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Located in the Pacific Beach area of San Diego, in a socially and economically diverse neighborhood of 
single-family houses, apartments and condominiums adjacent to the community’s business section, 
Pacific Beach Middle School operates in the San Diego Unified School District (SDUSD) on a traditional 
school year (10-month) calendar. This International Baccalaureate candidate school currently serves 
approximately 816 students in grades 6–8. The school’s 2005–2006 California Academic Performance 
Index (API) score is 7021. Its 686 API score in 2004–2005 earned it a statewide rank of 4, on an 
ascending scale of 1–10, and a similar schools rank of 3.2 
 
In July 2006, despite the concerted efforts of the Pacific Beach Middle School staff and community, the 
school entered its fourth year in Title I Program Improvement (PI) status. Under the No Child Left 
Behind Act of 2001 (NCLB), the school is required to prepare a plan and make necessary arrangements to 
restructure for the following school year (2007–2008).  
 
Four avenues leading to the reorganization of Year 4 PI schools are available to school districts in 
California. Districts may  
 

1. Enter into contracts with entities, such as private management companies, to operate the schools 
as public schools; 

2. Re-open the schools as public charter schools;  
3. Implement other major restructuring of the school’s governance or staffing, which may include 

– Redefining leadership roles and extending leadership to include teachers, parents and 
community as well as principals; 

– Building a system of instructional leadership at the school that includes teachers as well as 
principals; and/or 

– Dividing the school into multiple, autonomous smaller schools with separate administrations 
and staffs; or 

4. Consistent with collective bargaining agreements and memoranda of understanding, 
reassign/replace the school staff who are relevant to the school’s failure to achieve appropriately. 

 
Pacific Beach Middle School’s leadership team, staff, parents and community members, with the support 
of SDUSD central office staff, have accepted the task of fashioning a restructuring plan to be 
implemented beginning in the 2007–2008 school year. The Pacific Beach Middle School team has elected 
the third restructuring option. It proposes to implement fundamental structural and instructional reforms, 
including changes in the school’s governance structure, that promise to improve students’ academic 
achievement and enable the school to meet its Adequate Yearly Progress (AYP) goals.  
 

                                                 
1   On a scale of 200 to 1,000, with 800 as the statewide target.  
2  The similar schools rank indicates the decile rank of a school’s API compared with the APIs of 100 other 

schools with similar demographic characteristics, including student mobility, student ethnicity, student 
socioeconomic data, percentage of teachers who are fully credentialied, percentage of students who hold 
emergency credentials, percentage of students who are English-language learners, average class size per grade 
level and whether the schools operate multi-year-round educational programs. 
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This proposal describes in detail the self-study review findings that have led to development of the 
proposal and outlines the changes in structure and instructional practice that will be required to improve 
the academic achievement of Pacific Beach Middle School students. Although many of the changes 
proposed are targeted at specific subgroups of students who have experienced difficulty meeting expected 
performance levels, Pacific Beach staff believe that the changes, taken as a whole, will promote the 
academic performance of all Pacific Beach Middle School students.  
 
1. About Pacific Beach Middle School 
 

A. Demographic Profile (See Figure 1.) 
 

Student numbers. Pacific Beach Middle School currently serves 816 students in grades 6–8. Grade 6 
includes 265 students; grade 7, 282 students; and grade 8, 269 students. Approximately 100 Pacific 
Beach Middle School students receive special education services from SDUSD staff.  

 
During the last six years the student population at Pacific Beach Middle School has fluctuated, from a 
low of 779 students in 2000–2001 to a high of 892 students in 2002–2003. Since 2002–2003 the 
school has experienced a steady enrollment decline, which reflects a districtwide decline in 
enrollment.  
 

Figure 1 
Pacific Beach Middle School Student Population at a Glance, 2006–2007 

 

Number of Students 8163 English Learners 188 Parents Who Are High 
School Graduates 

68%4 

Resident Students 327 Hispanic 67.0% Average Attendance, 2005–
2006  

94.35% 

Students, Grade 6 265 White 21.6% Stability Rate, 2004–2005 91.6% 
Students, Grade 7 282 African American 7.0% Mobility Index, 2004–2005 15.2 
Students, Grade 8 269 Other (including Native 

American,  Pacific Islander,  
Asian)  

4.4% Suspensions (Number), 2004–
2005 

309 

Special Education Students 100 Meal Program Eligibility 64.6% Suspensions (Rate), 2004–
2005 

35.11 

 
Of current Pacific Beach students, 40.1 percent (327 students) reside within the school’s boundaries. 
During the previous six years, the percentage of Pacific Beach Middle School students who have 
resided within the school’s boundaries has averaged 44.7, with a high of 48.4 percent in 2000–2001 
and a low of 40.3 percent in 2004–2005. In the current year 354 of the school’s non-resident students 
are enrolled via the district’s Voluntary Ethnic Enrollment Program (VEEP) and 134 via the district’s 
School Choice Program. 
 

                                                 
3  According to the San Diego Unified School District Active Enrollment Report, September 29, 2006, student 

enrollment was 832. In late November 2006, when enrollment information was submitted for inclusion in this 
proposal, the enrollment at Pacific Beach Middle School had decreased to 816. The remaining 2006 student 
enrollment numbers in Figure 1 and in the text reflect the late-November 2006 figures. 

4  Approximately 99 percent of the Pacific Beach Middle School student answer documents portion of the 2006 
STAR tests included information about parent education levels. Of those tests that included such information, 
31 percent indicated that the students’ parents had not graduated from high school, 24 percent that a parent had 
graduated from high school, 23 percent that a parent had had some college education,15 percent that a parent 
had graduated from college and 6 percent that a parent had participated in post-graduate education. 
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Pacific Beach Middle School serves a significant number of students of Navy families: 77 in the 
current year, about 9.4 percent of the student enrollment. Unfortunately many of these students are 
unable to remain at the school for their entire middle school education, enrolling and disenrolling as 
parents’ naval assignments change.   

 
Single-family houses and condominiums in the Pacific Beach area generally are quite expensive, 
which precludes many young families with school-age children from moving into the area, thereby 
reducing the possible universe of resident students from which Pacific Beach Middle School may 
draw. Moreover, because a significant percentage of the school’s students reside outside the school’s 
geographic boundaries, many parents of students in feeder elementary schools5 do not perceive 
Pacific Beach Middle School as a neighborhood, or community, school. Consequently they decide to 
send their children instead to other district schools, such as Muirlands and Standley middle schools, 
whose API scores are higher than that of Pacific Beach Middle School6, or to enroll them in local 
private schools.  
 
The relatively large number of non-resident students at the school poses both challenges and 
opportunities for school leadership and staff. School leaders and staff have worked diligently to 
overcome the perception that Pacific Beach Middle School is a failing school, a descriptor that, 
mistakenly, is often attached, in the press and in public discourse, to schools that do not meet API 
growth targets or AYP goals. They have undertaken to resolve any cultural differences between 
resident and non-resident students. They strive to build among faculty and students the strong 
interpersonal relationships required in a community that values diversity and provides a safe and 
challenging educational environment, in which anti-social behavior is not tolerated and intellectual 
curiosity and hard work are rewarded.    
 
In addition, leadership and staff have made concerted efforts to appeal to those families with middle-
school-age students who reside in the school’s area. In the current school year, determined recruiting 
as well as the attraction of the school’s recently initiated International Baccalaureate Programme have 
led to an 83 percent increase in the number of resident students enrolled in grade 6: 196 of the 
school’s grade 6 students reside in the local ZIP code 92109. In 2005 similar efforts increased the 
percentage of resident grade 6 students by 30 percent: 107 grade 6 students resided in the local ZIP 
code. School leaders and staff hope that by increasing the resident student population they will be 
able to increase the level of parent involvement in the school community. Currently there is relatively 
little involvement by non-resident parents in school activities.  
 
Ethnic/racial characteristics. In the current school year, 67.0 percent of Pacific Beach Middle 
School students are Hispanic and 21.6 percent are White. During the last six years the percentage of 
Hispanic students has increased from 58.2 percent in 2000–2001 whereas the percentage of White 
students has decreased from 33.0 percent. The percentage of African American students has increased 
slightly, from 6.2 percent in 2000–2001 to 6.98 percent in 2006–2007.  
 
Primary languages. Approximately 23 percent of Pacific Beach Middle School’s current students 
(188 students) have been designated English learners (ELs). Of the school’s ELs, 99.4 percent speak 
Spanish at home. Of the school’s ELs, 48 (25.5 percent) receive special education services.   
 

                                                 
5  The local area feeder elementary schools are Crown Point Elementary, Bayview Terrace Elementary, Pacific 

Beach Elementary and Kate Sessions Elementary. 
6  Muirlands Middle School’s 2006 API growth score was 877 and Standley Middle School’s was 816. 
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Socioeconomic and parental education characteristics. Economic advantage and disadvantage are 
strongly associated with student achievement. Students’ eligibility for free or reduced-price meals, 
based on household size and income, is one measure of low income among a school’s families.  
 
