.02 per 100 students enrolled. The number and rate reached a low in the following year: 213 
suspensions representing a rate of 17.22. In 2004–2005, there were 248 student suspensions, yielding 
a suspension rate of 19.92. In that year, 14 of the district’s 25 middle schools had higher rates of 
suspension. As yet unofficial figures for 2005–2006 indicate that the number of student suspensions 
decreased to 123. 
 
 
B. Assessment Data 
 
Academic Performance Index (API). For Marston Middle School, as for all schools in California, the 
Academic Performance Index reflects the school’s performance on the student assessments included in 
the state’s Standardized Testing and Reporting (STAR) program. During the last three years, Marston 
has consistently met or exceeded its API growth targets, schoolwide and for each numerically 
significant subgroup6 of students. (See Figure 2.) In all three years, Hispanic and White students as well 
as socioeconomically disadvantaged students7 represented numerically significant subgroups.  
 

Figure 2 
Marston Middle School, 2006 API Results, with 2002–2005 Comparisons 

 
Group 2005 API 

Base 
2006 API API Growth 

Target 
API 

Growth 
Met 2006 
Target? 

2005? 2004? 2003? 2002? 

Schoolwide 716 729 4 13 Yes Yes Yes Yes No. 
Hispanic 642 661 3 19 Yes Yes Yes Yes Yes 
African American N/A8 N/A N/A N/A N/A N/A N/A N/A N/A 
White 808 817 9 19 Yes Yes Yes No No 
Socioeconomically 
Disadvantaged 

657 672 3 15 Yes Yes Yes Yes Yes 

English Learners 598 625 3 27 Yes N/A N/A N/A N/A 
Students with 
Disabilities 

573 566 3 –7 No N/A N/A N/A N/A 

 
From 2002 through 2006 Marston Middle School has demonstrated 64 points of growth schoolwide, 
from an API growth score of 665 in 2002 to a growth score of 729 in 2006. The school’s Hispanic 

                                                 
6  A numerically significant subgroup is defined as a subgroup with 100 or more students with valid STAR 

Program scores or 50 or more students with valid STAR Program scores who make up at least 15 percent of the 
total valid STAR Program scores at the school. 

7  Socioeconomically disadvantaged students are students both of whose parents/guardians have not received high 
school diplomas or students who participate in the free or reduced-price lunch program. 

8  Not a numerically significant subgroup in 2006. For the NCLB, the CDE has defined a numerically significant 
subgroup as one that is comprised of 100 students or 50 students who represent at least 15 percent of the 
students to be tested. 

9  Subgroups that score above the statewide performance target of 800 are not assigned growth targets. 
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students have improved their API score by 127 points, from 534 in 2002 to 661 in 2006; White 
students by 31 points, from 786 to 817; and socioeconomically disadvantaged students by 109 points, 
from 563 to 672. 
 
Adequate Yearly Progress (AYP). According to the NCLB accountability requirements, 100 percent 
of students in the nation’s public schools are to achieve proficiency in English language arts and 
mathematics by 2014. School districts and individual schools must demonstrate adequate yearly 
progress (AYP) toward meeting that goal. Each state has adopted AYP requirements to comply with 
the NCLB.  
 
In California three criteria are used in calculating AYP for elementary and middle schools. 
 

Criterion 1: Percent Proficient. The school as a whole and all numerically significant subgroups 
at the school are required to demonstrate performance at or above the statewide annual 
measurable objectives (AMOs) in English language arts and mathematics. For grades 2–8 the 
California Standards Tests (CST) in English language arts and mathematics and the California 
Alternate Performance Assessment (CAPA) for students with the most significant cognitive 
disabilities are used to determine the percent who meet this performance, or proficiency, level. 
These exams have five performance levels: advanced, proficient, basic, below basic and far 
below basic. Students scoring at the proficient or advanced levels are counted as proficient or 
above for AYP 
 
For 2006 the AMO for English was 24.4 percent and the AMO for mathematics was 26.5 percent. 
The AMOs increase year by year until they reach 100 percent in 2014. 

 
Criterion 2: Participation Rate. At least 95 percent of a school’s students in grades 2–8 who are 
continuously enrolled from the California Basic Educational Data System (CBEDS) date to the 
first date of testing must take the CST or, if appropriate, the CAPA. The criterion also applies 
schoolwide and to each numerically significant subgroup of students.   

 
Criterion 3: API. The school must show a specified level of growth in its API score. For 2006 the  
school must have achieved a minimum API of 590 or have demonstrated at least one point of 
growth in its API in comparison with the previous year.  
 

Figure 3 summarizes the results of Marston Middle School’s efforts to meet the requirements of 
Criterion 1 during the period 2003–2006. In 2006 the school exceeded its schoolwide AMO in 
English language arts by a comfortable margin. Its White and socioeconomically disadvantaged 
subgroups of students also exceeded their AMOs, the former subgroup by a substantial margin and 
the latter by 3 percentage points. African American students—not a numerically significant subgroup 
at Marston—exceeded their English language arts AMO by almost 10 percentage points.  
 
The school’s Hispanic student, English learner and students with disabilities subgroups failed to meet 
their English language arts AMOs. The Hispanic student subgroup fell short by only .3 percentage 
point but the English learner and students with disabilities subgroups failed to meet their AMOs by 
significant margins. Despite these failures the percentage of students in each subgroup who met the 
subgroup’s AMO increased from the previous year: Hispanic students demonstrated a 3.3 percent 
increase; English learners, a 2.3 percent increase; and students with disabilities, a 3.1 percent 
increase. 
  
In 2006 Marston Middle School exceeded its schoolwide AMO in mathematics by about 8 percentage 
points. Its White student subgroup substantially exceeded its AMO in mathematics. Although African 
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American students did not represent a numerically significant subgroup of Marston students, the 
subgroup did exceed its AMO in mathematics by a small margin. The school’s Hispanic student, 
socioeconomically disadvantaged student and English learner subgroups, however, failed to do so, 
falling short by 6 to 10 percentage points. As indicated below this failure is due in some measure to 
the relatively poor performance of grade 8 students on standardized tests of their algebra skills and 
knowledge (see below) which pulled down schoolwide mathematics scores. In addition Marston staff 
find that enrolling grade 6 students often are not prepared to meet the challenges of middle school 
mathematics. Staff continue to be concerned over the high percentage of students who enroll in grade 
6 without having mastered addition, subtraction, multiplication and division.  
 

Figure 3 
Marston Middle School, 2006 Adequate Yearly Progress Summary,  

with 2003–2005 Comparisons 
 

 English Language Arts Mathematics 

Group AMO 
2006 

% 
Prof-
icient 

Met 
AMO 
2006 

2005 

 

2004 2003 AMO 
2006 

% 
Profi-
cient 

Met 
AMO 
2006 

2005 2004 2003 

Schoolwide 24.4% 40.5 Yes Yes Yes Yes 26.5% 34.7 Yes Yes Yes Yes 

Hispanic 24.4% 24.1 No No Yes Yes 26.5% 20.5 No No No No 

African American 24.4% 34.0 N/A10 N/A N/A N/A 26.5% 28.8 N/A N/A N/A N/A 

White 24.4% 62.6 Yes Yes Yes Yes 26.5% 51.0 Yes Yes Yes Yes 

Socioeconomically 
Disadvantaged 

24.4% 27.4 Yes No Yes Yes 26.5% 23.7 No No Yes No 

English 
Learners 

24.4% 14.6 No No No No 26.5% 16.7 No No No No 

Students with 
Disabilities 

24.4% 17.5 No Yes11 No No 26.5% 16.2 No Yes12 No No 

 
Marston Middle School’s 2006 AYP results replicate 2005 results, with the following exceptions: 
Socioeconomically disadvantaged students did not meet the English language arts AMO in 2005 but 
did so in 2006. Students with disabilities met their English language arts AMO in 2005, through the 
NCLB’s safe harbor provision, but did not meet the AMO in 2006. Similarly, students with 
disabilities met their mathematics AMO in 2005, also through the NCLB’s safe harbor provision, but 
did not meet the AMO in 2006.  
 
Overall, Marston’s 2006 AYP results demonstrate more similarities than dissimilarities with results 
for the previous four years. The consistent inability of the school’s English learners to meet their 
AMOs in both English language arts and mathematics poses substantial challenges to the school’s 
leadership and staff. Marston staff, however, believe that this challenge is one they cannot solve 
alone. Staff remain concerned by the number of Marston students who were designated as English 
learners in grade K but who have not yet achieved redesignation as fluent-English-proficient seven 
years later, when they enroll in Marston’s grade 6 program. 
 
During the period 2003–2006 Marston Middle School has consistently met the participation rate—
percentage of students tested—requirement of Criterion 2 to demonstrate AYP. It also has 

                                                 
10  Not a numerically significant subgroup in 2006. 
11  Passed by safe harbor, an alternate method of meeting the AMO, if a subgroup shows progress in moving 

students from scoring at the below proficient level to the proficient level or above on the STAR. 
12  Passed by safe harbor.  
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consistently met the requirement of Criterion 3 by achieving better than the specified minimum API 
score. In 2006 the minimum API score required was 590. Marston’s schoolwide API score was 729. 
 
California Standards Tests (CST). The California Standards Tests indicate how well students are 
performing in relation to state subject-area content standards. Students’ scores on the tests are 
reported as performance levels: Advanced (exceeds state standards), Proficient (meets standards), 
Basic (approaching standards), Below Basic (below standards), and Far Below Basic (well below 
standards).  
 
The CST is an important component of the state’s STAR program. Accordingly, students’ results on 
the tests influence school and student subgroup API and AYP results. Marston’s CST results, when 
examined by grade level and subject area, are revealing. (See Figure 4.) 

 
Figure 4 

Percentage of Marston Middle School Students Achieving at the Proficient or Advanced Level, 
English Language Arts CST, 2002-2006, and Comparisons with Districtwide Results 

 
 Marston Middle School District 

Grade 
Level 

2002 2003 2004 2005 2006 2002 2003 2004 2005 2006 

6 28.1 34.3 33.3 32.1 34.2 29.9 35.8 34.7 39.9 43.7 

7 35.3 37.6 35.1 39.9 43.3 32.3 33.9 35.9 41.9 45.5 

8 32.5 33.9 36.0 40.6 40.9 31.0 31.8 33.6 40.4 41.4 

 
From 2002–2006, Marston Middle School students have demonstrated somewhat inconsistent growth 
in English language arts at grade 6 but regular progress at grades 7 and 8. At grade 6 the percentage 
of students scoring proficient or above increased by 6 percentage points from 2002 to 2003, 
decreased by 1 point from 2003 to 2004, decreased by an additional point again in 2005 and increased 
by 2 points in 2006, when grade 6 students almost equaled the five-year high represented by 2003 
results. Succeeding grade 7 classes have demonstrated steady progress, interrupted only by a modest 
decrease in results in 2004. At grade 8 student performance demonstrated moderate but steady 
progress in each succeeding year. 
 
As Figure 4 demonstrates, the performance of students by cohort generally has been positive. Of the 
2002 grade 6 cohort, for example, 28.1 percent scored at the Proficient or Advanced level on the 
English language arts CST. In 2003, the cohort’s grade 7 year, 37.6 percent scored at those levels. In 
2004, at the grade 8 level, however, 36 percent scored at the Proficient or Advanced level. The 2003 
and 2004 grade 6 cohorts both demonstrated stable progress, improving their results in each 
succeeding year.   

 
The percentages of Marston Middle School students scoring at the Proficient or Advanced levels on 
the most recent English language arts CST are somewhat lower—by about .5 to 9.5 percentage 
points—than the corresponding districtwide scores for students in grades 6–8. 
 
Performance varies widely among the school’s subgroups. (See Figure 5.) In 2006 the percentage of 
White students scoring at the proficient or above level exceeded the schoolwide average for each 
grade level by more than 20 points. The only other subgroup that exceeded schoolwide performance 
according to this measure was African American students at grade 6, by a margin of .6 percentage 
point. All other subgroups— African American students at grades 7 and 8 and Hispanic students, 
socioeconomically disadvantaged students and English learners at all grade levels—fell short of the 
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grade-level schoolwide averages, often by substantial margins. The percentages of English learners 
scoring proficient or above was particularly low.  
 

Figure 5 
Percentage of Marston Middle School Students, Selected Categories, Achieving at Proficient 

or Advanced Level, English Language Arts CST, 2006 
 

Grade 
Level 

Schoolwide Socio-
Economically 

Disadvantaged 

English 
Learners 

Hispanic 
Students 

White 
Students 

African American 
Students 

6 34.2 21.2 10.4 17.3 57.0 34.8 

7 43.3 29.4 9.1 26.7 66.2 35.3 

8 40.9 26.9 1.4 24.2 61.8 35.7 

 
 
Results by grade level on the mathematics CST from 2002–2005 also have been inconsistent. (See 
Figure 6.) The percentage of students at grade 6 scoring proficient or above increased in each 
succeeding year, from 23.8 percent in 2002 to 35.0 percent in 2006. The percentage of students at 
grade 7 scoring proficient or above also increased over the five-year period—from 24.9 percent to 
39.7 percent—although the performance of the grade 7 class of 2004 fell 1 percentage point short of 
the performance of the previous year’s grade 7 class. Grade 8 students demonstrated a similar pattern: 
an overall increase in the percentage of its members scoring proficient or above, from 13.4 percent to 
26.7 percent, with temporary setbacks along the way, in 2003 and 2005. 
 
Unlike in the case of English language arts CST performance, mathematics performance by cohort 
demonstrates a consistent but unfortunate pattern. Generally, as students in a cohort reach higher 
grades, at which mathematics content becomes more complex, the percentages of them who score at 
the Proficient or Advanced level decreases. Following a districtwide pattern, the percentage of 
students in grade 8 who score at the highest two levels on the test is substantially smaller than 
corresponding percentages at other grade levels.  
 

Figure 6 
Percentage of Marston Middle School Students Achieving at  Proficient 

or Advanced Level, Mathematics CST, 2002-2006, 
and Comparisons with Districtwide Results 

 
 Marston Middle School District 

Grade 
Level 

2002 2003 2004 2005 2006 2002 2003 2004 2005 2006 

6 23.8 29.0 29.3 34.4 35.0 29.2 31.2 32.1 41.6 43.2 

7 24.9 23.9 29.5 40.1 39.7 28.6 28.4 32.4 35.8 43.1 

8 13.4 12.7 23.4 23.2 26.7 13.4 15.3 19.0 26.2 28.2 

 
The percentages of Marston students scoring at the Proficient or Advanced level on the most recent 
mathematics CST are lower than the corresponding districtwide scores for students in grades 6–8, by 
8.2 percentage points at grade 6, 3.4 points at grade 7 and 1.5 points at grade 8. 
 
Among the school’s subgroups, mathematics performance varies widely, with the percentages of 
students scoring at the Proficient or Advanced level decreasing when students encounter more 
complex mathematics at grade 8. (See Figure 7.) Mathematics performance is particularly 
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problematic among Marston’s English learners. At no grade level did ELs approach the schoolwide 
percentages of students scoring proficient or above, falling short by approximately 20–30 points. 
 
Grade 8 students who need a two-year experience of algebra (grades 8 and 9) take a district-designed 
Middle School Algebra course. These students take the general mathematics CST in spring of their 
grade 8 year. Students deemed ready take the more rigorous Algebra I course in grade 8 and take the 
Algebra I CST.  The latter students also take a more rigorous grade 7 mathematics course to prepare 
for Algebra I. Schoolwide scores for the mathematics CST results for grade 8 represent a combination 
of the scores of grade 8 students who took the general mathematics CST and grade 8 students who 
took the Algebra I CST.   
 
In 2005, when 46 percent of grade 8 students took the Middle School Algebra course and 54 percent 
took Algebra I, a combined 23.2 percent of students scored proficient or above on the CSTs. Ten 
percent of those who took the general mathematics CST did so whereas 32 percent of the students 
who took the Algebra I CST did. In 2006, only 14 percent of grade 8 students took the general 
mathematics CST and 86 percent took the Algebra I CST. Four percent of those who took the general 
mathematics CST scored proficient or above whereas 28 percent of the students who took the Algebra 
I CST did so, for a combined score of 26.7, 3.5 percent more than in the previous year.  

 
As with the English language arts CST results, in 2006 the percentage of White students scoring at 
the proficient or above level exceeded the schoolwide average for each grade level, in this case by 
14–17 points. All other subgroups fell short of the grade-level schoolwide averages, English learners 
notably so.  
 

Figure 7 
Percentage of Marston Middle School Students, Selected Categories, Achieving at Proficient 

or Advanced Level, Mathematics CST, 2006 
 

Grade 
Level 

Schoolwide Socio-
Economically 

Disadvantaged 

English 
Learners 

Hispanic 
Students 

White 
Students 

African American 
Students 

6 35.0 25.5 13.0 21.3 48.9 30.4 

7 39.7 26.6 10.4 25.8 56.9 35.3 

8 26.7 17.0 2.9 13.0 43.8 14.3 

 
Annual Measurable Achievement Objectives (AMAOs) for English Learners. Title III of the 
NCLB requires that school districts implement programs to help ELs and immigrant students attain 
English proficiency and meet the state’s academic and content standards. Each district must meet two 
annual measurable achievement objectives (AMAOs) for increasing the percentage of ELs who attain 
English proficiency and meet a third AMAO to increase the percentage of ELs who meet their 
subgroup’s annual yearly progress (AYP) objective.  
 
In California, the success of districts and their schools in meeting the two English proficiency 
AMAOs is calculated based on data from the California English Language Development Test 
(CELDT). Their success in meeting the academic achievement AMAO is calculated based on AYP 
information, which is based in turn on data from the CST, the CAPA and, in the case of high school 
students, the California High School Exit Exam. 
 
The purpose of the CELDT is to identify new students who are English learners, determine their level 
of English proficiency and annually assess their progress toward becoming fluent English proficient. 
The test as administered to students in grades 2–8 covers four skill areas: listening, speaking, reading 
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and writing in English. As administered to students in grades K–1, it covers only listening and 
speaking. The CELDT must be administered to students who enter a public school district from 
homes in which a language other than English is used frequently and to students already identified as 
English learners. 
 
CELDT results are used to determine students’ current levels of English language proficiency and 
inform teachers about whether students are making timely progress in learning English. Teachers use 
this information to identify students who need additional instructional support. 
 
On the basis of their test results, students are assigned a proficiency level of Beginning, Early 
Intermediate, Intermediate, Early Advanced, or Advanced. Grades 2-12 students also receive an 
overall proficiency level (OPL), which is calculated based on their assessment results in each skill 
area. 
 
Generally, students with little or no English language proficiency on entering school would be 
expected to work at the Beginning level during their first year of enrollment, at the Early Intermediate 
level during their second year of enrollment and so on. Students who achieve an OPL of Early 
Advanced or Advanced and meet district California Standards Test (CST) criteria are considered for 
reclassification to fluent English status.  

 
AMAO 1. ELs may meet the annual growth target on the CELDT in one of three ways, depending 
upon their proficiency level on the previous CELDT. Students at the Beginning, Early Intermediate 
and Intermediate levels are expected to gain one proficiency level. Students at the Early Advanced or 
Advanced level who are not yet English proficient are expected to achieve the English-proficient 
level on the CELDT. Those at the English-proficient level are expected to maintain that level. 
 
The AMAO 1 target for 2005–2006 required that 52 percent of the ELs in the AMAO cohort meet the 
annual growth target on the CELDT. As Figure 8 indicates, 60.1 percent of Marston Middle School 
ELs who had the required prior CELDT scores met AMAO 1, compared with 58.6 percent 
districtwide  
 

Figure 8 
Marston Middle School, Percentage of Students Making Annual Progress in Learning English, 2005–

2006 
 

 Marston Middle 
School 

District 

Number of 2005 Annual CELDT Takers 224 26,555 

Number / Percentage with Required Prior CELDT Scores 223 / 99.6% 25,845 / 97.0% 

Number in Cohort Meeting Annual Growth Target 134 15,156 

Percent Meeting AMAO 60.1% 58.6% 

 
Overall, Marston Middle School’s English learners have demonstrated a positive pattern in their 
development of English fluency. (See Figure 9.) The percentage of EL students designated as at the 
Beginning and Early Intermediate levels has declined from 16 percent in 2001–2002 to 9 percent in 
2005–2006 and the percentage designated as at the Early Advanced and Advanced levels has 
increased from 34 percent in 2001–2002 to 55 percent in 2005–2006.  
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Figure 9 
Marston Middle School, English Learners by Proficiency Level, All Grades, 2001-2006 

 
Year Advanced Early Advanced Intermediate Early 

Intermediate 
Beginning 

2001–2002 16 5.0% 85 29.0% 148 50.0% 36 12.0% 13 4.0% 
2002–2003 36 14.0% 74 28.0% 106 41.0% 41 16.0% 3 1.0% 
2003–2004 21 7.0% 111 39.0% 128 44.0% 23 8.0% 5 2.0% 
2004–2005 29 11.0% 106 40.0% 113 42.0% 14 5.0% 5 2.0% 
2005–2006 25 11.0% 98 44.0% 79 35.0% 19 8.0% 3 1.0% 

 
AMAO 2. AMAO 2 establishes a target for the percentage of ELs attaining English proficiency on the 
CELDT. In order to meet AMAO 2 in 2005–2006, 31.4 percent or more of ELs in the cohort of 
students who could reasonably be expected to reach the English proficient level had to do so. Four 
groups of students are combined into the 2005–2006 cohort: 
 
• All ELs who were at the Intermediate level in 2004. 
• ELs at the Early Advanced or Advanced level who were not English proficient the prior year. 
• ELs at the Beginning or Early Intermediate level in 2004 who were first enrolled in U.S. schools 

four or more years ago (enrolled before July 1, 2001). 
• ELs at the Beginning or Early Intermediate level in 2004 who entered U.S. schools after June 30, 

2001, and who attained the English proficient level in 2005. 
 
As Figure 10 indicates, 48.3 percent of Marston Middle School ELs in the cohort met the target for 
attaining English proficiency on the CELDT, compared with 39.5 percent districtwide.  
  

Figure 10 
Marston Middle School, Percentage of Students Attaining English Proficiency on the CELDT, 2005–2006 
 

 Marston Middle 
School 

   District 

Number of 2005 Annual CELDT Takers in Cohort 149 13,171 

Number in Cohort Attaining English Proficient Level 72 5,198 

Percent Meeting AMAO 2  48.3 39.5 

 
In addition, 52 Marston students were redesignated as fluent English proficient between 2004–2005 
and 2005–2006. That number represents 21.1 percent of Marston students identified as ELs in 2004–
2005. The corresponding districtwide percentage was 10.4 percent.  
 
AMAO 3. To meet AMAO 3 for 2006, school districts must meet the 2006 AYP participation rate and 
percent proficient targets in English language arts and mathematics for the EL subgroup. The 
participation rate targets for both subjects was 95 percent. The percent proficient target for English 
language arts was 24.4 percent and for mathematics, 26.5 percent.  
 
Marston Middle School English learners exceeded the 2006 participation rate targets for both 
subjects: 100 percent of English learners were tested in English language arts and 99 percent in 
mathematics. The school’s English learners fell short of the percent proficient targets, however. Only 
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14.6 percent of the school’s ELs scored proficient or above on the English language arts CST and 
16.7 percent did so on the mathematics CST. (See Figure 3.) 
 
 
C. Staffing Data 
 
Leadership team. Marston’s leadership team includes a principal and two vice principals.  The 
principal has served in that position since April 2000. Previously she was the principal of the district’s 
Green Elementary School for six years and vice principal of Farb Middle School for three years. She 
also has served as a district resource teacher and as a district middle school teacher of art, English, 
drama and drafting. In 2006 she was named the Association of California School Administrators 
Middle Level Administrator of the Year for San Diego and Imperial Counties.  
 
One of the vice principals was assigned to that position in January 1998. Previously he had served for 
four years as dean of students at the district’s Serra High school and as a high school teacher of 
history. In 2006 he was named an Educator of the Year by the California League of Middle Schools 
for San Diego and Imperial Counties.  
 
The other vice principal was appointed to that position in September 2006 after having served as the 
interim vice principal in the spring semester of the 2005–2006 school year. Previously she served at 
Marston in several capacities, including those of literacy peer coach, literacy administrator and 
language arts teacher. She served as a vice principal at Pershing Middle School for one year prior to 
becoming Marston’s literacy administrator.  She also served Monroe Clark and Taft Middle School as 
a teacher of English-as-a-Second Language and English classes. In 2001 she received the National 
Council of Teachers of English (NCTE) leadership prize. 
  
Certificated classroom staff. Marston employs 5113 classroom teachers. All hold clear credentials 
and one, an English teacher, also holds certification from the National Board for Professional 
Teaching Standards. Forty-nine classroom teachers hold CLAD certification or its equivalent and one 
is B-CLAD-certified. Fifteen of Marston’s teachers are certified to teach Gifted and Talented 
Education cluster and seminar classes and six currently serve in that capacity, two at each grade level. 
All but one Marston core academic subject teachers meet the NCLB teacher qualification 
requirements; the teacher who currently does not is a new teacher who is scheduled to take the test to 
meet the requirements in spring 2007.  
 
Twice in the last five years Marston was the teaching home of a San Diego Unified School District 
teacher of the year. One was a mathematics teacher and the other a history teacher. In 2006, one of 
them also was named one of the San Diego County teachers of the year. 
 
Among Marston’s regular education classroom teachers, 13 teach English, one teaches English as a 
second language, eight teach mathematics, six teach science, six teach social studies only and six 
others teach both social studies and English at grade 6.14 In addition six teach physical education and 
two teach Advancement via Individual Determination (AVID) classes. Finally, each of the following 
classes is assigned an individual teacher: instrumental music, art, construction technology, Spanish 
and computer education. 

                                                 
13  Since two teachers share a contract, Marston’s teaching staff actually represents 50 full-time-equivalents 

(FTEs).  
14  Most teachers have split assignments in which they teach in more than one content area. Although 13 teachers 

teach English, for example, the total number of FTEs devoted to teaching English is 7.2. Similarly, although 
two teachers teach AVID classes, only a .6 FTE is devoted to such classes.  
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Figure 11 

Marston Middle School Staff at a Glance, 2006–2007 
 

Leadership Team 
Members 

3 Regularly Credentialed 
Teachers 

5415 Positions Vacant, 
Certificated 

0 

Certificated Classroom 
Teachers 

5016 Teachers Credentialed as 
Interns 

2 Positions Vacant, 
Classified 

1 

Certificated Support 
Staff 

14.517 Teachers with Emergency 
Credentials 

0 Percentage of Classroom 
Teaching Staff New to 
Marston, 2006–2007 

2% 
 

Classified Support Staff 22.8518 Median Years Teaching 
Experience, Classroom 
Teachers 

8   

 
One hundred sixty Marston students receive special education services. Five teachers and their 
paraprofessionals serve students with disabilities through a variety of special day classes, two for 
students with non-severe disabilities, one for students with visual impairment, one for students who 
require intensive speech and language instruction and one for students with social/emotional 
disabilities. Two days per week two district health professionals work with students in the special day 
class for students with social/emotional disabilities to help them make positive decisions and choices 
to improve their behavior. In addition they plan appropriate behavior interventions with the special 
day class teacher and the class’s instructional behavior technician.  
 
Other students receive special education services in the school’s Learning Center as well as in regular 
education classrooms from the school’s special education resource specialists, whose roles are 
described below (see Certificated support staff).   

 
Class size, core subjects. It is generally accepted that smaller class sizes permit teachers to identify 
obstacles to learning that impede individual students and to give them targeted attention. Nonetheless, 
in the current year average class sizes have crept up from the previous year. (See Figure 12 for a 
summary of the last three years, concluding with the current year.) Budget cuts imposed on Marston 
Middle School, as well as on other district schools, have required a reduction in teaching staff, 
leading to larger class sizes as well as to a significantly larger number of classes with 33 students or 
more. 
 
In 2005–2006 most of Marston’s categorical funds were used to pay the costs of additional teachers to 
reduce class size in English-as-second language classes; language arts support classes, grade 6 social 
studies support classes for English learners and lower level mathematics classes. By using the funds 
for this purpose, the school was able to establish a 20:1 student-to-teacher ratio in the targeted classes. 
Because of a reduction in general formula and categorical funds allocated to Marston in 2006–2007 in 
comparison with the previous year, however, class sizes could not be reduced to the same extent. 
Nonetheless, the funds available have permitted maintenance of reduced class size in language arts 
support classes and in lower-level mathematics classes, although at the expense of larger class sizes in 
other content areas.   
 

                                                 
15  Includes special education resource specialists. 
16  Fifty-one teachers, representing 50 FTEs. 
17  Fifteen certificated support staff members representing 14.5 FTEs. 
18  Thirty classified support staff members representing 22.85 FTEs. 
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Teaching experience. The median number of years of teaching experience among Marston’s 
teaching staff is eight years. The school experiences relatively little teacher turnover from year to 
year. From 2005–2006 to 2006–2007, for example, five teachers left Marston: Two retired, two took 
maternity leaves of absence and budget constraints required that one be declared in excess.  