Approximately 64.6 percent of Pacific Beach Middle School’s students are eligible to participate in 
the free and reduced-price lunch program and thus are identified for support from the federal Title I 
program. In 2005–2006, for which comparisons with other district schools are available, 64 percent of 
the school’s students were eligible. In comparison, the average percentage of students eligible for free 
or reduced-price meals in the district’s middle schools in that school year was 59.1 percent.  
 
Approximately 99 percent of the Pacific Beach Middle School student answer documents portion of 
the 2006 STAR tests included information about parent education levels. Of those tests that included 
such information, 31 percent indicated that the students’ parents had not graduated from high school, 
24 percent that a parent had graduated from high school, 23 percent that a parent had had some 
college education,15 percent that a parent had graduated from college and 6 percent that a parent had 
participated in post-graduate education.  
 
Transience. A student is stable if he or she was enrolled at the beginning of the school year and 
remained enrolled at the same school through the end of that school year. A student is mobile if he or 
she was enrolled in a school at the beginning of the school year and was not enrolled in the same 
school through the end of the year. 
 
In 2004–2005, the last school year for which districtwide data are available, the percentage of 
students who started the school year at Pacific Beach Middle School and remained there for the entire 
year was 91.6. The average stability rate for district middle schools was 88.8 percent.  
 
The 2004–2005 mobility index for Pacific Beach Middle School—a measure of the degree of 
movement by students in and out of the school during the school year—was 15.2, the 15th highest 
index among 25 district middle schools. The districtwide mobility index for middle schools for the 
same year was 24.7.  
 
Attendance. Pacific Beach Middle School students currently attend school Monday through Friday. 
 
In 2005–2006, Pacific Beach Middle School’s average attendance rate was 94.35 percent, compared 
with a districtwide middle school average of 94.64 percent. During the most recent five-year period 
for which data are available (2002–2006), the school’s average annual attendance rate was 94.49 
percent. During that period, attendance fluctuated within a narrow range, from a low of 94.20 in 
2004–2005 to a high of 94.85 in 2002–2003. During the period, the attendance rates of the school’s 
Hispanic students generally were slightly higher than the schoolwide average whereas the attendance 
rates of White students generally were narrowly lower.  
 
Suspensions. Poor student discipline and behavior detract from classroom academic achievement. 
Suspending a student from school is one of the most severe punishments that a student can receive as 
a consequence of student disciplinary infractions. 
 
During the last five years for which districtwide data are available (2001–2005), both the numbers of 
Pacific Beach Middle School student suspensions and the rates of suspension have fluctuated, with a 
quite notable increase in 2004–2005. In that year, the most recent for which annual figures are 
available, there were 309 student suspensions, representing a rate of 35.11 per 100 students enrolled. 
The corresponding districtwide suspension rate for students in grades 6–8 in the same year was 22.8. 
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Only three of the district’s 25 middle schools had higher rates of suspension than Pacific Beach 
Middle School. 
 
The increase in the number of student suspensions as well as in the rate of suspensions results directly 
from a rigorous student discipline policy initiated by the current principal in 2004–2005, her first year 
in the school’s leadership position, to ensure a safe, orderly learning environment for all students. The 
principal also implemented a variety of intervention programs to help students develop appropriate 
social skills. A number of parents and teachers have remarked on the improvement in student 
behavior since the policy’s initiation and the number of suspensions decreased by more than 25 
percent to 227 in 2005–2006. 
 
B. Assessment Data 
 
Academic Performance Index (API). For Pacific Beach Middle School, as for all schools in 
California, the Academic Performance Index reflects the school’s performance on the student 
assessments included in the state’s Standardized Testing and Reporting (STAR) program. During the 
last four years, Pacific Beach Middle School has consistently met or exceeded its API growth targets, 
schoolwide and for each numerically significant subgroup7 of students. (See Figure 2.) In all four 
years, Hispanic and White students as well as socioeconomically disadvantaged students8 represented 
numerically significant subgroups.  
 

Figure 2 
Pacific Beach Middle School, 2006 API Results, with 2002–2005 Comparisons 

 
Group 2005 API 

Base 
2006 API API Growth 

Target 
API 

Growth 
Met 2006 

Target 
2005 2004 2003 2002 

Schoolwide 686 702 6 16 Yes Yes Yes Yes Yes 
Hispanic 633 654 5 21 Yes Yes Yes Yes Yes 
African American N/A9 N/A N/A N/A N/A N/A N/A N/A N/A 
White 829 844 10 15 Yes Yes Yes Yes No 
Socioeconomically 
Disadvantaged 

630 651 5 21 Yes Yes Yes Yes Yes 

English Learners 581 604 5 23 Yes N/A N/A N/A N/A 
Students with 
Disabilities 

N/A11 N/A N/A N/A N/A N/A N/A N/A N/A 

 
During the five-year period Pacific Beach Middle School has demonstrated 82 points of growth 
schoolwide, from an API growth score of 620 in 2002 to a growth score of 702 in 2006. The school’s 
Hispanic students have improved their API score by 132 points, from 522 in 2002 to 654 in 2006; 
White students by 75 points, from 769 to 844; and socioeconomically disadvantaged students by 112 
points, from 539 to 651. 

 

                                                 
7  A numerically significant subgroup is defined as a subgroup with 100 or more students with valid STAR 

Program scores or 50 or more students with valid STAR Program scores who make up at least 15 percent of the 
total valid STAR Program scores at the school. 

8  Socioeconomically disadvantaged students are students both of whose parents/guardians have not received high 
school diplomas or students who participate in the free or reduced-price lunch program. 

9  Not a numerically significant subgroup in 2006.  
10  Subgroups that score above the statewide performance target of 800 are not assigned growth targets. 
11  Not a numerically significant subgroup in 2006. 
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Adequate Yearly Progress (AYP). According to the NCLB accountability requirements, 100 
percent of students in the nation’s public schools are to achieve proficiency in English language arts 
and mathematics by 2014. School districts and individual schools must demonstrate adequate yearly 
progress (AYP) toward meeting that goal. Each state has adopted AYP requirements to comply with 
the NCLB.  
 
In California three criteria are used in calculating AYP for elementary and middle schools. 
 

Criterion 1: Percent Proficient. The school as a whole and all numerically significant subgroups 
at the school are required to demonstrate performance at or above the statewide annual 
measurable objectives (AMOs) in English language arts and mathematics. For grades 2–8 the 
California Standards Tests (CST) in English language arts and mathematics and the California 
Alternate Performance Assessment (CAPA) for students with the most significant cognitive 
disabilities are used to determine the percent who meet this performance, or proficiency, level. 
These exams have five performance levels: advanced, proficient, basic, below basic and far 
below basic. Students scoring at the proficient or advanced levels are counted as proficient or 
above for AYP 
 
For 2006 the AMO for English was 24.4 percent and the AMO for mathematics was 26.5 percent. 
The AMOs increase year by year until they reach 100 percent in 2014. 

 
Criterion 2: Participation Rate. At least 95 percent of a school’s students in grades 2–8 who are 
continuously enrolled from the California Basic Educational Data System (CBEDS) date to the 
first date of testing must take the CST or, if appropriate, the CAPA. The criterion also applies 
schoolwide and to each numerically significant subgroup of students.   

 
Criterion 3: API. The school must show a specified level of growth in its API score. For 2006 the  
school must have achieved a minimum API of 590 or have demonstrated at least one point of 
growth in its API in comparison with the previous year.  
 

Figure 3 summarizes the results of Pacific Beach Middle School’s efforts to meet the requirements of 
Criterion 1 during the period 2003–2006. In 2006 the school met its schoolwide AMO in English 
language arts as did its Hispanic and White subgroups of students, although the percentage of 
Hispanic students scoring proficient or above exceeded the subgroup’s AMO by only .3 percent.  
 
The school’s socioeconomically disadvantaged students and English learner subgroups failed to meet 
their English language arts AMOs, the former subgroup narrowly so and the latter by a substantial 
margin. African American students and students with disabilities did meet their AMOs—African 
American students by a comfortable margin—but neither group represented a numerically significant 
subgroup in 2006. 
 
In 2006 Pacific Beach Middle School met its AMOs in mathematics schoolwide and for each of its 
subgroups. The White student subgroup substantially exceeded its AMO but the Hispanic student, 
socioeconomically disadvantaged student and African American student subgroups exceeded their 
AMOs by narrow margins. The school’s English learner subgroup met its AMO in mathematics but 
did so through the safe harbor provision of the NCLB, applicable to subgroups that decrease the 
percentage of the subgroup performing below proficient by at least 10 percent in comparison with the 
preceding school year. 
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Figure 3 
Pacific Beach Middle School, 2006 Adequate Yearly Progress Summary,  

with 2003–2005 Comparisons 
 

 English Language Arts Mathematics 

Group AMO 
2006 

% 
Prof-
icient 

Met 
AMO 
2006 

2005 

 

2004 2003 AMO 
2006 

% 
Profi-
cient 

Met 
AMO 
2006 

2005 2004 2003 

Schoolwide 24.4% 35.3 Yes Yes Yes Yes 26.5% 38.1 Yes Yes Yes Yes 

Hispanic 24.4% 24.7 Yes No Yes Yes 26.5% 28.7 Yes Yes12 No No 

African American 24.4% 44.1 N/A13 N/A N/A N/A 26.5% 30.4 N/A N/A N/A N/A 

White 24.4% 66.1 Yes Yes Yes Yes 26.5% 66.3 Yes Yes Yes Yes 

Socioeconomically 
Disadvantaged 

24.4% 23.8 No No Yes Yes 26.5% 29.1 Yes Yes14 No No 

English 
Learners 

24.4% 12.7 No No No No 26.5% 21.6 Yes15 No No No 

Students with 
Disabilities 

24.4% 30.6 N/A16 N/A N/A N/A 26.5% 30.6 N/A N/A N/A N/A 

 
School leaders and staff encounter significant disparities in the preparedness of their students for 
middle school work as the students enter the school, with students from VEEP feeder schools17 
generally less well-prepared than students from local-area feeder schools. In many cases entering 
students lack a strong foundation in English and mathematics and instructional staff must work to 
help them build it before the students can take on grade level work.  
 