 
Figure 12 

Marston Middle School, Average Teaching Load and Teaching Load Distribution,  
2004–2005 to 2006–2007 

 
2004–2005 2005–2006 2006–2007 

Number of Students/ 
Classrooms 

Number of Students/ 
Classrooms 

Number of Students/ 
Classrooms 

 
Subject 

Avg. 
Class 
Size 

1–22 23–32 33+ 

Avg. 
Class 
Size 

1–22 23–32 33+ 

Avg. 
Class 
Size 

1–22 23–32 33+ 
 English 28.1 10 22 10 26.8 8 25 4 29.4 5 19 13 
 Mathematics 30.6 4 16 20 24.3 16 24 3 27.3 10 21 9 
 Science 30.1 2 16 12 25.8 9 23 4 32.4 0 10 19 
 Social Science 30.0 4 23 12 26.9 8 23 3 28.7 9 12 14 

 
Certificated support staff. Fifteen certificated support staff members also serve Marston students. 
Five full-time resource specialists staff the school’s Learning Center, collaborate with regular 
education teachers to modify instruction and materials for special education students and provide in-
class support for individuals and small groups of special education students in regular education 
classrooms. Special education paraprofessionals assist the resource specialists by collect information 
about classwork and homework assignments to ensure that students have their daily agendas correctly 
completed. The students receive assistance in the Learning Center or during after-school tutoring. 
 
Three full-time counselors, whose costs are paid through a combination of formula and categorical 
funds, ensure that students receive support that responds to their social, emotional and academic 
needs. The counselors, each assigned to a grade level, monitor students who are struggling in reading 
and mathematics and assist in assuring that they have access to resources that will contribute to their 
academic and social/emotional development. They facilitate parent conferences regarding student 
achievement and communicate with parents when their children may need to participate in summer 
school or may be subject to retention.  
 
Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR UP) focuses time and 
resources on creating a college-bound culture at school. A GEAR-UP partnership grant pays the cost 
of an additional full-time Marston counselor, who works with grades 6 and 7 students to build a 
college-going culture in the school community. 
 
A full-time nurse, whose costs are paid through a combination of formula and categorical funds, 
provides daily attention to students’ health needs. She seeks to respond to those needs and to ensure 
that they do not pose obstacles to student attendance or educational performance.  
 
A full-time library/media teacher oversees the day-to-day operations of the library, including the 
management of textbooks. She also teaches classes in research procedures and content-specific topics, 
assists teachers in locating resources for use in instruction and maintains a student-friendly collection 
of relevant reading materials. 
 
A full-time English Learner Support Teacher, whose costs are paid from a central district budget, 
assists with administrative activities required to support Marston’s English learners. She provides 
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professional development for teachers, tracks students who are ready to be reclassified as fluent-
English speakers and monitors the progress of students who have previously been reclassified. The 
ELST also provides additional classroom support for teachers of English learners. 
 
A full-time school psychologist, paid from a central district budget, provides testing and consultation 
related to special needs students. She makes recommendations for testing of students considered for 
special education services. 
  
A full-time speech pathologist, paid from a central district budget, provides services to students with 
speech and language goals identified in their Individualized Education Plans. She collaborates with 
the special day class teacher in planning instruction for students in the Speech and Language 
Intensive Program. 
 
A site-based diagnostic resource teacher has been assigned to Marston on a half-time basis to help the 
school’s special education teaching staff organize the program and fulfill all the legal requirements 
involved in managing a large enrollment of students with special needs. 

 
Classified support staff. Thirty classified staff members serve Marston Middle School, in the 
school’s front office, in special education classrooms, in the school library, on the custodial staff and 
on the campus supervision staff.  
 
A full-time GEAR UP coordinator, paid from funds granted to the district through the University of 
California, San Diego, helps focus school leaders and staff on building a rigorous curriculum, 
providing intensive academic and social supports to students to help them develop a college-going 
identity, and creating family-neighborhood-community-school connections.  
 
Six full-time, 10-month clerical staff members serve in the school office: a school secretary III, a 
financial clerk, an administration clerk, a counseling clerk, and two attendance clerks. 
 
A full time, 10-month site network technician is responsible for maintaining the hardware and 
infrastructure of Marston’s three computer labs, multiple laptop mobile carts, teacher workstations, 
and the schoolwide computer network. She trains teachers, maintains inventory and makes 
recommendations for the purchase of technology in service of student achievement. 
 
A full-time, 11-month student information systems technician maintains the student database, 
prepares data reports, works with the site network technician to maintain office equipment, and serves 
as Marston’s resident expert on district software for student information, scheduling, enrollment and 
attendance. She processes the six-week progress reports and collaborates with district personnel in the 
production of semester report cards. Finally, she troubleshoots hardware and software problems 
related to the administrative computers.  
 
A full-time building services supervisor III heads Marston’s custodial staff, which also includes a 
full-time night crew leader and two additional full-time custodians. 
 
A .75, 10-month instructional behavior technician assists the teacher in the special day class for 
students with social/emotional disabilities. Eight special education assistants serve in .625, 10-month 
positions to assist special day class teachers and resource specialists in implementing students’ 
Individualized Education Plans (IEPS). Four special education assistants provide one-to-one 
assistance to individual students who have a variety of special needs. All serve in 10-month positions: 
one fills a .125 position; a second, a .625 position; a third, a .75 position; and a fourth, a .875 position.   
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A half-time, 10-month library assistant assists the library/media teacher in the distribution and 
collection of textbooks and other library resources. She keeps the library open during student lunch 
periods and assists in the supervision of students who come to the library. 
 
A .475, 10-month AVID assistant helps supervise and tutor AVID students. Two .375, 10-month 
physical education assistants help supervise physical education students in the locker room. 
 
 

D. Marston Middle School’s Current Educational Program 
 

Overview. In the 1998–1999 school year, the San Diego Unified School District initiated a 
districtwide school reform effort intended to provide all students with effective teaching, high-quality 
instructional materials, rich learning environments, and additional time and support to meet State 
academic standards.  Like all schools in the district, Marston has participated in the reforms, placing 
special emphasis in the instructional program on the development of literacy and numeracy.   
 
Instructional leadership. Instruction and instructional leadership are at the heart of the San Diego 
Unified School District’s reform effort. The area superintendent trains, coaches, supports and 
evaluates the principal through regular instructional conferences and school site visits.  At Marston, 
the principal in turn trains, coaches, supports and evaluates teachers through staff conferences and 
regular classroom observations.  
 
Every week the administrative leadership team walks through selected classrooms as a group and 
observes instruction, in order to make judgments about the quality of instruction, calibrate thinking 
about instructional needs, and determine appropriate models of excellence. This process informs the 
team’s decisions about the differentiated professional development that teachers require to improve 
their instruction and foster student academic achievement and provides a method to adjust 
observation techniques. 

 
Professional development. The principal, vice principals and department chairs share the 
responsibility for determining schoolwide professional development needs as well as needs specific to 
content-area departments and to individual teachers. During the last seven years, much of professional 
development at Marston has been concentrated on the needs of students who struggle with reading 
comprehension, particularly the school’s English learners and students with learning disabilities. In 
recent years staff have become more purposeful in identifying how reading comprehension affects 
student performance in mathematics, science and social studies. 
 
Professional development at Marston takes place in a wide variety of contexts, depending on the 
priorities identified for the school and the certificated staff. The principal and vice principals receive 
professional development through area superintendent’s instructional conferences and workgroups, 
district-sponsored professional development conferences, site administrative council study sessions 
and professional conferences.  
 
Marston teachers receive professional development in multiple settings on topics selected for them as 
well as on topics they choose. Whole-group professional development occurs during time set aside for 
that purpose prior to the beginning of the school year, during scheduled minimum days throughout 
the school year and during staff meetings. Professional development relevant to particular content 
takes place during monthly department meetings and subject-area retreats.  
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In 2005–2006 the school’s specific professional development goals included incorporating academic 
language in content areas using Marzano and Pickering’s Building Academic Vocabulary,19 

understanding English learner language proficiency levels and their implications for instruction, 
understanding English language development objectives/standards, and refining and diversifying 
interim assessments across the content areas. In the current year professional development goals 
include deepening understanding of English learner proficiency levels, incorporating scaffolded 
lessons, and understanding the need for and implementing the schoolwide Academic Vocabulary 
Notebook. They also include developing strategies to implement more writing across the curriculum 
that meets grade-level expectations in non-language arts classes. 
  
Instructional practice.  Marston teachers have long taken the lead in delivering a standards-based 
curriculum. In fact, several Marston teachers have been called on to provide professional 
development on that subject at the district level.  
 
For the last seven years, teachers in every Marston classroom have called out, on a daily basis, the 
content standard(s) to be addressed in the daily lesson, by writing it on the board, drawing the 
students’ attention to it and referring to it throughout instruction. In addition, for the last three years, 
teachers also have identified for students the focus of the lesson and its instructional purpose. 
Moreover, teachers in all classes post the daily agenda, classwork and homework assignments. All 
students are provided a student agenda and notebook (purchased with categorical funds) in which 
they are required to write down their assignments every class period.  
 
In the years before district-level curriculum departments began creating units of study/inquiry, 
Marston teachers had created their own such units in all the core curriculum areas. In 2004–2005 
school leaders and staff used the research of Grant Wiggins and Jay McTighe20 to create the school’s 
own curriculum maps to help plan instruction “with the end in mind.”  Leaders and staff identified 
essential standards, constructed assessments to address them, plotted out the year’s course to ensure 
that the standards were addressed in a developmental and sequential manner that made sense, and 
planned intervention activities for students who needed extra assistance in developing mastery of the 
standards. In the second year of refining this work, Marston staff were encouraged to adopt the 
district’s recommendations for language arts units of inquiry and mathematics modules, along with 
attendant assessments. 
 
Scheduling. As Figure 13 indicates, students at each grade level participate in an advisory class and 
receive instruction in six content areas daily. The daily advisory period is 17 minutes long. Each 
instructional period is 53 minutes long. 
 
All but three teachers are assigned to conduct advisory periods for groups of 25 students each. Each 
advisory teacher serves in that capacity for the same group of students throughout the students’ time 
at Marston. The advisory class provides specific time for students to get organized for the school day, 
interact with their peers to build a positive learning community and benefit from daily, consistent 
contact with the same adult every year that they are at Marston. School contests, assemblies, 
community service projects and team/community-building activities are organized through the 
advisory class, thereby limiting the need to devote time to such activities during academic classes.  

 
 

                                                 
19  Robert Marzano et al., Building Academic Vocabulary. Alexandria, Virginia: Association for Supervision and 

Curriculum Development, 2005. 
20  Grant Wiggins and Jay McTighe, Understanding by Design. Alexandria, Virginia: Association for Supervision 

and Curriculum Development, 1998. 
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Figure 13 
Marston Middle School, Students’ Instructional Day, 2006–2007 

 
Grade 6 Grade 7 Grade 8 
Advisory Advisory Advisory 

Language Arts 6th  English 7th English 8th 
Mathematics 6th Pre-Algebra Algebra 1-2 

Social Studies 6th World History/Geography 7th U. S. History 8th 
Physical Education 6th Physical Education 7th Physical Education 8th 

Science 6th & Computers 6th Science 7th Science 8th 
Elective21 or ELA Support Elective22 or ELA Support Elective23 or ELA Support 

 
To ensure that teachers have adequate time to prepare instruction and to evaluate its success, 
Marston’s master schedule has been constructed to provide common preparation periods for teachers 
who have demonstrated a commitment to collaborative planning of instruction in the same subject at 
the same grade level.  This time allows them to plan together, analyze student work and have 
conversations about instruction. Moreover, the schedule ensures that English learners (about 18 
percent of Marston students) are clustered in classes according to their language proficiency levels 
while still receiving grade-level instruction in the content areas. Students at the Beginner, Early 
Intermediate and Intermediate levels of English proficiency are assigned to Structured English 
Immersion (SEI) classes. Students at the Early Advanced and Advanced levels are assigned to 
Mainstream English Clusters (MEC).  
 
English language arts instruction. Marston participates in the development of English language arts 
units of study sponsored by the district’s literacy department. Locally, teacher-leaders have developed 
a standards-based curriculum that emphasizes writing as well as reading. Teachers use balanced 
literacy strategies and Readers/Writers workshop to support all students. All students take part in 
small-group work specific to their needs. 
 
Students who score below grade level24 in reading are assigned to a language arts support class in 
addition to their regular English class. The support class is intended to build the students’ literacy 
skills as well as to preview and review the grade-level curriculum taught in their regular English 
classes. These students have the same teacher for the support class as for their regular English class. 
The student-to-teacher ratio for the support classes is 20:1.  
 
In support classes identified specifically for English learners, students participate in an English 
language development curriculum focused on accelerating their English language arts competency. 
These classes include students with like CELDT scores. 
 
Students who are new to the United States and are just learning to speak English are assigned to an 
English-as-second language class that is specially designed to meet their needs. The students stay 
with the same teacher for two hours of English language development and a third hour of social 

                                                 
21  Grade 6 electives include instrumental music, drama, construction technology and art. 
22  Grade 7 electives include Spanish, art, construction technology, AVID and instrumental music. 
23  Grade 8 electives are the same as those for grade 7. See Note 20. 
24  Grade 6 students scoring at the Basic level or below on the English language arts CST and grades 7 and 8 

students scoring at the Below Basic or Far Below Basic level on the CST are assigned to the support classes.   
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studies. They also participate, in small classes, in specific English language development curriculum 
appropriate to their level of English language acquisition. 
 
Mathematics instruction. All students take part in small-group work specific to their needs. A 
mathematics resource room is stocked with manipulatives and other materials and equipment to 
increase student engagement in mathematics classes.   

 
Grade 6 students who struggle with mathematics are assigned to a Mathematics Explorations 
class with a teacher specially trained to assist them. The teacher-to-student ratio for this class is 
20:1. Grade 8 students who are not ready for Algebra 1-2 are assigned to Middle School Algebra. 
These classes have a teacher-to-student ratio of 25:1. 
 
Students who excel in mathematics are placed in the highest-level mathematics classes in which 
they can be successful, regardless of their grade level.  For these students Marston offers 
Advanced Math 6, Honors Pre-Algebra and Honors Algebra 1-2. When there are sufficient 
students who qualify, the school offers Honors Geometry 1-2.  If there are fewer than 20 students 
who qualify for the course, Marston staff negotiates their placement in the course at nearby 
Clairemont High School. Typically there are sufficient students for the class to be held at Marston 
every other year. 

 
Science instruction Science classes are organized heterogeneously, with English learners grouped 
according to their CELDT proficiency levels. Students with learning disabilities are organized in 
groups of three or four for placement in the same class to facilitate additional assistance by special 
education staff in the regular education classroom. All grade 6 students have one semester of earth 
science that focuses on the environment and geology. All grade 7 students are assigned to a year-long 
life science class. In grade 8 all students are enrolled in the year-long science curriculum Constructing 
Ideas in Physical Science (CIIPS).  The state-mandated programs for life skills, drug use prevention 
and sex education are implemented through the science classes   
 
Science students are expected to maintain academic journals that include notes about lectures, labs 
and vocabulary. Classes emphasize exploration, experimentation and research, and incorporate the 
use of technology tools and hands-on experiences. Students complete individual assignments but are 
expected to be able to work cooperatively in pairs and groups, in much the same manner as 
professional scientists. Students have access to science reading material at a variety of reading levels. 
 
Marston has only five classrooms properly equipped for science instruction whereas six are needed. 
During the Proposition MM-funded remodel of Marston, this need was not anticipated. Consequently, 
four sections of grade 8 science must be taught in a classroom that was not intended for science 
instruction.  

 
Social science instruction. Grade 6 English learners are assigned to social science classes in which 
course content is taught in ways to assure that students master the English language development 
standards. English learners are assigned to this class, at a student-to-teacher ratio of 20:1, according to 
their scores on the CELDT. Grades 7 and 8 social science classes are organized heterogeneously, with 
English learners grouped according to their CELDT proficiency levels. Students with learning 
disabilities at all grade levels are organized in groups of three or four for placement in the same class, 
to facilitate additional assistance by special education staff in the regular education classroom.  
 
Grade 6 students study ancient civilizations; grade 7 students, world history and geography; and grade 
8 students, U.S. History. Social science classes are project-based and provide multiple opportunities 
for students to work in groups or with partners to complete assignments. 
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Marston’s social science teachers have worked collaboratively to prepare a review of the essential 
standards for their respective grade levels, to prepare grade 8 students for the state standards test that 
covers grades 6–8 social science standards. The review makes use of interactive teaching stations and 
engaging activities. Grade 8 students proficient in social science assist their peers in refreshing their 
understanding of grades 6 and 7 social science standards  
 
Schoolwide strategies. Marston leaders and staff have identified the essential standards that students 
must master to demonstrate understanding on the California Standards Test at a level designated 
proficient or above. They prepare students to master those standards through rigorous coursework 
based on curriculum maps that build grade upon grade in each content area.  
 
As noted, teachers collaborate in teams to analyze student work and use that analysis to determine 
how to meet the needs of students in subsequent lessons. Teachers are grouped with planning 
partners according to their specific needs.  Partners have common preparation periods and planning 
days and develop materials together to ensure that they share an understanding about the implications 
of the applicable grade-level standards and about what is required to demonstrate proficiency in 
particular subjects. 
 
To help them measure student progress, teachers use a variety of assessment tools, including 
diagnostic pre-tests, interim assessments, summative evaluations, on-demand writing prompts, end-
of-unit tests, module assessments, and chapter tests. Approximately every five weeks an interim 
assessment is administered to students. Teachers come together, according to content areas and grade 
levels, to analyze the assessment results and determine student strengths as well as areas of concern. 
Not only teachers, but also the principal and the school site council monitor student progress.  
 
Each month Marston’s language arts department selects for schoolwide focus a particular convention 
of grammar. The school’s language arts teachers take responsibility for teaching the knowledge and 
skill required to master the convention and teachers in all other content areas reinforce its application 
in the writing they require of their students. In addition, a language objective, drawn from the English 
language development standards, is called out, posted and incorporated in every daily lesson.  
 
Marston maintains a special room for a guided reading library, which is accessible to all teachers and 
is intended to facilitate small-group instruction at each student’s instructional level. In addition to 
many fiction titles, the library includes many non-fiction resources that may be used in classes other 
than language arts classes.  All language arts classes, and most other content classes, also have 
classroom libraries that include materials challenging for readers at a variety of reading levels and 
expressing themes appropriate to various subject areas.  
 
Every student maintains an Academic Vocabulary Notebook in which the student uses graphic 
organizers to make notes about 60 words that have been identified as process words found the state 
content and performance standards for history/social science, mathematics, English and science for 
grades 6, 7 and 8 and used in standardized assessments. Staff have selected words that have relevance 
across the curriculum. The words are introduced to students gradually during the school year, starting 
with one word per week and then moving up to two words per week. Advisory class teachers 
regularly check the notebooks to ensure that students have completed their academic vocabulary 
assignments.  

 
Every student also receives a student agenda and notebook free of charge. Students are expected to be 
organized for school, with paper and dividers in their notebooks for each subject and a pouch that 
holds pens and pencils. Students are expected to write down their daily class and homework 
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assignments in every class, every day. Teachers write the pertinent information on the boards in their 
classrooms to assist the students in this process. There is a place for parents to sign the agendas, 
indicating that they have reviewed the student’s homework assignments for the week. Advisory class 
teachers check agendas and notebooks weekly to ensure that students are organized and ready for the 
school day. 

 
All teachers and students have ready access to a variety of technology tools to enhance teaching and 
learning. In addition to student computers located in classrooms, Marston has three computer labs on 
campus, all wired to provide Internet access, and three mobile laptop carts, which provide wireless 
Internet access, are available for class use. In addition all classrooms have document cameras and 
overhead projectors for student and teacher use. Teachers integrate technology by using it to enrich 
instruction, to introduce students to online research sources and methods, and by making technology 
tools available to students for research as well as to prepare written and oral reports. 
 
Finally, at the beginning of each year each Marston teacher identifies five students who represent 
various subgroups that make up the school’s student population, e.g., special education students, 
GATE students and English learners, and who are within 20 points of moving into the next highest 
proficiency band on the CST in English language arts and mathematics. The teachers then plan 
interventions intended to move the targeted students to the next proficiency band. This strategy is 
consistent with Marston’s Site Plan for Student Achievement, which calls for moving 50 percent of 
the students scoring at the Basic level of performance in English and/or mathematics to the Proficient 
level in those subjects, 25 percent of those scoring at the Below Basic level to the Basic level, and 25 
percent of those scoring at the Far Below Basic level to the Below Basic level.  
 
In the current school year, 281 students have been identified as target students: 146 are ELs who, 
collectively, represent all levels of English proficiency according to their CELDT results; 116 receive 
special education services from resource specialists or in special day classes; and 51 take part in 
GATE cluster or seminar classes. The students represent all levels of proficiency according to their 
English language arts and mathematics CST results.  
 
Teachers analyze the formal and informal data about the target students, implement an intervention 
plan and then reflect on the plans’ success. This strategy provides teachers with someone real to talk 
about when they analyze student work or strategize about how to move a particular group of students 
forward. It permits staff to determine which strategies are likely to be successful with students in the 
subgroups represented by the targeted students.  
 
Counselors also focus their attention on the targeted students at the grade levels they serve. Each 
counselor selects, from the relevant teacher lists, five students who may have affective issues that 
influence their academic achievement. The counselors identify the students’ specific needs, create 
intervention plans for them and maintain anecdotal records of their progress, including monitoring 
their participation in the intervention strategies used by their teachers. As appropriate they meet with 
their targeted students for one-on-one counseling or in group sessions. Finally, administrators refer to 
the target students and the interventions devised to move them forward when they discuss student 
progress in formal and informal observations. 

 
Special programs. Marston offers a wide variety of programs to meet the particular needs of its 
students. As noted 160 Marston students, about 14 percent of the student population, receive special 
education services. Some receive services in one of five special day classes, for students with non-
severe disabilities, students with visual impairments, students who require intensive speech and 
language instruction or students with social/emotional disabilities. Students in the latter special day 
class receive assistance not only from the special day class teacher and his instructional behavior 
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technician but also from two district health professionals who work with the students two days per 
week to help them make positive decisions and choices to improve their behavior  
 
Other special education students receive services from Marston’s resource specialists, either in the 
school’s Learning Center, where they receive specialized assistance for various periods of time in 
language arts and/or mathematics, or in their classrooms, where the resource specialists and their 
paraprofessionals provide instruction in language arts and mathematics to small groups of students 
organized according to their common needs. As space permits, students without IEPs also may be 
assigned to use the Learning Center to build their skills in language arts and/or mathematics. 
 
With support from a grant provided by the Pangea Corporation, Clairemont High School AVID 
students serve as mentors and/or tutors to motivate special education students at Marston to be more 
focused on positive academic and social behavior. Clairemont’s AVID advisor, a Marston vice 
principal, and two Marston special education teachers monitor this program.  
 
Three hundred seventeen Marston students, about 28 percent of the students, have been identified as 
eligible for Gifted and Talented Education (GATE) cluster or seminar classes. Marston offers these 
students a humanities program, with challenging instruction and curriculum in English language arts 
and social studies which make generous use of computer technology and integrate the visual and 
performing arts. All GATE teachers are credentialed to teach gifted students. GATE seminar classes 
have a student-to-teacher ratio of 20:1.       

 
Students in grades 7 and 8 who meet program requirements may participate in Advancement via 
Individual Determination as an elective. This class helps students develop their study skills and 
provides them with focused assistance in mathematics, science and language arts. It is intended to 
encourage underrepresented students to take and succeed in challenging classes that lead to college 
entrance. 
 
Virtually all teachers offer weekly opportunities before or after school for students to receive extra 
assistance with classwork. Mathematics and language arts teachers provide additional assistance for 
students before and after school in a four-day-per-week extended reading and/or mathematics 
program.  Some students work on building basic skills in reading and mathematics; others focus on 
achieving proficiency in mastering the unit of inquiry or the essential standards called out on the most 
recent interim assessment. Finally, 59 Marston students take advantage of the supplementary 
educational services that are required by the NCLB to be offered to students at Program Improvement 
schools. These services, offered by private providers, may include one-on-one and small-group 
tutoring in English and mathematics. 
 
The before and after-school 6-to-6 Program has a tutoring component in which Marston teachers 
assist groups of students with classwork and homework. The program operates five days per week 
and is open to all students. In addition, senior citizen volunteers, parents, college students and high 
school students offer opportunities for students who are struggling to work one-on-one with them to 
build reading and mathematics skills.  

 
Use of fiscal resources. Marston Middle School is committed to allocating financial resources from 
multiple funding sources to 
 
• Reduce the student-to-teacher ratio, 
• Provide research-based professional development, 
• Purchase instructional materials at a variety of reading and interest levels, 
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• Provide technology tools for teachers and student use, and 
• Enhance the school-to-home connection through individual and collective communications that 

are delivered in a variety of formats. 
 

In addition to the formula-driven allocations of funds that all schools receive, Marston receives funds 
from a variety of other categorical sources because of the nature of its student population, its 
academic performance history and the socioeconomic status of its families. Almost all of these funds 
are used to reduce the teacher-to-student ratio in classes that serve English learners or students 
struggling with language arts and mathematics. Marston also uses discretionary, Title 1, School 
Improvement, Targeted Instructional Improvement, and English learner funds to purchase time and 
materials that will enhance teaching practice in support of student learning.   

 
• Economic Impact Aid (EIA)–Limited English funds pay the cost of a .8 teaching position that 

provides grade 6 English learners with an additional hour of English language development 
instruction through social studies content in a reduced-class-size setting. 

• Title 1 funds pay the costs of 3.5 teaching positions to reduce significantly the size of language 
arts support classes and mathematics classes. Title I funds also are used to pay for a half-time 
library assistant and two .375 physical education assistants. Finally these funds are used to pay 
the costs of professional development, curriculum planning, instructional supplies, and materials 
and services to maintain parent involvement and communication.  

• Targeted Instructional Improvement Grant (TIIG) funds help ensure that Marston has the services 
of a full-time nurse and three full-time grade-level counselors.25  

• Discretionary funds are used to supplement professional development and to pay for translation 
services, instructional supplies and postage.  

 
Other costs currently covered by categorical funds, including Title 1, Site-based Coordinated 
Program, Targeted Instructional Improvement Grant, and EIA–English language acquisition funds, 
include costs of books and materials for the schoolwide guided reading library26 and for classroom 
libraries, particularly those that help teachers respond to the needs of English learners. They also 
include the costs of manipulatives and other materials and equipment for the mathematics resource 
room that make authentic and engaging mathematics instruction possible. Finally they include the 
costs of upgrading and maintaining classroom technology. 
 
In addition, categorical funds have been earmarked to pay the costs of hiring visiting teachers, to 
provide Marston teachers with release time to participate in a number of professional development 
experiences, including subject-area retreats and visits to observe colleagues at other middle schools as 
well as curriculum development, analysis of student work and lesson planning with colleagues 
beyond opportunities built into the regular workday.  Money also has been set aside to purchase 
adolescent literature, to be read together in Marston’s staff book club and then used in classrooms, as 
well as professional books that leaders and staff study together to help build algebraic thinking and 
improve English language learning. 
 
Categorical funds also have been earmarked to pay for visiting teachers, so Marston’s teaching staff 
may participate in professional development as well as in curriculum and lesson planning with 
colleagues and in analysis of student work beyond opportunities built into the regular workday.  

                                                 
25  The funds pay the costs of 2.1 FTEs. 
26  In 2006–2007 funds will be used to expand guided reading library resources for lower-grade science and social 

studies classes and for GATE students. 
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Money also has been set aside to purchase adolescent literature and professional texts, to be used in 
Marston’s staff book club 

 
Textbooks/instructional materials. The San Diego Unified School District selects and purchases 
approved textbooks and other instructional materials for its schools based on the implementation 
schedule established by the State Board of Education. In compliance with key requirements of the 
Williams Settlement Legislation, Marston Middle School has ensured that all its students receive 
sufficient standards-aligned instructional materials in all content areas to use either in class or to take 
home to complete homework assignments. Figure 14 indicates the textbooks used in core subject 
areas at Marston Middle School.  
 

Figure 14 
Marston Middle School, Core Subject Textbooks/Instructional Materials, 2006–2007 

 
Content Area Grade Course Materials/Textbook 

English Language Arts 6, 7, 8 ESL Hampton Brown: High Point 
Levels: Basic A-C, 2001, 2002 

English Language Arts 6 English 6th Prentice Hall: Timeless Voices, 
2002 

English Language Arts 7 English 7th Prentice Hall: Timeless Voices, 
2002 

English Language Arts 8 English 8th Prentice Hall: Timeless Voices, 
2002 

Mathematics 6 Mathematics 6th Harcourt: Harcourt Math, 2002 
Mathematics 7 Pre-Algebra 1, 2 Prentice Hall: Pre-Algebra,2002 
Mathematics 7 Advanced Pre-Algebra 1, 2 Glencoe: Pre-Algebra ,1997 
Mathematics 8 Algebra 1-2 McDougal Littell:  Algebra , 2001 
Mathematics 8 Advanced Algebra 1, 2 Prentice Hall: Algebra 1,2001 
Mathematics 8 Middle School Algebra Pearson-Prentice Hall: Topics In 

Middle School Algebra, 2004 
Science 6 Science 6th Holt: Earth Science, 2001 
Science 7 Science 7th Holt: Life-Science + SALI 

Kits, 2001 
Science 8 Science 8th Holt: Physical Science + CIPS Kits, 

2001 
History/Social Science 6 Social Studies 6th McGraw Hill: Ancient World, 2000 
History/Social Science 7 World History/ Geography 

7th 
Houghton Mifflin: Across the 
Centuries, 1999 

History/Social Science 8 U.S. History 8th  Holt Rinehart Winston: A Call to 
Freedom, 2000 

 
Instructional minutes. The California Education Code establishes a required number of minutes of 
instruction per year for each grade level. Marston Middle School students receive 64,942 minutes of 
instruction per year, whereas the Education Code requires a minimum of 54,000 minutes per year for 
grades 6–8. 
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Parent involvement/community outreach. During the last several years the number of parents who 
come to Marston for orientation sessions, Back-to-School Night, Open House, Shadow-Your-
Student-Day and instrumental music concerts has continued to grow. Several hundred parents 
typically are present at these events, which are advertised well in advance and for which bus 
transportation for VEEP parents, translation services and refreshments are provided.  