Pacific Beach Middle School’s 2006 AYP results represent improvement overall in comparison with 
the previous year’s results. In 2005, for example, Hispanic students did not meet their AMO in 
English language arts and met their AMO in mathematics only by safe harbor. In the same year 
English learners did not meet their AMO in mathematics.  
 
School leadership believes that the positive AYP results, as well as growth in API, may be credited to 
a variety of factors: Teachers teach in the content areas in which they hold teaching credentials; 
teachers now have common prep periods in which they plan instruction with their colleagues; a 
master schedule now provides longer blocks of time for instruction; interdisciplinary teams of 
teachers have been formed to serve students in smaller learning communities; and the International 
Baccalaureate Programme principles and practices have given students the skills and strategies to 
improve their academic performance.  (See Item 1.D.)   
 
When meeting AMOs in English language arts and mathematics is used as a measure, Pacific Beach 
Middle School may be considered to have made progress during the four-year period. As the AMOs 
increase, however, the scores achieved by some currently successful subgroups will no longer suffice. 
Moreover, the recent inability of the school’s socioeconomically disadvantaged students to meet their 
English language arts AMOs and the consistent inability of the school’s English learners to meet their 

                                                 
12  Passed by safe harbor, an alternate method of meeting the AMO, if a subgroup shows progress in moving 

students from scoring at the below proficient level to the proficient level or above on the STAR 
13  Not a numerically significant subgroup in 2006. 
14  Passed by safe harbor.  
15  Passed by safe harbor.  
16  Not a numerically significant subgroup in 2006. 
17  VEEP feeder elementary schools include Webster/Johnson, Sherman/Kimbrough and Washington Elementary.  
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AMOs in both English language arts and mathematics pose substantial challenges to the school’s 
leadership and staff. 
 
Although students with disabilities do not constitute a numerically significant subgroup of students at 
Pacific Beach Middle School, these students did exceed their 2006 AMO in English language arts by 
6.2 percent and their AMO in mathematics by 4.1 percent. School leadership believes that the positive 
results reflect well on the fact that students with disabilities are mainstreamed in general education 
classes when their Individualized Education Plans (IEPs) permit and that their special day classes 
serve small numbers of students, which allows for individualized attention. 

 
During the period 2003–2006 Pacific Beach Middle School has consistently met the participation 
rate—percentage of students tested—requirement of Criterion 2 to demonstrate AYP. It also has 
consistently met the requirement of Criterion 3 by achieving better than the specified minimum API 
score. In 2006 the minimum API score required was 590. Pacific Beach Middle School’s schoolwide 
API score was 702. 
 
California Standards Tests (CST). The California Standards Tests indicate how well students are 
performing in relation to state subject-area content standards. Students’ scores on the tests are 
reported as performance levels: Advanced (exceeds state standards), Proficient (meets standards), 
Basic (approaching standards), Below Basic (below standards), and Far Below Basic (well below 
standards).  
 
The CST is an important component of the state’s STAR program. Accordingly, students’ results on 
the tests influence school and student subgroup API and AYP results. Pacific Beach Middle School’s 
CST results, when examined by grade level and subject area, are revealing. (See Figure 4) 
 

Figure 4 
Percentage of Pacific Beach Middle School Students Achieving at the Proficient or Advanced Level, 

English Language Arts CST, 2002-2006, and Comparisons with Districtwide Results 
 

 Pacific Beach Middle School District 

Grade 
Level 

2002 2003 2004 2005 2006 2002 2003 2004 2005 2006 

6 24.9 28.2 25.7 31.3 36.0 29.9 35.8 34.7 39.9 43.7 

7 32.3 28.6 30.4 30.8 37.5 32.3 33.9 35.9 41.9 45.5 

8 26.7 30.2 31.1 35.9 30.0 31.0 31.8 33.6 40.4 41.4 

 
From 2002–2006, Pacific Beach Middle School students have demonstrated inconsistent growth in 
English language arts, with students at particular grade levels moving forward and back as the years 
progress. At grade 6, for example, the percentage of students scoring proficient or above increased 
modestly from 2002 to 2003, decreased from 2003 to 2004, increased in 2004 and again in 2005 and 
2006. At grade 7 the percentage of students scoring proficient or above decreased from 2002 to 2003, 
increased modestly in the following two years and then increased by almost seven points in 2006. At 
grade 8 student performance according to the same measure increased for four consecutive years—
2002–2005—but decreased by almost six percentage points in 2006. 
 
The performance of students by cohort also fluctuates, although the trend in most cases is positive. Of 
the 2002 grade 6 cohort, for example, 24.9 percent scored at the Proficient or Advanced level on the 
English language arts CST. In 2003, the cohort’s grade 7 year, 28.6 percent scored at those levels. In 
2004, at the grade 8 level, 31.1 percent scored at the Proficient or Advanced level.  
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As Figure 4 demonstrates, other grade-level cohorts have demonstrated similar patterns of 
performance. Only the 2004 grade 6 cohort did not demonstrate consistently improving results as it 
progressed through the grade levels. Its grade 7 results (2005) represent an improvement of more than 
five points but in grade 8 (2006) the percentage of its members scoring proficient or above decreased 
by .8 percent. 
 
The percentages of Pacific Beach Middle School students scoring at the Proficient or Advanced levels 
on the most recent English language arts CST are somewhat lower—by about eight to 11 percentage 
points—than the corresponding districtwide scores for students in grades 6–8. 
 
Performance varies widely among the school’s subgroups. (See Figure 5.) In 2006 the percentage of 
White students scoring at the proficient or above level exceeded the schoolwide average for each 
grade level by approximately 30 points. The only other subgroup that exceeded schoolwide 
performance according to this measure was African American students at grade 6. All other 
subgroups— African American students at grades 7 and 8 and socioeconomically disadvantaged 
students, Hispanic students, and English learners at all grade levels—fell short of the grade-level 
schoolwide averages. The percentages of English learners scoring proficient or above barely 
registered.  

 
Figure 5 

Percentage of Pacific Beach Middle School Students, Selected Categories, Achieving at Proficient 
or Advanced Level, English Language Arts CST, 2006 

 
Grade 
Level 

Schoolwide Socio-
Economically 

Disadvantaged 

English 
Learners 

Hispanic 
Students 

White 
Students 

African American 
Students 

6 36.0 23.5 1.5 23.4 67.9 54.5 

7 37.5 27.8 4.6 27.4 67.2 26.3 

8 30.0 20.3 1.3 20.3 61.4 26.3 

 
Results by grade level on the mathematics CST from 2002–2005 also have been inconsistent, 
although 2006 scores give some reason for confidence. (See Figure 6.) The percentage of students at 
grade 6 scoring proficient or above decreased in 2003; increased modestly in 2004, although falling 
short of the 2002 mark; increased remarkably in 2005; and decreased somewhat from that high-water 
mark in 2006. Students at grade 7 demonstrate a similar pattern: a decrease in 2003, increases in 2004 
and 2005 that did not equal the 2002 result, and a substantial increase in 2006. Grade 8 results, 
however, demonstrate improvement in 2003, over a small percentage scoring proficient or above in 
2002; a decrease in 2004 and then a notable increase in 2005 whose result was  matched in 2006. 

 
Unlike in the case of English language arts CST performance, mathematics performance by cohort 
demonstrates a clear pattern of inconsistency. Generally, as students in a cohort reach grades at which 
mathematics content becomes more complex, the percentages of them who score at the Proficient or 
Advanced level in mathematics decreases. Following a districtwide pattern, the percentage of students 
in grade 8 who score at the highest two levels on the test is substantially smaller than corresponding 
percentages at other grade levels. 
 
The majority of grade 8 Pacific Beach Middle School students are not enrolled in Algebra or Honors 
Algebra courses. Instead they are enrolled in a course designed by the district mathematics 
department, called Middle School Algebra, to help students who, after taking Pre-Algebra 7th, still 
lack a sound foundation in the concepts required to succeed in first-year algebra. Once the students 
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acquire the foundation they need in grade 8, they can take Algebra I in their first year of high school, 
with a far greater chance of success.  
 
Students who take the Middle School Algebra course take the General Math CST in spring of their 
grade 8 year rather than the Algebra I CST. In 2006, for example, 156 of the 278 Pacific Beach 
Middle School grade 8 students tested in mathematics took the General Math CST and 10 percent 
scored at the proficient or above level. In the same year, 56 percent of the 122 grade 8 students who 
took the Algebra I CST scored at that level.  
 