 
Nonetheless, the parents of Marston’s Hispanic students who participate in these events represent 
only a small percentage of parents who take part. This is particularly disappointing in view of the 
large percentage of Marston students identified as Hispanic (almost 51 percent). Although 
transportation to the events is provided from VEEP parents’ neighborhoods, the buses arrive at 
Marston virtually empty. With the exception of their use at orientation and Back-to-School Night, the 
translation services provided frequently go unused. Moreover, it has been difficult to persuade parents 
of English learners to commit to the number of meetings necessary to have an English Learner 
Advisory Committee (ELAC). Consequently, responsibilities that should be carried out by the ELAC 
are typically delegated to the School Site Council.   
 
In December 2005, in an effort to take Marston information to the neighborhoods of our VEEP 
students, a Marston Open House was held at Balboa Elementary School for the Marston families that 
reside in that area. About 50 families attended. This good result encouraged staff to hold informal 
Marston Principal Chat sessions in the school’s VEEP sending communities during the 2006–2007 
school year.  Although translation services and refreshments are provided, the average attendance at 
the sessions held so far this year is one family.  

 
Improving communication with the parents of English learners continues to pose a challenge and 
remains an important goal. There have been some successes in achieving this goal. In 2006–2007 
Marston staff determined that simply mailing information home in English and Spanish to parents and 
asking for information to be sent back with students had a minimal impact. Accordingly, staff began 
including postage-paid, self-addressed envelopes each time an item that needed to be returned to 
school with a signature or input was mailed home.   The results have been quite positive. 

 
In January 2007 Marston staff implemented the TeleParent program.  This system allows teachers 
and school officials to contact families via the telephone, in the families’ languages, about 
informational, behavioral and academic concerns specific to individual students. This program 
already has received accolades for improving communication between school and home and teachers 
already are seeing a difference in class behavior and the completion of homework. 

 
Both of these practices will be continued as school leaders and staff work to devise other methods to 
improve the involvement of all parents in the education of their children, particularly the parents of 
Hispanic students. Leaders and staff will continue to provide parents with a variety of ways, including 
six-week progress reports, to get information about the progress their children are making toward 
mastering grade-level academic standards. 
 
Parents may learn about student activities and student expectations and progress at such events as 
Back-to-School Night, Open House, Shadow Your Student Day, Title I Parent Involvement Meeting, 
student recognition ceremonies (every six weeks), winter and spring instrumental music concerts, 
California Junior Scholarship Federation initiation activities and literary publication celebrations. 
They also can become informed in a variety of other ways.  
 
• The Parent & Student Handbook, published in both Spanish and English, is sent home at the 

beginning of each school year. Parents are able to find information about activities at Marston by 
reading The Mariner’s Log, a monthly newsletter, also published in Spanish and English, which 
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is mailed to the parents’ homes. Parents who would like to receive the daily student bulletin 
online can register their e-mail addresses with clerical staff.  The school website offers the 
opportunity for parents to read the newsletter online, review the minutes of the School Site 
Council, access the Parent & Student Handbook, and find the e-mail address of every staff 
member. A parent information bulletin board, located in a prominent place in the front office, 
displays meeting minutes, future meeting agendas and important announcements relevant to 
parents. As noted, the online service TeleParent has recently been put to use, allowing teachers to 
send home nightly messages, in the languages of the parents, about student progress, behavior, 
assignment due dates and school events. 

 
• Parents may participate on the School Site Council, Site Governance Team, PTSA, and on one of 

the advisory groups related to the interests of particular student populations (GATE, special 
education, English learners, etc.). In addition, beginning in the current year, parents will have 
opportunities quarterly to meet with the principal in informal chats on topics relevant to middle 
school. Meeting times alternate between morning and evening and meeting locations alternate 
between Marston and its VEEP feeder schools.  In the current year as well, staff will conduct a 
parent survey that will focus on student achievement, safety and the accessibility of services. 

 
• Staff is resolved to connect more effectively with individuals and groups who want to share their 

skills with Marston students and families. Marston’s volunteer coordinator compiles a database of 
interested individuals and groups. Several individuals and groups provide opportunities for 
Marston students to experience career options through Remillard’s Readers, Marston’s partners in 
education, individual parent volunteers, and the Clairemont High School AVID mentors. The 
Clairemont Kiwanis and the VFW Post have been most generous in supporting Marston’s student 
motivation program. 

 
• The Student Study Team often is convened at the request of a parent, counselor, administrator or 

teacher when there is a concern about whether a student would benefit from special education 
services. The team, however, also may be convened for reasons related to a student’s social and 
emotional well-being, to health or attendance issues, to habitual misbehavior that has resulted in 
multiple referrals, or to a sudden in change in academic behavior, friendships or attitude. The 
Student Study Team typically includes a parent; the student; teachers; counselor; nurse; 
psychologist; special education representative, as appropriate; vice principal; and other interested 
parties. Team members review the strengths of the student, identify areas of need and create a 
plan to address the concerns that gave rise to convening the team. 

 
• Students scoring below grade level in reading and mathematics are given learning contracts.  The 

contracts provide parents with assessment information and alert them the interventions available 
through the school district and at Marston in particular.   

 
 
E. Challenges 
 
In fashioning a restructuring proposal for Marston Middle School, the school’s Program Improvement 
Workgroup have taken their cues from the demographic, assessment and staffing data summarized in 
Part 1 and from observations of student performance, interactions and behavior by the school’s 
leadership and teaching staff. The data summarized in Part 1 serve to clarify some of the challenges 
Marston Middle School faces in improving the academic achievement of its students, some specific 
areas upon which leadership and staff must focus to maintain steady academic progress and some of 
the strengths upon which the school can build. The challenges are described according to the order in 
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which the description of the data reveal them, which may not necessarily be in their order of 
importance.  
 
1. Improving the academic performance of Hispanic students. The number of Marston Middle 

School students identified as of Hispanic extraction has increased steadily from 42.2 percent in 
2000–2001 to 50.8 percent in 2006–2007. As a subgroup, Hispanic students have exceeded their 
API growth targets for the last five years in a row.  They have, however, failed to meet their 
AMOs in English for the last two years and in mathematics for the last four years. In addition, the 
percentage of Hispanic students scoring proficient or above on the English and mathematics 
CSTs fell considerably short of the grade-level schoolwide averages of students who did so, often 
by substantial margins.  
 
As the AMOs increase in future years, until 2014 when 100 percent of students will be expected 
to have achieved proficiency in both English language arts and mathematics, the scores achieved 
by Hispanic students in 2006 will fall increasingly short. Marston leadership and staff must 
implement instructional strategies that will assist all Hispanic students to continue to progress 
toward mastery of the State academic standards.  

 
2. Improving the academic performance of English learners. About 18 percent of current 

Marston Middle School students are identified as English learners. As a subgroup these students 
exceeded their API growth target in 2006 by a substantial margin. They also exceeded their 2005 
target. The subgroup, however, has not met its AMOs in English or in mathematics for the last 
fours years. In 2006, only 14.6 percent of this subgroup met its English language arts AMO and 
only 16.7 percent its mathematics AMO. Moreover the percentage of English learners scoring 
proficient or above on the English and mathematics CSTs fell far short of the grade-level 
schoolwide averages of students who did so. 

 
Marston Middle School leadership and staff must redouble their efforts to implement instructional 
strategies that will help their EL students to overcome the obstacles posed by the inability to 
understand English and to speak, read and write fluently in English so they may accelerate their 
progress toward mastering State academic standards in both English language arts and 
mathematics. 
 

3. Improving the academic performance of students with disabilities. Almost 14 percent of 
Marston’s students receive special education services, a significant portion of them in special day 
classes. In 2006 students who make up this subgroup failed to meet their API growth target, 
falling short by 10 points. In the last four years the subgroup has met its AMO in English only 
once, in 2005 through the law’s safe harbor provision. Similarly, it has met its AMO in 
mathematics only once, again in 2005 and again via the safe harbor provision. 
Marston leadership and staff must collaborate with the district’s Special Education Division staff 
to develop and implement more effective means of tailoring instruction to assist special education 
students to meet the academic goals embodied in the No Child Left Behind Act. 
 

4. Improving the academic performance of socioeconomically disadvantaged students. About 
70 percent of Marston Middle School students are eligible to participate in the free and reduced-
priced meal program and thereby are included in the school’s socioeconomically disadvantaged 
subgroup of students. This subgroup has met its API growth targets for the last five years, 
exceeding the target in 2006 by 12 points.  The subgroup met its AMOs in English language arts 
for three of the last four years, including in 2006 when it exceeded its AMO by three percentage 
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points. The subgroup, however, failed to meet its mathematics AMOs for the last two years, 
falling short by 2.8 percentage points. The percentage of socioeconomically disadvantaged 
students scoring proficient or above on the English and mathematics CSTs fell short of the grade-
level schoolwide averages of students who did so, often substantially so.  
To the degree that economic disadvantage—or low levels of formal education among students’ 
parents, the other measure determining placement in the subgroup—poses obstacles to learning, 
Marston Middle School faces important challenges. These challenges may include providing 
opportunities for enrichment classes and activities for the students and certainly include providing 
parents with the information and resources they need to help their children improve their 
academic achievement. 
 

5. Improving mathematics education for all students. The percentages of Marston Middle School 
students who score proficient or above on the English language arts CST have generally 
increased as the students advance from grade to grade. School leadership and teaching staff must 
continue to provide instruction that permits students to build upon what they have learned to 
improve their academic performance.  
The percentages of students who score proficient or above on the mathematics CST, however, 
often have declined as students encounter more complex mathematics content in their progression 
through the middle school grades. Results in 2006 offer a hopeful sign: The percentage of 
students who scored proficient or above increased by 3.5 percent in comparison with the previous 
year, despite the fact that a much larger percentage of students took the more rigorous Algebra I 
class and the Algebra I CST. 
 
As noted Marston staff continue to be concerned over the high percentage of students who enroll 
in grade 6 without having mastered addition, subtraction, multiplication and division. Marston 
leadership and teaching staff must collaborate with their colleagues at all levels of mathematics 
education to build a mathematics instruction infrastructure that assures that students are prepared 
step by step, from the primary grades through high school, to deal with increasingly complex 
mathematics content and to understand the applications of mathematics in their lives. 
 

6. Increasing the rate at which English learners gain English fluency. Although the percentage 
of Marston ELs who met their annual growth target on the CELDT in 2005–2006 exceeded the 
districtwide rate by a small margin (see Figure 8), Marston staff, as noted, remain concerned by 
the number of Marston students who were designated as English learners in grade K but who 
have not yet achieved redesignation as fluent-English-proficient seven years later, when they 
enroll in Marston’s grade 6 program. Marston leadership and staff must join with district 
leadership and staff to devise means of helping all of the school’s ELs, including those 
performing at the lowest levels of proficiency, to develop the fluency in English that will open 
other doors of learning to them.  

 
7. Increasing the involvement of Marston Middle School parents in their children’s education. 

In the current year about 63 percent of the school’s students do not reside within the school’s 
boundaries. Involving the parents of non-resident students in their children’s education represents 
a notable challenge. Few non-resident parents participate in school activities that can help build 
the school community and improve the performance of all students. Consequently they do not 
develop the relationships with their children’s teachers that can lead to improved student 
performance.  

 
Marston Middle School leadership and staff must build on recent successes in communicating 
with parents, particularly parents of students from VEEP feeder schools and parents of English 
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learners. They must continue to seek ways to involve all parents in their children’s education and 
in school life and to forge a community of learning that serves all students, resident and non-
resident alike.  
 

To meet the challenges revealed by the school’s data and by staff interaction with and observation of 
students, Marston Middle School’s Program Improvement Workgroup has fashioned a restructuring 
proposal that integrates structures and strategies that have proven successful with additional structural 
and instructional changes in the school’s educational program and its delivery. This proposal is 
described in the pages that follow. 
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2. Restructuring Proposal 
 
During the last several years, Marston Middle School leadership and staff have undertaken several 
initiatives regarding the school’s organization and instructional program that are demonstrating 
success in improving students’ academic performance. In particular they have  
 
• Focused professional development on the needs of students who struggle with reading 

comprehension, particularly the school’s English learners and students with learning disabilities. 
• Constructed the master schedule to assure common preparation periods, to permit teachers of the 

same subject at the same grade level to engage in collaborative planning.  
• Scheduled every student in an advisory class with the same teacher throughout the students’ years 

at Marston, to assure that students are organized for the school day and interact positively with 
peers and teachers. 

• Provided each student with an Academic Vocabulary Notebook, to help the student master the 
process words in state content and performance standards for core subject areas and in 
standardized assessments. 

• Provided each student with an agenda and notebook, to help the student become organized for 
school and ready for each school day. 

• Called out daily, in every classroom, the academic standards addressed, the focus of the lessons, 
and its instructional purpose and posted daily agendas, classwork and homework assignments. 

• Called out monthly for schoolwide focus a particular convention of grammar, taught by the 
school’s  language arts teachers and reinforced in application by teachers in all other content 
areas.  

• Called out, posted and incorporated in every daily lesson a language objective drawn from the 
English language development standards.  

• Clustered English learners for grade-level instruction according to their language proficiency 
levels. 

• Assigned students who score below grade level in English language arts to language arts support 
classes in addition to their regular English classes. 

• Assigned Newcomers to small, English-as-second language classes for two hours of English 
language development and a third hour of social studies. 

• Assigned students struggling in mathematics to classes with lower teacher-to-student ratios and 
instruction and curriculum designed promote their mathematics knowledge and skills. Assigned 
students who excel in mathematics to the highest-level mathematics classes in which they can be 
successful, regardless of their grade level. 

• Assigned grade 6 English learners to small social science classes in which course content is 
taught in ways to assure that students master the English language development standards.  

• Provided teachers and students with a rich array of technology tools to enhance teaching and 
learning. 

• Required each teacher to identify five representative target students a year and implement 
strategies and interventions intended to help them move into the next highest proficiency band on 
the CST in English language arts and mathematics.   

The school’s Program Improvement Workgroup proposes to retain and refine these initiatives in its 
restructuring plan. 
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A. Restructuring Initiatives 
 
In an effort to discover ways to build on the proven strategies listed to ensure that all Marston students 
become proficient in English and mathematics, the Marston Program Improvement Workgroup has 
analyzed the school achievement data summarized in Section 1. B.; discussed and critiqued Marston’s 
current instructional practices; and surveyed staff, parents and students. On the basis of this research, 
the workgroup proposes a restructuring plan with four principal components:   

 
• An additional hour of school for all students, to provide time for language-enriched electives and 

for support classes in reading and mathematics. 
 
• A language-enrichment curriculum focus in all core and elective classes that emphasizes reading, 

writing, listening and speaking across the curriculum. 
 