California Department of Education policy assumes that all grade 8 students will take the Algebra I 
course and CST. In practice the CDE penalizes students who take Middle School Algebra by reducing 
their CST performance result by one level when calculating the school’s API. If a student scores at 
the Proficient level on the General Math CST, for example, that level of performance is reported to 
the student and the school. When the school’s API is calculated, however, the student’s performance 
level is considered to have been at the Basic level of performance. The lower number of students who 
scored proficient or above in grade 8, then, is in part a function of a CDE policy and practice at odds 
with district and individual school decisions regarding which mathematics courses will, in the long 
run, be most beneficial to grade 8 students.   

 
The percentages of Pacific Beach Middle School students scoring at the Proficient or Advanced level 
on the most recent mathematics CST are narrowly lower than the corresponding districtwide scores 
for students in grades 6 and 7 but slightly higher for students in grade 8. 

 
Figure 6 

Percentage of Pacific Beach Middle School Students Achieving at  Proficient 
or Advanced Level, Mathematics CST, 2002-2006, 

and Comparisons with Districtwide Results 
 

 Pacific Beach Middle School District 

Grade 
Level 

2002 2003 2004 2005 2006 2002 2003 2004 2005 2006 

6 30.3 23.0 24.6 44.7 40.4 29.2 31.2 32.1 41.6 43.2 

7 23.7 18.7 23.3 23.6 41.9 28.6 28.4 32.4 35.8 43.1 

8 5.9 9.7 7.4 29.9 29.9 13.4 15.3 19.0 26.2 28.2 

  
Among the school’s subgroups, mathematics performance varies widely, with the percentages of 
students scoring at the Proficient or Advanced level typically, but not always, decreasing as the grade 
levels increase.  (See Figure 7.) Mathematics performance is particularly problematic among Pacific 
Beach Middle School’s English learners. At no grade level did ELs approach the schoolwide 
percentages of students scoring proficient or above, falling short by 24–30 points. In all cases 
performance at the grade 8 level substantially lags behind performance at the other grade levels, 
indicating a particular challenge for school leadership and staff. 

 
As with the English language arts CST results, in 2006 the percentage of White students scoring at 
the proficient or above level exceeded the schoolwide average for each grade level by approximately 
30 points. Here, too, the only other subgroup that exceeded schoolwide performance according to this 
measure was African American students at grade 6. All other subgroups fell short of the grade-level 
schoolwide averages, in the case of English learners notably so.  
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Figure 7 
Percentage of Pacific Beach Middle School Students, Selected Categories, Achieving at Proficient 

or Advanced Level, Mathematics CST, 2006 
 

Grade 
Level 

Schoolwide Socio-
Economically 

Disadvantaged 

English 
Learners 

Hispanic 
Students 

White 
Students 

African American 
Students 

6 40.4 30.7 16.2 28.7 69.6 54.5 

7 41.9 32.1 12.3 32.4 68.9 31.6 

8 30.0 23.4 2.7 22.6 61.4 26.3 

 
 The low CST scores of PBMS English learners must be put in perspective. In fact, among district 

middle schools in 2006, Pacific Beach Middle School had the highest percentage of its ELs 
reclassified as fluent English proficient: 105 were reclassified based on their spring 2006 CST results 
and their fall 2005 CELDT results. This number represents 33.2 percent of the school’s ELs in 2004–
2005.18 Since the ELs who remain are largely students at the Beginning, Early Intermediate or 
Intermediate levels of English proficiency (see directly below), PBMS is, in a sense, a victim of its 
own success. These students do not yet have the language skills to score at the proficient or above 
level on the spring 2007 CSTs. 

 
 The poor performance of ELs on the CSTs also is due in part to the large size of the classes in which 

they participate. ELs are mainstreamed in the school’s general education core classes, which have 
ranged in size from 32–34 in 2004–2005 to 36–39 in the current school year. Teachers are unable to 
give ELs the individual attention they require to accelerate their performance. 

 
 During the last two years, funding to provide PBMS ELs with the services of an English learner 

support teacher has not been forthcoming, despite the fact that the school has one of the largest 
populations of ELs among district middle schools. In the current year funding has been made 
available and school leadership and staff look forward to improving the services and support provided 
to this important subgroup of students.     

 
Annual Measurable Achievement Objectives (AMAOs) for English Learners. Title III of the 
NCLB requires that school districts implement programs to help ELs and immigrant students attain 
English proficiency and meet the state’s academic and content standards. Each district must meet two 
annual measurable achievement objectives (AMAOs) for increasing the percentage of ELs who attain 
English proficiency and meet a third AMAO to increase the percentage of ELs who meet their 
subgroup’s annual yearly progress (AYP) objective.  
 
In California, the success of districts and their schools in meeting the two English proficiency 
AMAOs is calculated based on data from the California English Language Development Test 
(CELDT). Their success in meeting the academic achievement AMAO is calculated based on AYP 
information, which is based in turn on data from the CST, the CAPA and, in the case of high school 
students, the California High School Exit Exam. 
 
The purpose of the CELDT is to identify new students who are English learners, determine their level 
of English proficiency and annually assess their progress toward becoming fluent English proficient. 
The test as administered to students in grades 2–8 covers four skill areas: listening, speaking, reading 

                                                 
18  Numbers and percentages of students reclassified as fluent English proficient at other district middle schools in 

2005–2006 include 114 (15.7 percent) at Clark, 52 (21.1 percent) at Marston, 52 (8.1 percent) at Bell,  50 (32.7 
percent) at Farb, 39 (5.5 percent) at Wilson, 30 (10.6 percent) at Montgomery, and 25 (21.2 percent) at Taft.  
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and writing in English. As administered to students in grades K–1, it covers only listening and 
speaking. The CELDT must be administered to students who enter a public school district from 
homes in which a language other than English is used frequently and to students already identified as 
English learners. 
 
CELDT results are used to determine students’ current levels of English language proficiency and 
inform teachers about whether students are making timely progress in learning English. Teachers use 
this information to identify students who need additional instructional support. 
 
On the basis of their test results, students are assigned a proficiency level of Beginning, Early 
Intermediate, Intermediate, Early Advanced, or Advanced. Grades 2-12 students also receive an 
overall proficiency level (OPL), which is calculated based on their assessment results in each skill 
area. 
 
Generally, students with little or no English language proficiency on entering school would be 
expected to work at the Beginning level during their first year of enrollment, at the Early Intermediate 
level during their second year of enrollment and so on. Students who achieve an OPL of Early 
Advanced or Advanced and meet district California Standards Test (CST) criteria are considered for 
reclassification to fluent English status.  
 
AMAO 1. ELs may meet the annual growth target on the CELDT in one of three ways, depending 
upon their proficiency level on the previous CELDT. Students at the Beginning, Early Intermediate 
and Intermediate levels are expected to gain one proficiency level. Students at the Early Advanced or 
Advanced level who are not yet English proficient are expected to achieve the English proficient level 
on the CELDT. Those at the English proficient level are expected to maintain that level. 
 
The AMAO 1 target for 2005–2006 required that 52 percent of the ELs in the AMAO cohort meet the 
annual growth target on the CELDT. As Figure 8 indicates, 63.5 percent of Pacific Beach Middle 
School ELs who had the required prior CELDT scores met AMAO 1, compared with 58.6 percent 
districtwide  
 

Figure 8 
Pacific Beach Middle School, Percentage of Students Making Annual Progress in Learning English, 

2005–2006 
 

 Pacific Beach 
Middle School 

District 

Number of 2005 Annual CELDT Takers 232 26,555 

Number / Percentage with Required Prior CELDT Scores 230 / 99.1% 25,845 / 97.3% 

Number in Cohort Meeting Annual Growth Target 146 15,156 

Percent Meeting AMAO at Pacific Beach Middle School 63.5% 58.6% 

 
Overall, Pacific Beach Middle School’s English learners have demonstrated a positive pattern in their 
development of English fluency. The percentage of EL students designated as at the Beginning and 
Early Intermediate levels has declined from 35 percent in 2001–2002 to 9 percent in 2005–2006 and 
the percentage designated as at the Early Advanced and Advanced levels has increased from 16 
percent in 2001–2002 to 57 percent in 2005–2006. (See Figure 9.) 
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Figure 9 
Pacific Beach Middle School, English Learners by Proficiency Level, All Grades, 2001-2006 

 
Year Advanced Early Advanced Intermediate Early 

Intermediate 
Beginning 

2001–2002 2 1.0% 38 15.0% 129 50.0% 47 18.0% 43 17.0% 
2002–2003 42 16.0% 77 29.0% 112 42.0% 30 11.0% 7 3.0% 
2003–2004 23 8.0% 102 36.0% 129 45.0% 20 7.0% 12 4.0% 
2004–2005 64 20.0% 124 39.0% 96 30.0% 20 6.0% 14 4.0% 
2005–2006 57 25.0% 75 32.0% 78 34.0% 14 6.0% 8 3.0% 

  
AMAO 2. AMAO 2 establishes a target for the percentage of ELs attaining English proficiency on the 
CELDT. In order to meet AMAO 2 in 2005–2006, 31.4 percent or more of ELs in the cohort of 
students who could reasonably be expected to reach the English proficient level had to do so. Four 
groups of students are combined into the 2005–2006 cohort: 
 
• All ELs who were at the Intermediate level in 2004 
• ELs at the Early Advanced or Advanced level who were not English proficient the prior year. 
• ELs at the Beginning or Early Intermediate level in 2004 who were first enrolled in U.S. schools 

four or more years ago (enrolled before July 1, 2001). 
• ELs at the Beginning or Early Intermediate level in 2004 who entered U.S. schools after June 30, 

2001, and who attained the English proficient level in 2005. 
 
As Figure 10 indicates, 40.3 percent of Pacific Beach Middle School ELs in the cohort met the target 
for attaining English proficiency on the CELDT, compared with 39.5 percent districtwide.  
  

Figure 10 
Pacific Beach Middle School, Percentage of Students Attaining English Proficiency on the CELDT, 2005–

2006 
 

 Pacific Beach 
Middle School 

District 

Number of 2005 Annual CELDT Takers in Cohort 134 13,171 

Number in Cohort Attaining English Proficient Level 54 5,198 

Percent Meeting AMAO 2  40.3 39.5 

 
In addition, 105 Pacific Beach Middle School students were redesignated as fluent English proficient 
between 2004–2005 and 2005–2006. That number represents 33.2 percent of Pacific Beach students 
identified as ELs in 2004–2005. The corresponding districtwide percentage was 10.4 percent.  
  
AMAO 3. To meet AMAO 3 for 2006, school districts must meet the 2006 AYP participation rate and 
percent proficient targets in English language arts and mathematics for the EL subgroup. The 
participation rate targets for both subjects was 95 percent. The percent proficient target for English 
language arts was 24.4 percent and for mathematics, 26.5 percent.  
 
Pacific Beach Middle School English learners exceeded the 2006 participation rate targets for both 
subjects: 100 percent of English learners were tested in English language arts and 98 percent in 
mathematics. The school’s English learners fell short of the percent proficient targets, however. Only 
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12.7 percent of the school’s ELs scored proficient or above on the English language arts CST and 
21.6 percent did so on the mathematics CST. (See Figure 3.) 
 
 
C. Staffing Data 
 
Leadership team. The Pacific Beach Middle School leadership team consists of a principal and two 
vice principals. The principal is serving in her third year in that position. Previously she served for 
two-and-a-half years as principal at the district’s Lewis Middle School and for one-and-a-half years 
as vice principal at Roosevelt Middle School.   
 
Both vice principals have served in such positions for four years. One has served as vice principal at 
Pacific Beach Middle School for the entire four years. The other served for three years at Lewis 
Middle School and has served for one year at Pacific Beach Middle School. 
 

Figure 11 
Pacific Beach Middle School Staff at a Glance, 2006–2007 

 
Leadership Team 
Members 

3 Regularly Credentialed 
Teachers 

36 Positions Vacant, 
Certificated 

.519 

Certificated Staff 38 Teachers Credentialed as 
Interns 

2 Positions Vacant, 
Classified 

3 

Certificated Support Staff 7.220 Teachers with Emergency 
Credentials 

0 Percentage of Classroom 
Teaching Staff New to 
PBMS, 2006–2007 

11%
(4 teachers) 

Classified Support Staff 
(including special 
education aides) 

22.121 Average Years Teaching 
Experience, Classroom 
Teachers 

12   

  
Certificated classroom staff. Pacific Beach Middle School employs 38 classroom teachers: 31 are 
general education teachers and seven are special education teachers. Ninety-five percent of the 
classroom teachers have full credentials and two have intern credentials. All but two teachers have 
Crosscultural Language Academic Development (CLAD) or Bilingual Crosscultural Language 
Academic Development (B-CLAD) certification.  
  
Of the general education teachers, six teach English, six teach mathematics, six teach science/ 
technology, six teach social studies and three teach physical education. In addition 3.5 teaching 
positions are devoted to teaching Spanish and a half-time position is devoted to teaching music. All of 
the school’s general education teachers have full credentials and 98 percent of core subject teachers 
are compliant with the teacher quality requirements of the NCLB.  
 
Of the special education teachers, two teach in the Progressive Alternative Curriculum Environment 
(PACE) program, two teach special day classes, two are resource specialists and one teaches students 
with emotional disabilities. Five of the seven special education teachers are fully credentialed; two 
hold intern credentials. All of the school’s special education teachers are compliant with NCLB 
teacher quality requirements.  

                                                 
19  On Dec. 15, 2006, a .5 Spanish teacher position became vacant due to a resignation.  
20  Pacific Beach Middle School has 10 full- and part-time certificated support staff members who, together, 

represent 7.2 full-time equivalents. 
21  The school has 29 full- and part-time classified employees who, together, represent 22.1 full-time equivalents.  
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Class size, core subjects. It is generally accepted that smaller class sizes permit teachers to identify 
obstacles to learning that impede individual students and to give them targeted attention. Nonetheless, 
in the current year average class sizes have reached a five-year high. (See Figure 12 for a summary of 
the last three years, concluding with the current year.) Budget cuts imposed on Pacific Beach Middle 
School, as well as on other district schools, have required a reduction in teaching staff, leading to 
larger class sizes as well as to a significantly larger number of classes with 33 students or more. 

 
Figure 12 

Pacific Beach Middle School, Average Teaching Load and Teaching Load Distribution,  
2004–2005 to 2006–2007 

 
2004–2005 2005–2006 2006–2007 

Number of Students/ 
Classrooms 

Number of Students/ 
Classrooms 

Number of Students/ 
Classrooms 

 
Subject 

Avg. 
Class 
Size 1–22 23–32 33+ 

Avg. 
Class 
Size 1–22 23–32 33+ 

Avg. 
Class 
Size 1–22 23–32 33+ 

 English 31.0 2 14 12 29.2 5 18 5 32.522 3 4 17 
 Mathematics 31.6 1 10 13 30.3 2 20 5 32.5 1 9 14 
 Science 31,1 1 6 6 30.3 2 11 5 32.5 1 8 15 
 Social Science 29.4 3 6 7 30.3 2 14 2 32.5 2 8 15 

 
Teaching experience. Among Pacific Beach teaching staff, the median number of years of teaching 
experience in the San Diego Unified School District is 8.5 years. Years of teaching experience range 
from one to 29.  
 
Certificated support staff. Pacific Beach Middle School students are supported by two full-time in-
school counselors, a full-time support counselor (funded for two years only) provided by a Gear Up 
grant, which is intended to increase the number of high school graduates ready to enter the University 
of California system; a full-time English learner support teacher, and a full-time psychologist. They 
also are supported by several certificated staff members serving part-time at the school: a counselor 
supported by AB 1802 funds (a .4 full-time equivalent [FTE]); a, applied physical education teacher 
(.4 FTE); an International Baccalaureate Programme coordinator (.6 FTE); a site-based diagnostic 
resource teacher (.4 FTE); and a nurse (.4 FTE).  

 
Classified support staff. Twenty-nine classified staff members serve Pacific Beach Middle School, 
in the school’s front office, in special education classrooms, in the school library, on the custodial 
staff and on the campus supervision staff. Eleven of the staff members are full-time, 10-month 
employees. Twelve, most of them special education assistants, are 10-month .75 employees. Five, the 
majority also special education assistants, are 10-month .375 employees. One staff member is a 10-
month .3 employee.  

 
D. Pacific Beach Middle School’s Current Educational Program 

 
The mission of Pacific Beach Middle School is to provide a nurturing educational environment that 
fosters curiosity, critical thinking and a passion for learning, thereby encouraging students to grow 
into resourceful and responsible citizens. Students are held accountable for their own learning. 
Through interaction with teachers and with one another, they are expected to become effective 

                                                 
22  When the GATE seminar classes are screened out of the average class size calculation, the average class size is 

35 students. 
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problem solvers and successful communicators and to proceed along the path to lifelong learning. 
This interaction also is intended to help them come to understand individual differences, to learn 
tolerance for one another and to develop an appreciation of cultural diversity.  
 
IB MYP Programme. In 2004 Pacific Beach Middle School implemented the International 
Baccalaureate Middle Years Programme (IB MYP) and currently functions as an International 
Baccalaureate candidate school, with full authorization anticipated in July 2007. The IB MYP was 
implemented at Pacific Beach Middle School because of its demonstrated success at other schools. 
 
• Independent studies by various universities confirm that IB students are admitted to the 

universities at a higher rate than non-IB students are. 
• IB diploma students perform better in post-secondary education than their non-IB peers. 
• IB students often outperform non-IB students on state assessments. 
• The International Baccalaureate Organization conducted research in 2002 and 2003 and found 

that average IB-student scores on the SAT, ACT and AP exams were significantly higher that the 
average scores of non-IB students.  

 
The internationally recognized IB Programme provides the underlying philosophy and structure for 
the school’s instructional program. The IB MYP aims to develop individuals who think critically and 
independently, work collaboratively and take a disciplined approach to studying. The IB MYP seeks 
to give students an international perspective, to help them become informed about the experiences of 
peoples and cultures throughout the world. It also fosters a commitment to help others and to act as 
responsible members of the community at the local, national and international levels. 
 