• Interdisciplinary team teaching, to permit a group of teachers to share the same students, integrate 

curriculum and study themes, create a small-school feeling and creatively manage learning time.  
 
• A twice monthly minimum day, on two consecutive days of the month, for collaborative planning 

and professional development for the teaching staff and for parent-teacher conferences. 
 
1. Lengthen the school day for all students by one period to support and enrich academic 

achievement. 
 
Purpose. Providing time in a longer school day for language arts and mathematics support classes 
for struggling students and language-enriched elective classes for proficient students is intended 
to move students scoring below proficient toward proficiency and to help students who are 
proficient or above maintain or increase their proficiency. Currently there is not sufficient time in 
the school day to meet the diverse needs of all students for challenging instruction and curriculum 
tailored to their actual levels of understanding and performance. This proposal to lengthen the 
school day coupled with the proposal for twice monthly minimum days (see below) will result in 
almost 16 additional hours of instruction per month per student. 
 
The addition of instructional time to the school day will give students who are struggling more 
time to build their study skills and to practice, extend and apply their language and mathematics 
skills in their core classes. It also will provide more opportunities for them to experience success, 
thereby building their confidence. 
 
The additional instructional time will give proficient students opportunities to take part in 
authentic learning experiences in which their skills and knowledge are challenged. It will help 
them build world knowledge, develop a wider academic vocabulary, expand their ability to use 
technology tools effectively and participate in a variety of school and community service 
opportunities. The enrichment classes will help promote among students a college-bound culture.    

 
Components 
 
• Students will attend school one hour longer every day. 
• The longer time will provide an additional class period for enrichment of proficient learners 

and support for all others.  
– All students scoring proficient or above on the English language arts and/or mathematics 

CSTs will participate in enrichment classes. Students who score at the proficient or above 
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level on the CST but receive failing marks in English or mathematics may be assigned to 
support classes upon teacher, counselor and parent recommendation. 

– All grade 6 students scoring at the Basic level of proficiency or below on the English 
language arts CST will be assigned to English support classes.  

– All grade 6 English learners scoring at the Beginner through the Early Advanced English 
proficiency levels will be assigned to English support classes. English learners scoring at 
the Advanced level will be assigned to classes according to individual need and parent 
and teacher recommendation. 

– All grade 7 and grade 8 students scoring at the Below Basic level of proficiency or below 
on the English language arts CST will be assigned to English support classes. 

– All grade 7 and grade 8 English learners scoring at the Beginner through the Early 
Advanced English proficiency levels will be assigned to English support classes. Early 
Advanced ELs who also meet AVID criteria will receive English language development 
instruction and English language arts support through AVID classes. English learners 
scoring at the Advanced level will be assigned to classes according to individual need and 
parent and teacher recommendation. 

– All students scoring at the Below Basic or Far Below Basic level of proficiency on the 
mathematics CST will be assigned to mathematics support classes. Students who score at 
the Basic level of proficiency on the test will be assigned to classes according to 
individual need and parent and teacher recommendation.  

• All elective enrichment classes for proficient learners will emphasize reading, writing, 
listening and speaking. The classes may include  art, AVID, band, choir, construction 
technology, dance, drama, computer technology, French, consumer and family studies, 
journalism, orchestra, photography, Spanish, study skills and team sports. Enrichment 
teachers will develop syllabi fore their courses, to help students and parents make appropriate 
selections and to provide a basis for subsequent course evaluation. 

• Three types of support classes will be offered to students who have not achieved proficiency 
in English and/or mathematics. 
– English language development support classes will provide English learners with specific 

and focused English language development lessons and preview/review grade level 
English instruction. 

– Language arts support classes will address specific problems students have in 
vocabulary, writing skills and reading comprehension. It will preview/review grade-level 
English instruction. 

– Mathematics support classes will address specific problems students have in 
understanding mathematics concepts.  

• Teachers will not have an extended work day, except by choice. 
 

Measures of Success. As the support and enrichment classes of the longer school day are 
implemented, Marston staff will measure success by the improvement that students demonstrate 
in their writing, vocabulary, reading and social skills. At the end of each semester, Marston staff 
will conduct student, parent and teacher evaluations of the longer school day and of the specific 
courses and opportunities it makes possible. Improved scores on the annual English language arts 
and mathematics CSTs will serve as an ultimate measure of success. Other measures, some 
affective in nature, will include the improvement of self-confidence, peer support and student 
behavior among support class students and increased motivation and excitement about school. 
Measures of success among enrichment class students will include higher levels of competence in 
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reading, writing, listening and speaking, as manifested in the maintenance of proficiency or the 
movement to advanced levels of competence on English language arts and mathematics 
assessments. 
  
Proposed Bell Schedule, 2007–2008. To make the longer school day possible, Marston’s bell 
schedule will have to be changed. Figure 15 provides a schedule that would accommodate the 
longer school day proposed. A sample schedule for proposed minimum days (see Item 2.D. 
below) may be found in Figure 16. Marston’s Program Improvement Workgroup and Marston 
staff believe that students should be dismissed no later than 3:38 P.M., as recommended in the 
sample schedule.  
 

Figure 15 
Marston Middle School, Sample Regular Instructional-day Schedule, 2007–2008 

   
Buses Arrive 7:40 A.M.     

Breakfast 7:40–7:55 A.M. 15 minutes    

Period 1 8:00–8:53 A.M. 53 minutes    

Period 2 8:58–9:51 A.M. 53 minutes     

Period 3 
(Advisory) 

9:56–10:13 A.M.  17 minutes     

Period 4 10:18 –11:11 A.M. 53 minutes    

Period 5 11:16–12:09 P.M. 53 minutes    

1st Lunch 12:14–12:44 P.M. 30 minutes Period 6 12:14 – 1:07 P.M. 53 minutes 

Period 6 12:49–1:42 P.M. 53 minute 2nd Lunch 1:12 – 1:42P.M. 30 minutes 

Period 7 1:47–2:40 P.M. 53 minutes    

Period 8 2:45–3:38 P.M. 53 minutes    
 

To provide assistance in covering the counseling and health office during the longer school day, 
an additional .5 clerical position will be required.  

 
2. Provide a language-enrichment curriculum focus in all core and elective classes that 

emphasizes reading, writing, listening and speaking across the curriculum. 
 

Purpose. All lessons in all classes taught at Marston will have a reading, writing, listening or 
speaking component regardless of the students’ baseline language knowledge and skills, to assure 
that students master the basic conventions of English. English learners will have more time for 
English language development lessons. Proficient students will take part in extended, or enriched, 
learning experiences to help them maintain or enhance their proficiency. Special education 
students will receive differentiated instruction but, like all other Marston students, will participate 
in rigorous coursework that offers multiple opportunities to develop and use knowledge and skills 
in the four fundamental language arts components.  
 
Special education students represent the only Marston subgroup that failed to meet its API growth 
target in 2006 and that also failed to meet its AMOs in English and mathematics in the same year. 
To provide the teachers of these students with the support they need to help the students succeed, 
the Marston Program Workgroup requests that the half-time special education diagnostic resource 
teacher position be extended to a full-time position. The SBDRT model appropriate pedagogy for 
special education teachers, help them modify instruction for their students, negotiate EPS and 
refer parents to additional resources.           
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Classes will use higher-order thinking skills as a focus of writing and discussion. Students will be 
expected to use conventions of grammar at grade-level proficiency (or higher) in all writing. 
Following accountable talk guidelines, classes will be characterized by more student talk than 
teacher talk and will give students a rich variety of opportunities for oral expression, including 
drama, debate, speech, small-group Socratic seminar, presentation, discourse and readers’ theater. 
Classroom libraries will provide resources to support instruction for students at a variety of 
reading levels and students will have access in multiple ways to sources of leveled text including 
online sources, newspapers, periodicals, textbooks and the guided reading library. To help assure 
the success of this initiative, an additional class set of textbooks will be required for each core 
subject teacher to assure that the books, which students now carry back and forth to school, are 
always available for use in class.    
 
Components 
 
• Acquisition of academic vocabulary will remain a schoolwide focus. 
• Language objectives, based on the English language development standards, will continue to 

be called out in daily lessons. 
• Opportunities to build reading, writing, listening and speaking skills will be considered the 

mainstays of instruction. 
• Writing at grade level across the curriculum will be a schoolwide focus. 
• Classes will be characterized by more student talk related to the lesson objectives and 

purpose and less teacher talk (lecture). 
• English learners will continue to be grouped according to their language proficiency levels. 
• The primary language of the student will be used to enhance comprehension. This strategy 

will help students identify attributes that their primary language has that are similar to or 
different from English. It also will encourage further development of the student’s primary 
language skills. It may also include having students read about a subject (in science, for 
instance) in the student’s primary language, to help the student understand concepts more 
clearly than he or she might from reading what it is presented in English text.  

 
Measures of Success. As the language-enrichment curriculum is implemented, Marston staff will 
measure success by improvement in student results according to both formal and informal 
assessments. Formal assessments will include such measures as chapter tests, benchmark 
assessments and end-of-unit tests. Informal assessments will include such measures as teacher 
observation, checking for understanding through discussion, exit slips and analysis of homework.  
Staff also will measure success by observing whether students in all classes have multiple 
opportunities to build reading, writing, listening and speaking skills; whether students in 
mathematics classes explain their work; and whether students in science classes take part in 
partner and group talk related to lesson objectives. They will know that language enrichment 
goals have been met when academic vocabulary is built into all elective classes, when classroom 
environments are print rich and when accountable talk can be heard in every class. 
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3. Create interdisciplinary teams of teachers, to permit a group of teachers to share the same 
students, integrate curriculum and study themes, create a small-school feeling and 
creatively manage learning time. 

 
Purpose. Small groups of teachers serving the same group of 150–175 students throughout the 
year will help to create a small school environment for the students in which they will no longer 
risk getting lost in the crowd and will receive a greater degree of targeted, individual attention. 
This strategy will permit teachers to plan instruction and extracurricular activities together, to 
help students meet grade-level expectations; to focus their conversations on the needs of the 
students for whom they share instructional responsibility; to integrate instruction and curriculum 
across content areas; to organize student groups to their best advantage, taking account of 
personalities, interests and ability levels; and to block time for special projects.         
 
Components. 
 
• Three–four teachers of core academic subjects will share instructional responsibility for the 

same group of students. 
• Students will be grouped in ways that meet Education Code requirements and SDUSD policy 

regarding class size and differentiated curriculum for GATE students, students with 
disabilities and English learners. 

• Teacher team members will have common/shared preparation time, to assure collaborative 
planning for cohesive instruction across the curriculum. 

 • Teacher team members will develop common plans for improving the quality of student 
work.  

• Teacher team members will share expectations about such matters as homework, student 
discipline and grading.  

• Teams may identify particular themes around which to focus instruction. 
 
Measures of Success. As interdisciplinary teams are implemented, Marston staff will measure 
success by the improvement in the quality of student work. They also will measure success by the 
degree to which team teachers present evidence of scheduled collaborative planning dates as well 
as documents that indicate a common plan for instruction, including a year-long plan that guides 
individual lesson planning; a calendar of parent conferences to encourage parents’ collaboration 
in improving the academic achievement of their children; results of ongoing collaborative 
analysis of student work, especially student writing; an improved school climate, because 
teachers and students know one another well; and more equitable homework distribution among 
core classes.      

 
4. Institute a twice-monthly minimum day, on two consecutive days of the month, to provide 

time for sustained collaborative planning and professional development for the teaching 
staff and for parent-teacher-student conferences. 
 
Purpose. Providing minimum days twice a month on consecutive days will give teachers the time 
they need to maintain and strengthen their professional skills. It will allow teachers to meet in 
interdisciplinary teams, in grade-level content area departments and in multi-grade groups in 
order to collaborate effectively in analyzing student work to inform instruction.  It will permit 
curriculum planning with the end in mind, leading to development of year-long curriculum maps 
that guide lesson planning. It will make possible more focused professional development in 
matters of particular importance at Marston, e.g., teaching English learners, writing across the 
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curriculum, and improving student engagement in the rigorous instruction and curriculum 
required to help students develop proficiency. It will provide time for effective communication 
among teachers, parents and students through conferences based on student need.         
 
Components. The time available following the end of student instruction on minimum days will 
be devoted to six endeavors according to interdisciplinary team needs: 
 
• Interdisciplinary team planning, as described in Item 2.C above. 
• Vertical team (cross-grade) planning, to assure smooth transitions between grades, including 

transitions between elementary and middle school and middle school and high school; 
appropriate allocation of instructional resources to each grade level; alignment in the use of 
the  Academic Vocabulary Notebook grade by grade; and ongoing examination of each grade 
level’s instructional rigor and understanding of what it means to be proficient. 

• Department and grade-level planning, to assure that the fruits of professional development 
are incorporated in daily instruction and that all teachers of the same subjects or grades 
participate together in analysis of student work. 

• Individual teacher planning time. 
• Professional development focused, as appropriate, on schoolwide needs, content-specific 

needs or individual student needs. (See Item 2.B. below.)  
• Parent-teacher-student conferences that permit parents to confer with all of their children’s 

core subject teachers at one meeting.      
Measures of Success. Marston’s instructional leaders will look for evidence of interdisciplinary 
team planning in integration of the curriculum across content areas, evidence of vertical planning 
in curriculum scope and sequence charts that delineate grade-level expectations and support 
development of the necessary skills from one level of curriculum to the next, and evidence of 
department and grade-level planning in similar instructional purposes, materials and strategies 
among teachers. They will observe teaching to ensure that professional development bears fruit in 
classroom instruction. They will report student progress, especially of target students, more 
frequently, informally to school administrators and via TeleParent and other means to parents. 
 
Proposed Bell Schedule, Minimum Days, 2007–2008. The Program Improvement Workgroup 
proposes that on the two consecutive minimum days per month, half the classes be taught on the 
first of the two days and the other half on the next. (See Figure 16.) The schedule will provide 70 
minutes for each class, thereby allowing time for teachers to implement large projects or learning 
experiences that take longer than the 53 minutes allotted per class in the regular-day schedule (see 
Figure 15). During the minimum-day time that would have been allotted to advisory classes (70 
minutes on one of the two days), the Workgroup proposes that school assemblies be conducted, 
reducing the necessity of allocating instructional time to them on regular instructional days. 
 

Figure 16 
Marston Middle School, Sample Minimum Day Instructional Schedule, 2007–2008 

 
Buses Arrive 7:40 A.M.  

Breakfast 7:40–7:55 A.M. 15 minutes 

Period 1 or 5 8:00–9:10 A.M. 70 minutes 

Period 2 or 6 9:15–10:25 A.M. 70 minutes  

Period 3 or 7 10:30–11:40 A.M.  70 minutes  

Period 4 or 8 11:45–12:55 P.M. 70 minutes 
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Figure 17 
Marston Middle School, Reflection and Observation Guide: Instructional Practice 

 
 Expectations 
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1. Teachers modify the curriculum using SDAIE strategies to increase comprehensibility. 
1. Teachers use data from CELDT subtests to differentiate instruction. 
2. Teachers in all content areas use the ELD standards in planning instruction. 
3. Teachers provide focused and direct ELD instruction in small groups. 
4. Teachers build Cognitive Academic Language Proficiency (CALP) using content-rich curriculum. 
5. Teachers call out an ELD objective for every lesson. 
6. Teachers use multiple and varied explanations. 
7. Teachers use visuals such as student-generated charts, posters, models of excellent student work, realia and photographs to support student 

learning. 
8. Teachers use simulations, explorations, experimentation, group work, projects and hands-on activities to make learning authentic.  
9. Teachers build checks for understanding into daily lessons (exit slips, total physical response, individual whiteboard responses, etc.). 
10. Teachers include specific ELD content instruction that incorporates appropriate use of the conventions of grammar, academic vocabulary, and 

understanding of the structure of language. 

D
iff

er
en

tia
te

d 
In

st
ru

ct
io

n 

1. Teachers use a variety of instructional groupings (small group, whole group and individual), to support differentiated instruction. 
2. Groupings are flexible and based on the assessed common needs of individual students.   
3. Teachers and students use graphic organizers to make information more accessible. 
4. Teachers use a variety of teaching modalities such as inquiry, discovery, simulation, manipulation, exploration and experimentation in learning 

activities. 

5. Resources are available to accommodate a variety of student levels. 
6. Teachers provide the opportunity for students to learn from multiple sources: adults, peers, volunteers, cross-age tutors, on-line resources, etc. 



Restructuring Marston Middle School  Page 38   
February 27, 2007 (First Reading) 
 

 
 

 Expectations 
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1. Teachers and departments follow a year-long plan that addresses essential content standards. 
2. Teachers collaborate with one another to improve planning and lesson delivery. 
3. Measurable outcomes are clearly defined for units, lesson series and daily lessons. Students are aware of these outcomes. 
4. Lessons are designed to maximize student engagement, rigorous discourse and academic language. 
5. Teachers provide multiple opportunities for student interaction in daily lessons. 
6. Every lesson has a declared purpose related to content standards. 
7. Teachers build strategies and assessments into each lesson that hold students accountable for participation in their learning. 
8. Long- and short-term plans are modified based on assessed student needs. 
9. Instructional minutes are used purposefully in balancing reading, writing, listening and speaking in every class. 
10. Teachers use formal and informal measures to set goals for individual student achievement based on assessed needs.. 
11. Teachers collaborate with ELD support teachers and special education caseload managers to identify individual student needs. 
12. There is evidence that instruction is planned to build from simple to more complex thinking. 
13. Teachers use a variety of supplementary resources (beyond textbooks) to support student learning. 

C
la
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n 1. All students have a notebook that is organized by content area. 

2. All students have a planner in which they record classwork and homework assignments on a daily basis. 
3. All students make and keep an organized Academic Vocabulary Notebook. 
4. Seating is flexible, allowing for small-group, partner, individual and whole-group work. 
5. Management systems and procedures promote student engagement in a variety of activities such as teacher-to-student and student-to-student 

interactions, writing, charting and note taking. 
6. Management systems support a smooth and orderly classroom at all times. 

7. It is a priority to keep students in the classroom and engaged in instruction. 
8. Students access classroom materials independently and appropriately. 
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1. Students understand and can articulate the big ideas in a unit of study or teaching module and can explain how they are related to the standards and 
their daily work. 

2. Students have a clear understanding, and can articulate the expectations and purpose, of the work assigned by the teacher. 
3. The purpose for learning is displayed and articulated in all classes. How it builds on previous lessons and supports future learning is explained 

orally. 

4. The purpose is directly linked to meeting state standards, with scaffolding provided to support students in reaching proficiency. 
5. The purpose and daily agenda reflect short- and long-term expectations and a thoughtful use of instructional minutes. 
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 1. Teachers use common departmental benchmark/interim assessments to monitor student progress toward grade-level standards. 

2. Teachers, individually and in grade-level department groups, collect and analyze benchmark data and student work to determine next steps. 
3. Teachers maintain an informative record-keeping system for students regarding benchmark progress and other indicators. 
4. Teachers closely track the progress of targeted students and of students in specific categories (EL, B, BB, FBB, RSP, etc.) and adjust instruction 

accordingly. 
5. Teachers identify common needs within a class in order to provide differentiated small-group instruction. 
6. Teachers inform students and parents of their strengths, needs and progress toward meeting standards and assist them in setting academic goals. 
7. Teachers check for student understanding of material in a variety of ways and at multiple times during a lesson.  They modify instruction as 

appropriate. 

8. Assessments are both formal and informal. They are used to make ongoing instructional decisions. 
9. Teachers provide frequent feedback to students and parents about progress. 

Ph
ys
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t 1. Classrooms provide a print-rich environment that includes classroom libraries, instructional charts, posters and student work on display. 
2. Electronic technology tools are available and used in instruction by teachers and students. 
3. Charts are relevant to current teaching, organized in the room, grouped by purpose or area of study, visible and accessible to students, and student 

generated. 
4. Every classroom has a daily agenda posted that includes the purpose of the lesson, the language objective, specific activities, and homework 

assignments. 
5. Visuals and Academic Vocabulary Notebooks support acquisition of academic language at the Proficient and Advanced levels. 
6. Students have access to visuals that assist them in their individual work. 
7. Models of excellent student work are on display in the classroom. 
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B. Professional Development Goals and Outcomes 
 

The twice-monthly minimum day proposed for implementation in the 2007–2008 school year will 
help provide Marston staff with more time to focus on building teaching staff expertise in 
teaching English learners, specifically on helping ELs acquire academic language and content 
vocabulary; on establishing effective interdisciplinary teams; and on providing a language-
enriched focus in every classroom.   
 
Professional development will be focused not only on schoolwide initiatives, but also on the 
specific needs of teachers in the various content areas and grade levels. Wherever possible, 
professional development will be teacher-led, using the expertise among Marston’s teachers to 
build the professional learning community. It will include lesson study, reflection on research-  
based professional texts and implementation of their findings, workshops and conferences with 
specific themes, or topics; and analysis of student work. 
 
Martson’s instructional leaders will conduct informal observations of all teachers, and formal 
observations of those in need of additional assistance, to help teachers improve their instructional 
practice and hone their craft. As they conduct informal observations, the instructional leaders will 
note what is taking place in the classroom and record the positive elements of the teachers’ 
instruction as well as questions they have about it. They will pay attention to the teachers’ 
pedagogy—whether they employ balanced literacy approaches, for example, or provide 
constructivist learning opportunities—and will track the work of planning partners and lesson 
study groups and the progress of targeted students. The school’s instructional leaders will discuss 
their findings and conclusions with the teachers they observe and use them to inform professional 
development at Marston. 
 
The instructional leaders also will conduct formal evaluations, as required, observing the majority 
of a classroom period and taking notes about teacher practice and student engagement. Following 
contractual agreements, they will confer with the teachers observed, provide written feedback and 
formulate plans for improvement with specific timelines. They also will conduct scheduled 
follow-up observation to determine whether recommended strategies have been implemented. 
 
A Reflection and Observation Guide to Instructional Practices (see Figure 17) has been prepared 
to clarify expectations for all teachers and guide observations by the school’s instructional 
leaders.  
 
In keeping with Marston’s commitment to improve the academic performance of English 
learners, the English Learner Observation Tool has been developed by district literacy department 
staff, to clarify expectations for teachers and to guide observation by instructional leaders and 
peers. (See Figure 18.)  

 
Figure 18 

English Learner Observation Tool 
 

1. What are the academic language objectives for the lesson? 
2. How are they connected to the expected outcome? 
3. How is instruction differentiated based on the students’ language proficiency levels? 
4. Is the instruction linked to student experience? 
5. What is the connection between what is being taught today and past learning? 
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6. Do students understand what to do?  How do you know? 
7. Did the teacher use a variety of techniques to teach the lesson? 
8. What sort of scaffolding occurred to mediate instruction? 
9. What instructional strategies or literacy approaches were used? 
10. Were they appropriate to student needs and the lesson purpose? 
11. What opportunities did English learners have to interact with the teacher and other students? 
12. How were group configurations determined? 
13. How long did the teacher wait before expecting a response from a student after asking a question? 
14. What supports are available for use in the classroom? 
15. What activities provided opportunity for students to apply language and use content knowledge? 
16. Did the activities appeal to all language domains?  
17. Are language objectives obvious in the teaching? 
18. Has the teacher intentionally included academic language instruction? 
19. Was the pacing of the lesson appropriate for English learners? 
20. Was instruction responsive to the needs of students? 
21. How did the teacher check for understanding and gather information about students during the lesson? 
22. How will the information be used in future lessons? 

 
C. Parent Education and Involvement 
 

The Marston Program Improvement Workgroup proposes that staff continue to offer the wide variety 
of opportunities for parents to learn about Marston and about their children’s progress described in 
Section 1. D. The workgroup also proposes that staff continue to employ the multiple means of 
communicating with parents described in the same section of this proposal. 
 
In order to improve the participation of parents of the school’s VEEP students in parent meetings and 
activities, the workgroup proposes that transportation to and from such activities on SDUSD buses be 
provided and that translation services and childcare be provided at the meetings. In addition, the 
workgroup proposes some new opportunities for parents to learn about Marston and the education its 
staff provides their children and to receive assistance in reinforcing at home what their children learn 
in school.    

   
Parent Institute for Quality Education. Using funds provided by the Gear Up grant, Marston will 
offer the Parent Institute for Quality Education. This program encourages and supports ethnically 
diverse parents in taking a participatory role their children’s education by learning to navigate the 
school system; collaborate with teachers, counselors and principals; encourage college attendance; 
and support their children’s emotional and social development. 
 
Math Education Night. At least twice during the school year, Marston will offer parents the 
opportunity to come to the school to learn the fundamental concepts that students encounter at each of 
the levels of mathematics offered. Parents will become familiar with the essential grade-level 
standards for mathematics, the expectations for student proficiency and how to obtain assistance for 
their children with daily homework assignments. Parents and students will work through a 
mathematical exploration of a specific concept relevant to the grade level.  
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Figure 19 
Marston Middle School Restructuring Plan Implementation Rubric 

 
Longer School Day for Enrichment 

and Support 
Minimum Day for Professional 

Development, Collaboration and 
Parent Conferences 

Interdisciplinary Teams Language-enriched Classes 

Students are properly placed in an 
academic support class or an 
enrichment class that meets their 
needs.  There is evidence that 
students are making progress 
towards meeting grade-level 
standards. 
• English learners have more 

opportunities to build reading, 
writing, listening and speaking 
skills. 

• Proficient learners have more 
opportunities to advance their 
skills through exposure to 
language-enriched electives. 

• Students have access to assistance 
from certificated staff in all subject 
areas in which they may 
experience difficulty. 

• Enrichment and support classes 
reflect a focus on building 
language skills, regardless of the 
student’s starting point. 

All teachers are actively involved in 
professional development, 
collaborative planning and 
communicating with parents. 
• Teachers implement learning from 

professional development in their 
instructional practice. 

• Teachers meet regularly to 
collaborate in content and grade 
specific planning.  

• Teachers meet regularly to analyze 
student work.  

• Parent involvement and 
communication increases 

• There is more frequent reporting 
of student progress.  

All interdisciplinary teams have a 
plan for effective teaching and 
learning that is integrated across 
content areas.   
• All core-subject teachers are 

assigned to an interdisciplinary 
team. 

• Every team has a common year-
long plan that includes classroom 
management and homework. 

• Team members plan instruction 
together. 

• Team members meet as a group 
with parents. 

• Teams have common themes for 
instruction. 

• Teachers present themselves as 
members of teams at schoolwide 
events. 

• Curriculum is integrated across 
multiple content areas.  

• Parents and students have 
opportunities for observation and 
feedback. 

All classes are language-enriched 
through specific daily attention to 
reading, writing, listening and 
speaking objectives/lesson purposes. 
• English learners have specific 

ELD instruction in a small-class 
setting. 

• Language objectives are called out 
in daily lessons. 

• Reading, writing, listening and 
speaking are integrated 
purposefully in the electives 
curriculum. 

• Grade-level (proficient) writing is 
emphasized across the curriculum. 

• Academic vocabulary is a focus in 
all classrooms. 

• Students spend more time talking 
about teacher-initiated topics than 
teachers do in lecture. 

• The primary language of students 
is used purposefully to enhance 
comprehension. 
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Literacy Education Night. At least twice during the school year, Marston will offer parents the 
opportunity to come to the school to learn the essential grade-level standards for language arts, the 
expectations for student proficiency and how to obtain assistance for their children with daily 
homework assignments. Students will share with parents their most recent work demonstrating 
attainment of reading, writing, listening and speaking skills. Parents and children will work together 
on a specific literary project. 
 

D. Community and School Partnerships 
 
The Marston Program Improvement Workgroup proposes to maintain and enhance the relationships it 
has with its several partners in education.  
 
• The Hyatt Regency Islandia provides students with job-shadowing opportunities and provides the 

school with guest speakers to increase students’ career awareness. Hyatt staff participate in the 
school’s Career Day and Read Across America Day, host a school dance at the Hyatt Regency 
Islandia facility and provide the school with landscaping and maintenance advice. 

• Caltrans District 11 provides students with job-shadowing opportunities and provides the school 
with guest speakers to increase students’ career awareness. Caltrans staff participate in Career 
Day, promote Marston through bulletin board and art displays at Caltrans offices, provide tutors,  
recognize most-improved students with certificates and sponsor tours of the Coronado Bridge. 

• The United States Attorney’s Office provides students with job-shadowing opportunities and 
provides the school with guest speakers to increase students’ career awareness. U.S. Attorney’s 
Office staff participate in the school’s Career Day and Read Across America Day, serve on grade 
8 exhibition panels, provide tours of the court house and federal law enforcement agencies and 
assist the library/media teacher with clerical work. 

• Pro Kids Golf supports students in literacy with tutoring and computer assistance; provides a golf 
curriculum and arranges for the donation of golf equipment, arranges for student access to 
professional golfers, provides competitions and prizes for after-school golf activities and provides 
scholarship opportunities covering entry fees for junior golf tournaments. 

• The Clairemont High School AVID Leadership and Mentoring Program (LAMP) provides high 
school mentors for Marston students with learning disabilities. Its members engage in educational 
enrichment activities that build self-advocacy, decision-making, conflict resolution and leadership 
skills, and provide guest speakers representing a variety of employment settings. 

 
E. Program Improvement Oversight Committee 

 
Marston’s School Site Council and Site Governance Team will continue to fulfill their governance 
responsibilities. In addition a Program Improvement Oversight Committee will be established 
specifically to monitor implementation of Marston’s restructuring plan and to recommend to the 
principal and the area superintendent any mid-course corrections that may be required. 
   
Members of the oversight committee will include the principal and representatives of the Program 
Improvement Workgroup, the school site council, the site governance team and the San Diego 
Education Association. 
 