Students in the IB MYP study all the major disciplines, including humanities, sciences, mathematics, 
arts, technology, languages and physical education. Each of the eight subjects (humanities is 
composed of English and social studies) are required to be taught in every year of the program. The 
integrity of the program requires that all students have the opportunity to explore a second language, 
enroll in an art or music course, and receive technology instruction each year. 
 
At Pacific Beach Middle School instruction in Spanish language is provided for every student and 
encompasses all language levels through such offerings as Introduction to Spanish, Spanish 1-2 and 
Spanish for Spanish Speakers. A comprehensive physical education program complements the 
school’s academic offerings. The PE program focuses on cardiovascular fitness and motor 
coordination and benefits from an on-campus, state-of-the-art fitness room. In addition, each student 
at each grade level must participate in community service whereby he or she gives back to the 
school’s local and global communities. 
 
IB MYP courses approach their topics from a variety of points of view, including the perspectives of 
other cultures. Every subject area is organized, in part, around a set of common perspectives that 
provides a framework for learning. These perspectives, known as areas of interaction, encourage 
students to make connections between subjects, to link what they learn to the real world and to global 
issues, and to reflect and act on their learning. 
 
The five areas of interaction include 
 
• Health and Social Education, which prepares students for a physically and mentally healthy life; 
• Homo Faber, which focuses on the evolution, processes and products of human creativity; 
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• Environment, which aims to make students aware of, and responsible for, their local and global 
environments; 

• Approaches to Learning, which helps students develop the attitude, strategies and skills to be 
successful learners; and 

• Community and Service, which emphasizes developing community awareness and concern and 
contributing to society. 

 
IB MYP teachers examine a rich variety of student products, including oral presentations, tests, 
essays and projects in the light of assessment criteria established by the International Baccalaureate 
Organization. In the final year of the program, students carry out individual projects on topics of 
particular interest to them. The projects are intended to be the culmination of the students’ 
experiences with the five areas of interaction.  

 
Pacific Beach Middle School also offers the Gifted and Talented Education (GATE) program and the 
GATE Seminar program as well as the Advancement through Individual Determination (AVID) 
program, programs for English learners and special education programs, including PACE and special 
day classes.  

 
In addition to following the assessment criteria of the IB MYP, Pacific Beach Middle School 
leadership, staff and parents regularly review CST and other  benchmark assessment results to assure 
that the school’s instructional program addresses actual student needs. As noted (see Figure 2), 
Pacific Beach students have met or exceeded all of their API growth targets during the last four years. 
With the exception of English learners and socioeconomically disadvantaged students, they also met 
their schoolwide and subgroup annual measurable objectives in 2006 (see Figure 3). Moreover, in 
2006, the school had the highest number of English learners in the school district reclassified as 
fluent-English-proficient students (see Figure 11).  
 
The school’s status as a Program Improvement school provides a clear focus for instructional 
practice. Through a variety of means, including International Baccalaureate Middle Years’ 
Programme (IB MYP) instructional practices, differentiated instruction, use of proven English learner 
strategies and increasing student engagement in learning, school leadership and staff seek to support 
all students to meet target proficiency levels in English and mathematics. 
 
Houses and teams. Leadership and staff also have initiated organizational, or structural, changes to 
improve student achievement. Beginning in 2004–2005, students have been programmed into 
schoolwide houses and interdisciplinary teams, to give students the benefits of smaller learning 
communities and greater individual attention. Initially three houses were established, each of which 
had an interdisciplinary team of teachers at each grade level, 6–8, serving approximately 100 students 
in common. Each interdisciplinary team included four core-subject teachers (English, mathematics, 
science and social studies) with each teacher teaching in his or her credential area. Students were to 
remain in their houses as they proceeded through the middle school grades.  
 
The house/team structure allowed teachers to follow individual student performance more closely and 
to provide greater personal attention to students. It also served to prevent students from feeling lost in 
the crowd and to develop closer teacher-student relationships. Finally, it relieved many teachers of 
having to teach courses outside their credential areas and gave them time to collaborate with content-
area colleagues to plan lessons and units and refine instructional strategies.   
 
In 2004–2005 and 2005–2006, school leadership and staff also implemented a block schedule of four 
90-minute periods per day. Staff concluded that the extended learning time in each class as well as 
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lower class size—an average of 31 students per core-subject class during the two years—and the 
common planning time for teachers afforded by the block schedule led to improved student 
performance, particularly in mathematics.  
 
Budget cuts imposed on the school in 2006, however, forced school leadership and staff to alter the 
house/team structure substantially. With fewer teaching staff members available—six teaching 
positions were eliminated for 2006–2007—the number of houses was reduced from three to two, with 
each house now accommodating 400+ students rather than 300 or fewer. Likewise, the number of 
interdisciplinary teams was decreased from nine to six and the number of students served by each 
team increased from approximately 100 students to 135–140 students, 
 
The budget cuts also required that the four-periods-per-day block schedule be jettisoned. It was 
replaced with a modified block schedule of five 70-minute periods per day. With fewer teachers 
available, average class size has increased to 36–39 students, to the detriment of student learning.  

 
Professional development. All Pacific Beach Middle School teachers are provided time to learn 
from one another and to collaborate in developing effective instruction. The daily schedule includes 
common prep periods for teachers who belong to the same interdisciplinary teams, or who teach in 
the same content areas, so they may examine student work together and plan instruction to meet 
student needs. 
 
As noted, teachers have formed grade-level interdisciplinary teams. Each team, which is composed of 
an English language arts teacher, a mathematics teacher, a science teacher and a social studies 
teacher, serves a common group of 135–150 students. At grades 6 and 7, teachers’ schedules include 
common interdisciplinary/horizontal planning time for all team members so teachers may collaborate 
in designing the supports students need as they transition to middle school. Each week, members of 
each interdisciplinary team meet to discuss individual students; meet with students and parents as 
needed; review student work in order to inform instruction; design and implement interdisciplinary 
units; and plan and organize field trips, guest speakers and various team events. A particular purpose 
of this collaboration is the development of units that focus on the IB Middle Years’ Programme 
fundamental components, such as Areas of Interaction, and the infusion of international education in 
all curriculum areas.   
 
Figure 13 illustrates how collaborative planning time is built into the teachers’ schedules by providing 
common prep periods for all members of the same interdisciplinary teams. 
 
Grade 8 students also are served by interdisciplinary teams of teachers whose schedules include 
common planning time with colleagues (see Figure 14). At this grade level, however, the schedules 
are designed to provide the English language arts and social studies/humanities teachers from each 
team with a common planning time and the algebra teachers and the science teachers from both teams 
with common planning times with their colleagues on the other teams who teach in the same 
discipline.   
 
By collaborating with team colleagues in a related discipline, English and humanities teachers are 
able to strengthen the ties between the disciplines and to develop complementary instruction by 
selecting common readings and assigning related writing and oral presentations on topics of mutual 
interest and importance. By collaborating with colleagues from another team who teach in the same 
discipline, algebra and science teachers can share effective teaching strategies and make the most 
fruitful use of common labs and common technology and equipment. In both instances, the grade 8 
teachers, like their grades 6 and 7 colleagues, endeavor to infuse and embed the IB Areas of 
Interaction and international education within the units of study that they develop.  
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Figure 13 
Pacific Beach Middle School, Weekly Teaching Schedule with Prep Periods, Grades 6 and 7 

 
Grade 6, House A  Period 1 Period 2 Period 3 Period 4 Period 5 

Haake  
(Soc. Studies/Art) 

Soc. Studies Soc Studies, 
GATE seminar. 

Soc. Studies, 
GATE cluster 

PREP Soc. Studies 

Fisher 
(Science/Tech) 

Science/Tech, 
GATE cluster 

Science/Tech Science/Tech PREP Science/Tech, 
GATE seminar 

Onken (English) English, GATE 
seminar 

English, GATE 
cluster 

English PREP English 

Sloan  
(Math) 

Math Math Math, GATE 
seminar 

PREP Math, GATE 
cluster 

Grade 6, House B  Period 1 Period 2 Period 3 Period 4 Period 5 

Eaton  
(Soc. Studies) 

Soc. Studies Soc. Studies, 
GATE cluster 

Soc. Studies, 
GATE cluster 

Soc. Studies PREP 

Kasten  
(Math) 

Math Math Math, GATE 
cluster 

Math, GATE 
cluster 

PREP 

Knight 
(Science/Tech) 

Science/Tech, 
GATE cluster  

Science/Tech Science/Tech Science/Tech, 
GATE cluster 

PREP 

Lindsay Dial 
(English) 

English, GATE 
cluster 

English, GATE 
cluster 

English English PREP 

Grade7, House A  Period 1 Period 2 Period 3 Period 4 Period 5 

Guerena 
(English) 

English, GATE 
seminar 

PREP English English, GATE 
cluster 

English 

Liebke  
(Social Studies) 

Soc. Studies PREP Soc. Studies Soc. Studies, 
GATE seminar 

Soc. Studies, 
GATE cluster 

Nguyen  
(Math) 