The oversight committee will meet at least four times each year to review plan implementation and 
effectiveness, examine student data, consider stakeholder surveys results and recommend any changes 
that may be required to assure improvement in student achievement. To assure that the committee has 
all relevant data, its meetings will take into account the district benchmark assessment dates 
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recommended by the district literacy and mathematics departments for the district-developed literacy 
units of study and mathematics modules. The Restructuring Plan Implementation Guide (see Figure 
19) and the Reflection and Observation Guide for Restructuring (Figure 17) will aid committee 
members in evaluating plan implementation. 

 
Accountability for the Restructuring Plan. In addition to their normal duties, the personnel listed in 
Figure 20 will have to fulfill particular responsibilities to ensure that the restructuring plan is 
implemented successfully. 
 

Figure 20 
Marston Middle School, Restructuring Plan Operational and Instructional Responsibilities 

 
Staff Duties and Responsibilities 

Principal • Provides leadership and effective communication to staff, parents and students 
and helps to prepare students for academic success by supporting teaching and 
learning in the classroom. 

• Provides leadership and oversees curriculum, instruction and professional 
development. 

• Monitors the assessment and accountability of student achievement based on 
State academic standards. 

• Manages the budget and allocates resources to support the implementation of 
the restructuring plan. 

• Monitors and evaluates current and new staff. 
• Leads and supports the vice principals in the fulfillment of their instructional 

and operational duties 
• Provides leadership for district content initiatives. 
• Participates as a member of the Program Improvement Oversight Committee. 
• Participates as a member of the School Site Council/Governance Team. 

Vice Principal #1 • Provides leadership and effective communication to staff, parents and students 
and helps to prepare students for academic success by supporting teaching and 
learning in the classroom and appropriate student behavior. 

• Leads and supports the physical education, special education, and visual and 
performing arts departments in curriculum and instruction.  

• Monitors instruction for target students in the physical education, special 
education, and visual and performing arts departments.  

• Supervises and evaluates teachers and staff. 
• Oversees student behavior systems. 
• Serves as the contact person for the master schedule. 
• Oversees 6-6 program. 
• Works directly with students to support academic achievement. 
• Communicates with parents in a positive way regarding student behaviors that 

may affect academic achievement. 
• Provides leadership in the counseling department and to the Gear Up grant 

staff. 
• Provides leadership with Partners in Education, high school mentors and 

parents who volunteer to assist Marston teachers in improving students’ 
literacy and numeracy. 
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Staff Duties and Responsibilities 
Vice Principal #2 • Provides leadership and effective communication to staff, parents and students 

and helps to prepare students for academic success by supporting teaching and 
learning in the classroom. 

• Leads and supports the science and social studies departments in curriculum 
and instruction.  

• Monitors instruction for target students in the science and social studies 
departments. 

• Supervises and evaluates teachers and staff. 
• Leads and supports teachers in curriculum, instruction and professional 

development. 
• Oversees the district testing program at the site. 
• Works directly with students to support academic achievement. 
• Communicates with parents in a positive way regarding student behaviors that 

may affect academic achievement. 
• Serves as a member of the Program Improvement Oversight Committee. 

Site Counselors • Manage the Student Study Team process to provide support for 
underachieving students and students whose social and emotional problems 
adversely affect their academic achievement. 

• Work with all teachers to monitor student progress in both social and 
academic arenas. 

• Provide support-group counseling to target students. 
• Assist with student supervision. 
• Coordinate with outside resources to support the varied needs of students. 
• Coordinate development of student 4-year plans and advise students regarding 

how to prepare for high school courses required for college entrance. 
• Provide classroom guidance lessons to students. 

GEAR UP Counselor • Implements GEAR UP grant. 
• Works with identified at-risk students to modify inappropriate behaviors in 

order to support their academic achievement. 
• Analyzes student behavior data to determine next steps and prepare behavior 

management plans. 
• Provides support in offering group counseling to target students. 
• Assists with student supervision. 

English Learner 
Support Teacher  

• Ensures that all EL students are appropriately placed in classrooms that 
respond to their academic needs. 

• Works to establish and maintain an active English Learner Advisory 
Committee that supports schoolwide efforts. 

• Administers and coordinates CELDT testing and evaluation. 
• Coordinates the reclassification of EL students. 
• Supports second language students in classrooms by providing small-group 

instruction in the classrooms. 
• Provides  Specially Designed Academic Instruction in English (SDAIE) 

strategies to support teachers and targeted students. 
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Staff Duties and Responsibilities 
Area Superintendent Provides leadership and support in the implementation of the restructuring plan 

by 
• Monitoring the plan’s implementation regularly with the principal and 

instructional leadership team to determine the level of accomplishment of 
goals and objectives. 

• Collaborating with the principal in summarizing and interpreting the student 
data for the Program Improvement Oversight Committee. 

• Assisting the school site in determining and implementing any mid-course 
adjustments needed in the restructuring plan. 

Oversight Committee • Meets with the area superintendent and school instructional leadership team at 
minimum four times per year to review relevant student data and the 
restructuring plan.  

• Determines whether students are making progress and whether administrators 
and staff are effectively implementing the restructuring plan. 

• Recommends to the SSC and School Governance Team any mid-course 
corrections that might be required to assure achievement of restructuring plan 
goals. 

Parents and Guardians • Support the district and school standards of behavior designed to provide a 
disruption-free educational experience for every student. 

• Attend parent conferences requested by teachers or other staff, 
• Support student learning by monitoring their children’s study, completion of 

homework and independent reading. 
 

Benchmarks and Assessments. The Marston Middle School Program Improvement Oversight 
Committee will evaluate the success of the restructuring plan by reviewing and analyzing students 
results on the CSTs in mathematics, English, social science and science and on the CELDT, with 
special attention to the number of ELs who move up the language proficiency levels annually. Since 
these measures provide only annual snapshots of student performance, the committee also will use a 
variety of other instruments to analyze student performance, including the Degrees of Reading Power, 
which measures how well students understand the surface meaning of what they read; mathematics 
benchmark assessments; results of on-demand writing assignments, and summative assessments in 
English language arts, which determine students’ reading levels and guide teachers in planning 
classroom instruction.  
 
Marston staff and the Oversight Committee also will evaluate student performance using such 
instruments as interim assessments, homework completion, chapter or end-of-unit tests, quizzes, 
projects, reports, agenda completion and binder checks.  

 
F. Central District Support Required 
 
To implement the restructuring proposed by the Marston Middle School Program Improvement 
Workgroup, central district instructional, financial and policy support will be required.  Marston will 
require the following instruction-related assistance from district staff: 
 
• Assistance in designing more appropriate benchmark assessments for mathematics, literacy, 

science and social science, to assist teachers in monitoring the progress of students toward 
meeting grade-level standards. 

• Assistance in analyzing student work for grade-level proficiency. 
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• Assistance in identifying specific English language development curriculum and instructional 
materials that will help English learners accelerate their English language proficiency. 

 
Marston also will require assistance and funding to remodel an existing classroom to make it suitable 
for science instruction. As noted Marston currently has five rooms properly equipped for science 
instruction but needs six rooms. 
 
Marston will not be able to implement the plan set forth without additional funding.  The plan builds 
on funding currently in place for 2006–2007. Any reduction in current levels of restricted and 
unrestricted funds for 2007–2008 would need to be reversed if the plan as described is to be 
implemented.     
 
In addition, Marston currently has 45 classroom teachers (excluding the special day class teachers) 
teaching 224 sections.  Thirty-one sections represent language-enriched electives and 19 sections 
represent English language arts support classes. Lengthening the school day for all students, while 
maintaining the contracted 6-hour-and-35-minute day for teachers, will require the addition of 41 
sections: 26 sections of language-enriched electives, and 15 sections of mathematics support. Marston 
will need eight additional CPUs to staff the additional sections. 
 
Figure 21 summarizes Marston’s personnel and materials requirements both to maintain the school’s 
supplemental education programs and to implement the initiatives in Marston’s restructuring plan.  
 

Figure 21 
Marston Restructuring Plan, Costs and Funding Sources, 2007–2008 

 
 Required Resource Projected 

Cost 
Site Funding, 

Current 
Educational Plan 

Other Funding 
Source 

Additional 
Funding 
Required 

GEAR UP Counselor (1.0 
FTE) 

$64,603  $64,603 
GEAR UP Grant 

 

Library/Media Teacher (1.0 
FTE) 

$69,300 $69,300   

Nurse (1.0 FTE) $64,179 $64,179   

Certificated 
Support 

Over-formula Counselor (.76 
FTE) 

$49,858 $49,858   

Clerical Support (.5 FTE) $15,000   $15,000 Classified 
Support 

GEAR UP Site Coordinator 
(1.0 FTE) 

Unknown  UCSD 
GEAR UP Grant 

 

Instructional Equipment and 
Supplies 

$60,000 $30,000 $10,000 $20,000 Equipment 

Technology Upgrades $75,000  $75,000 
GEAR UP Grant 

 

Facilities Remodel Classroom for 
Science Instruction 

TBD27    

Academic Vocabulary 
Notebook 

$5,000 $5,000   Instructional 

Books for the Classroom and 
Library 

$20,000 $5,000 $10,000 $5,000 

                                                 
27  The cost to remodel an existing classroom to make it suitable for science instruction is being researched. 
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 Required Resource Projected 
Cost 

Site Funding, 
Current 

Educational Plan 

Other Funding 
Source 

Additional 
Funding 
Required 

Class Sets of Textbooks  
(39 teachers x 30 books @ 
$60 per book) 

$75,000   $75,000 

English Language 
Development Curriculum  

$15,000 $5,000  $10,000 

Student Agendas $10,000 $10,000   

Student Notebooks $2,500 $2,500   
Materials 

Development 
Interdisciplinary Team 
Planning and Language-
enriched Curriculum 
Development 

$22,500 $2,5000 $10,000 
GEAR UP Grant 

$10,000 

AVID Assistant (.4375 FTE) $8,772 $8,772   
Athletics Assistants (2 @ 
.375 FTE) 

$13,688 $13,688   

Paraprofessionals

Library Assistant (.5 FTE) $10,125 $10,125   

TeleParent Communication 
Service 

$4,000 $4,000   

Childcare Services $500   $500 

Communication Costs $8,000 $3,000 $3,000 
GEAR UP Grant 

$2,000 

Refreshments for Parent 
Activities 

$2,000 $1,000  $1,000 

Parent Institute for Quality 
Education 

$12,000  $12,000 
GEAR UP Grant 

 

Programs & Training $500   $500 

Parent 
Involvement 

Translation Services $1,500 $1,000  $500 

Materials $4,000 $1,500  $2,500 

Visiting Teacher Pay  $10,000 $5,000  $5,000 

Professional 
Development 

Workshop Pay   $9,000 $2,000 $2,000 
GEAR UP Grant 

$5,000 

IKON contract; website 
maintenance 

$25,000 $15,000 $5,000 
GEAR UP Grant 

$5,000 Contract  
Services 

Educational Classroom 
Consultants 

$7,500 $2,500  $5,000 

English Language Support 
Teacher (1.0 FTE) 

$61,277  $61,277 
Second 

Language Office 

 

English-as-Second Language 
(.6 FTE) 

$36,766 $36,766   

Site -based Diagnostic 
Resource Teacher (1.0 FTE) 

$73,234  $36,617 
Special 

Education 
Division 

$36,617 
 

Certificated 
Personnel Units 

Social Studies English 
Learner Support @ 25:1 (1.0 
FTE) 

$61,277 $61,277 
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 Required Resource Projected 
Cost 

Site Funding, 
Current 

Educational Plan 

Other Funding 
Source 

Additional 
Funding 
Required 

Class-size Reduction in 
Mathematics Exploration 6 
and Middle School Algebra 
(1.6 FTE) 

$98,042 $98,042 
 

  

Language Arts Support Class 
(3.8 FTE) 

$232,853 $232,653 
 

  

Language-enriched Electives 
(11.2 FTE) 

$686,302 $379,917 
 

 $306,385 
 

Mathematics Support Class 
@ 20:1 (3.2 FTE) 

$192,086   $192,086 
 

Costs Related to Bell 
Schedule Change 

TBD   TBD 

Late Activity Bus TBD   TBD 

Transportation 

VEEP parent buses $2,000  $1,000 $1,000 

Total additional funding requested $698,088 

 
G. Waivers and Approvals Required 
 

Lengthening the school day. Marston Middle School is proposing to lengthen the instructional day 
for students while maintaining the same work hours (6 hours and 35 minutes) for teachers. Teachers 
may, however, volunteer to work the extra hour. In that case, they would be paid “per diem” for the 
extra hour. Article 8.5.2.2 of the Collective Negotiations Contract between the Board of Education, 
San Diego Unified School District and the San Diego Education Association indicates that mutual 
arrangement between unit members and their supervisors should be worked out for the year. No vote 
or waiver from SDEA would be required. 
 
Teachers will have different work schedules.  Some will start at 7:40 A.M. and some will start at 8:50 
A.M. Teachers will have various amounts of time for lunch, but always a minimum of 30 minutes that 
are duty-free. Bargaining unit will be surveyed about their preference, but Article 8.5.4 indicates that 
the supervisor is the sole determiner of unit member work hours.  
 
Article 8.5.2.3 indicates that a teacher must have a minimum 30 minute duty-free lunch. Bargaining 
unit members will be surveyed about their preference, but the supervisor is the sole determiner of the 
length of the lunch period, as long as it is a minimum of 30 minutes and duty-free. No vote or waiver 
from SDEA would be required. 
 
Minimum days. Teachers typically have a 53-minute preparation period each day. The Marston 
Program Improvement Workgroup has proposed that on two consecutive days per month, minimum 
days be scheduled. The workgroup has proposed further that on the first of the two days, students in 
Periods 1–4 meet and that on the next day, students in periods 5–8 meet. (See. Figure 16.) Under this 
schedule, the allocation of preparation time poses a problem and flexibility will be required.  
 
Establishing a flexible schedule for teacher prep time requires an amendment to Article 8.7.2 of the 
Collective Negotiations Contract between the Board of Education, San Diego Unified School District 
and the San Diego Education Association. Article 8.8.1 of the contract requires that a secret ballot 
among SDEA members at the site be held to seek approval of the proposal. More than two-thirds of 
the certificated staff involved will need to vote to approve a change of preparation time that ensures 
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106 minutes of preparation time over the two minimum days (the equivalent of two 53-minute 
periods). 
 
Additional courses for enrichment. The Program Improvement Workgroup anticipates that there 
may be language-enriched electives that Marston wants to offer proficient students that are not 
currently listed in the District Course of Study, K–12, for students in grades 6–8 but which may be 
listed for students in grades 9–12. The Workgroup also notes that some proficient Marston students 
may want to take a study skills course, to improve their study habits, time management and note-
taking skills, but that the only such course listed in the Course of Study is described as a course for 
underachieving students. 
 
Marston leadership intends to propose to the district’s Interdisciplinary Curriculum Committee 
appropriate changes in or additions to the Course of Study to help assure the success of its 
proposed restructuring plan.  
 

 