Pre-Algebra PREP Honors Pre-
Algebra 

Honors 
Pre-Algebra 

Pre-Algebra 

Wood 
(Science/Tech) 

Science/Tech, 
GATE cluster 

PREP Science/Tech Science/Tech Science/Tech, 
GATE seminar 

Grade 7, House B  Period 1 Period 2 Period 3 Period 4 Period 5 

Frazier  
(Social Studies) 

PREP Soc. Studies 
GATE cluster 

Soc. Studies, 
GATE cluster 

Soc. Studies Soc. Studies 

Lynn/Novak 
(English) 

PREP English English English, GATE 
cluster 

English, GATE 
cluster 

Oliver  
(Math) 

PREP Honors Pre-
Algebra 

Honors 
Pre-Algebra 

Pre-Algebra Pre-Algebra 

Weinheimer 
(Science/Tech) 

PREP Science/Tech Science/Tech Science/Tech 
GATE cluster 

Science/Tech, 
GATE cluster 

 
Figure 14 illustrates how collaborative planning time is built into grade 8 teachers’ schedules. An 
asterisk after the word PREP in the figure indicates that the teacher has a common planning time with 
a colleague on a different team who teaches in the same discipline, whether algebra or science.  
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Figure 14 
Pacific Beach Middle School, Weekly Teaching Schedule with Prep Periods, Grade 8 

 
Grade 8, House A Period 1 Period 2 Period 3 Period 4 Period 5 

Buckel Middle School 
Algebra 

Middle School 
Algebra 

Honors Algebra Algebra PREP* 

Fox  Soc. Studies 
 

Soc. Studies, 
GATE seminar 

Soc. Studies, 
GATE cluster 

PREP Soc. Studies 

Mihalik PREP* Science/Tech Science/Tech Science/Tech, 
GATE seminar 

Science/Tech, 
GATE cluster 

Swigart  English, GATE 
seminar 

English, GATE 
cluster 

English PREP English 

Grade 8, House B Period 1 Period 2 Period 3 Period 4 Period 5 

Henrick Middle School 
Algebra 

Algebra Algebra Middle School 
Algebra 

PREP* 

Hollis PREP* Science/Tech Science/Tech Science/Tech, 
GATE cluster 

Science/Tech, 
GATE cluster 

Perrine Soc. Studies, 
GATE cluster 

PREP Soc. Studies, 
GATE cluster 

Soc. Studies Soc. Studies 

Stark  English, GATE 
cluster 

PREP English English English, GATE 
cluster 

 
As Figure 15 indicates, Spanish teachers and physical education teachers have common planning 
times with their department, or disciplinary, colleagues, allowing them to create common 
expectations and to collaborate in developing units of study. 
 

Figure 15 
Pacific Beach Middle School, Weekly Teaching Schedule with Prep Periods,  

 Spanish and Physical Education Teachers 
 

Spanish Period 1 

A Day/B Day 

Period 2 

A Day/B Day 

Period 3 

A Day/B Day 

Period 4 

A Day/B Day 

Period 5 

A Day/B Day 

Araico Span/Span Span/Span ESL PREP/Span PREP/PREP 

Cornelio PREP/Span Span/Span PREP/PREP Span/Span Span/Span 

Shepard AVID/Span AVID/Span PREP/PREP Span/PREP Span/Span 

Physical Education  Period 1 

A Day/B Day 

Period 2 

A Day/B Day 

Period 3 

A Day/B Day 

Period 4 

A Day/B Day 

Period 5  

A Day/B Day 

Gildehaus PE 8/PE 8 PE 8/PE 8 PREP/PREP PE 8/PE 8 PE 8/PE 8 

Martinez PE 7/PE 7 PE 7/PE 7 PREP/PREP PE 6/ PE 6 PE 6/ PE 6 

Schenk PE 7/PE 7 PE 7/PE 7 PREP/PREP PE 6/ PE 6 PE 6/ PE 6 

 
In addition to the collaborative planning opportunities provided by the common prep periods 
described above, Pacific Beach Middle School teachers have a number of other opportunities to learn 
from and collaborate with their colleagues for the benefit of the students. 
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• On the first Monday of each month, a whole-staff professional development meeting is held after 
school. During these meetings, which focus on schoolwide instructional practices, school leaders 
and teachers discuss curriculum planning and implementation of Areas of Interaction in the IB 
Programme and design and review assessment tasks across the grade levels. They also review 
assessment and other data regarding the school’s English learners, identify students who require 
particular support and design appropriate interventions for those students and for all ELs, to be 
implemented across the curriculum. 

• On the third Monday of each month, department meetings are held after school to provide 
opportunities for vertical planning to assure that teachers and students in each successive grade 
can build on previous learning. A particular focus at these meetings is the performance of 
students who have scored at the Basic level on the CSTs. Teachers collect examples of the work 
of these students and collaborate to develop strategies to help them progress to the Proficient 
level of performance. 

• Grades 6 and 7 teachers and grade 8 English and social studies teachers meet once every other 
week after school with colleagues in the same department, or discipline, and the same grade level 
to discuss curriculum planning and to review student work. 

• The grade 8 interdisciplinary teams meet once a week after school to discuss individual students, 
design and implement interdisciplinary units and review student work to inform instruction. 

 
In addition to taking part in professional development during common planning periods and after-
school meetings, Pacific Beach Middle School teachers participate in International Baccalaureate 
Programme conferences, to refine their understanding of IB philosophy and practice, including its 
approach to assessment and the importance it gives to the Areas of Interaction. Teachers also 
participate throughout the year in professional development opportunities offered by the school 
district’s curriculum department staff. Teachers have benefited from the units of inquiry and 
supplementary materials developed and presented by literacy department staff members, from science 
department presentations on the implementation of the Science and Life Issues ( SALI) and 
Constructing Ideas in Physical Sciences (CIPS) curricula, and from various offerings by mathematics 
department staff.  
 
Textbooks/instructional materials. The San Diego Unified School District selects and purchases 
approved textbooks and other instructional materials for its schools based on the implementation 
schedule established by the State Board of Education. In compliance with key requirements of the 
Williams Settlement Legislation, Pacific Beach Middle School has ensured that all its students 
receive sufficient standards-aligned instructional materials in all content areas to use either in class or 
to take home to complete homework assignments. Figure 16 indicates the textbooks used in core 
subject areas at Pacific Beach Middle School.  
 
In addition to the texts noted in the figure, High Point: Success in Language, Literature, Content 
(Hampton-Brown, 1997) is used with the school’s English as a Second Language (ESL) students. 
These students, of whom there are approximately 50, participate in a Sheltered English Immersion 
(SEI) program for their English class and are mainstreamed with other students in their other core 
classes. The remaining English learners are English Language Development (ELD) students, who are 
mainstreamed in all their core classes   
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Figure 16 
Pacific Beach Middle School, Core Subject Textbooks/Instructional Materials, 2006–2007 

 
Program Grade Course Materials/Textbook 

English Language Arts 
(including instruction 
of ELs) 

6 English 6th Prentice Hall, Timeless Voices, 2002 

English Language Arts 7,8 ELL Hampton Brown, High Point Levels: Basic A-
C, 2001, 2002 

English Language Arts 7 English 7th Prentice Hall, Timeless Voices, 2002 
English Language Arts 8 English 8th Prentice Hall, Timeless Voices, 2002 
Mathematics 6 Mathematics 6th Harcourt, Harcourt Math, Grade 6, 2002 
Mathematics 7 Adv. /Pre-Algebra 1,2 Prentice Hall, Pre-Algebra, 2002 
Mathematics 8 Advanced Algebra 1,2 Prentice Hall, Algebra 1, 2001 
Mathematics 8 Algebra 1-2 McDougal Littel, Algebra 1 Concepts and 

Skills, 2001 
Mathematics 8 Middle School Algebra Pearson-Prentice Hall, Topics in Middle 

School Algebra, 2004 
Science 6t Science 6th Holt, Holt Science and Technology, Earth 

Science, 2001 
Science 7 Science 7th Holt, Life-Science + SALI Kits, 2001 
Science 8 Science 8th Holt, Physical Science + CIPS Kits, 2001 
History/Social Science 6  Social Studies 6th McGraw Hill, Ancient World, Adventures in 

Time and Place, 2000. 
History/Social Science 7 Social Studies 7th Houghton Mifflin, Across the Centuries, 1999 
History/Social Science 8 U.S. History 8th  Scott Foresman, Why We Remember, 1999 

 
Instructional minutes. The California Education Code establishes a required number of minutes of 
instruction per year for each grade level. Pacific Beach Middle School students receive 66,200 
minutes of instruction per year, whereas the Education Code requires a minimum of 54,000 minutes 
per year for grades 6–8. 
 
Parent involvement/community outreach. Parental involvement at all levels is strongly encouraged 
and provision of timely and useful information to parents is a high priority among the school’s 
leadership and staff. The school site council and the school governance team meet monthly, as does 
an active Parent-Teacher Organization, Friends of Pacific Beach Secondary Schools, which raises 
funds to support a variety of school programs and initiatives.  
 
During the fall, a Back to School Night is held to give parents the opportunity to meet their children’s 
teachers and to learn of the expectations for each class.  During the spring, an Open House and a 
College: Making It Happen event are held to provide parents with information about their children’s 
progress and about college planning. Parents of current students as well as parents of incoming 
students are invited to take part.  
 
Quarterly newsletters and six-week student progress reports are sent to all parents via U.S. mail to 
inform them about school events and about their children’s academic performance. A parent/teacher 
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conference day is held in the fall. During late fall and throughout the spring, parent tours are 
conducted to recruit more families to enroll their middle school children.  
 
Pacific Beach Middle School has partnered with the University of California, San Diego, via a Gear 
Up grant intended to increase the number of high school graduates ready to enter the University of 
California system. The school also partners with San Diego State University and San Diego Youth 
and Community Services, an organization that works with the school’s at-risk students. The school 
has established a Builder’s Club via a partnership with the Pacific Beach Kiwanis Club, which 
provides scholarships and awards to Pacific Beach Middle School students. 
 
Despite these efforts to involve all Pacific Beach Middle School parents in their children’s 
educational experience and in schoolwide activities, there remains substantial room for improvement. 
Parents of non-resident students, in particular, rarely forge meaningful connections with the school or 
with their children’s teachers. School leaders and staff continue to search for ways to improve 
communication with parents, to expand parents’ appreciation of the community that is Pacific Beach 
Middle School and to provide them with the information and resources they need to become active 
partners in their children’s education. 
 
Use of fiscal resources. In addition to formula-driven allocations of funds that apply to all schools, 
Pacific Beach Middle School receives categorical funding to help support teaching and learning. The 
categorical funds currently are used to provide a variety of human and material resources: 
 
• Title I: Funds one full-time grade 7 pre-algebra teacher (salary and benefits) 
• Economic Impact Aid: Funds half of a grade 6 science/technology teacher position (salary and 

benefits) 
• School-based Coordinated Program: Funds half of a grade 6 science/technology teacher position 

(salary and benefits) 
• TIIG: Funds half of a grade 6 mathematics teacher position (salary and benefits) and half of a 

grade 6 social studies teacher position (salary and benefits) and one-quarter of a clerical staff 
position (salary and benefits) 

• All of these fund sources also pay for some instructional supplies, field trips, visiting teacher 
stipends and workshop participation. 

The Title I allocation that Pacific Beach Middle School received in the current school year represents 
a decrease of $99,327 compared with the previous year’s allocation. Following a recent Board of 
Education decision, in 2007–2008 the school will experience a decrease of $28,188 in comparison 
with 2006–2007. 

 
E. Challenges 
 
In fashioning a restructuring proposal for Pacific Beach Middle School, the school’s Program 
Improvement Workgroup have taken their cues from the demographic, assessment and staffing data 
summarized in Part 1 and from observations of student performance, interactions and behavior by the 
school’s leadership and teaching staff. The data summarized in Part 1 serve to clarify some of the 
challenges Pacific Beach Middle School faces in improving the academic achievement of its students, 
some specific areas upon which leadership and staff must focus to maintain the steady academic 
progress of the last three years, and some of the strengths upon which the school can build. The 
challenges are described according to the order in which the description of the data reveal them, 
which may not necessarily be in their order of importance.  
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1. Increasing the involvement of Pacific Beach Middle School parents in their children’s 
education. In the current year almost 60 percent of the school’s students do not reside within the 
school’s boundaries. Involving the parents of non-resident students in their children’s education 
represents a notable challenge. Few non-resident parents develop the relationships with their 
children’s teachers that can lead to improved student performance. Nor do they participate in 
school activities that can help build the school community and improve the performance of all 
students. Moreover, because the majority of students and families are not residents, it sometimes 
appears to those who are that Pacific Beach Middle School is not a community school, which 
may make them less inclined to participate in the school’s life. 
 
Pacific Beach Middle School leadership and staff must continue to seek ways to involve all 
parents in their children’s education and in school life and to forge a community of learning that 
serves all students, resident and non-resident alike. They must devise more persuasive, and 
perhaps more frequent, means of communication with parents about opportunities to bolster the 
Pacific Beach Middle School community, including motivating students to encourage their 
parents’ participation. 
 

2. Improving the academic performance of Hispanic students. The number of Pacific Beach 
Middle School students identified as of Hispanic extraction has increased steadily from 58.2 
percent in 2000–2001 to 67.0 percent in 2006–2007. In both 2003 and 2004, Hispanic students as 
a subgroup exceeded their AMOs in English language arts. After failing to do so in 2005, they 
exceeded their AMO in English in 2006, but by a narrow margin of .3 percent. After failing to 
meet their AMOs in mathematics in 2003 and 2004, the Hispanic student subgroup met its AMO 
in 2005, via the safe harbor provision, and again in 2006, but only by 2.2 percentage points. 
 
As the AMOs increase in future years, until 2014 when 100 percent of students will be expected 
to have achieved proficiency in both English language arts and mathematics, the scores achieved 
by Hispanic students in 2006 will fall increasingly short. Pacific Beach leadership and staff must 
implement instructional strategies that will assist all Hispanic students to continue to progress 
toward mastery of the State academic standards.  

 
3. Improving the academic performance of English learners. Nearly one-fourth of current 

Pacific Beach Middle School students are identified as English learners. As a subgroup these 
students have failed to meet their AMOs in English language arts for four consecutive years, 
beginning in 2003. In the most recent year, 2006, only 12.7 percent of this subgroup met its 
English language arts AMO. During the same four years the subgroup failed to meet its AMOs 
for mathematics, with the exception of the most recent year when it met its AMO via the law’s 
safe harbor provision. 

 
Pacific Beach Middle School leadership and staff must redouble their efforts to implement 
instructional strategies that will help their EL students to overcome the obstacles posed by the 
inability to understand English and to speak, read and write fluently in English so students may 
continue their progress toward mastering State academic standards in both English language arts 
and mathematics. 
 

4. Improving the academic performance of socioeconomically disadvantaged students. Almost 
65 percent of Pacific Beach Middle School students are eligible to participate in the free and 
reduced-priced meal program and thereby are included in the school’s socioeconomically 
disadvantaged subgroup of students. This subgroup has failed to meet its English language arts 
AMO in the last two years. It has met its mathematics AMOs for the last four years but did so in 
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2005 through the law’s safe harbor provision and in 2006 by a margin of only 2.6 percentage 
points. 
To the degree that economic disadvantage—or low levels of formal education among students’ 
parents, the other measure determining placement in the subgroup—poses obstacles to learning, 
Pacific Beach Middle School faces important challenges. These challenges may include providing 
opportunities for enrichment classes and activities for the students and do include providing 
parents with the information and resources they need to help their children improve their 
academic achievement. 
 

5. Improving mathematics education for all students. The percentages of Pacific Beach Middle 
School students who score proficient or above on the English language arts CST have generally 
increased as the students advance from grade to grade. School leadership and teaching staff must 
continue to provide instruction that permits students to build upon what they have learned to 
improve their academic performance.  
The percentages of students who score proficient or above on the mathematics CST, however, 
often have declined as students encounter increasingly complex mathematics content in their 
progression through the middle school grades. School leadership and teaching staff must 
collaborate with their colleagues at all levels of mathematics education to build a mathematics 
instruction infrastructure that assures that students are prepared step by step to deal with 
increasingly complex mathematics content and to understand the applications of mathematics in 
their lives. 
 

6. Improving the preparation of students in elementary VEEP feeder schools to succeed in 
middle school. Pacific Beach Middle school leaders and teachers have observed that, in general, 
students from VEEP feeder schools arrive at Pacific Beach less able to respond to the 
requirements of middle school-level work than students from local-area feeder schools. Pacific 
Beach teachers find they often must spend substantial time shoring up the VEEP students’ 
English and mathematics skills before the students can successfully manage middle school grade-
level work. 

 
Pacific Beach Middle School leaders and teachers must explore and implement ways to 
collaborate with their colleagues at VEEP feeder schools to improve the preparation of entering 
VEEP students to do the academic work that will be required of them. 
 

7. Increasing the rate at which English learners gain English fluency. The percentage of Pacific 
Beach Middle School ELs who met their annual growth target on the CELDT in 2005–2006 
exceeded the districtwide rate by a small margin (see Figure 8). In addition, among district 
middle schools in 2006, Pacific Beach Middle School had the highest number of ELs reclassified 
as fluent English proficient. Nevertheless, Pacific Beach staff remain concerned by the number of 
students who do not make timely progress in acquiring English proficiency. School leadership 
and staff must join with district leadership and staff to devise means of helping all of the school’s 
ELs, including those performing at the lowest levels of proficiency, to develop the fluency in 
English that will open other doors of learning to them. 

 
To meet the challenges revealed by the school’s data and by staff interaction with and observation of 
students, Pacific Beach Middle School leadership and staff have collaborated with the school’s 
Program Improvement Workgroup to fashion a restructuring proposal that integrates structures and 
strategies that have proven successful with additional structural and instructional changes in the 
school’s educational program and its delivery. This proposal is described in the pages that follow. 
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2.   Restructuring Proposal 
 
During the last three years, Pacific Beach Middle School leadership and staff have undertaken several 
initiatives regarding the school’s organization and instructional program that are proving successful in 
improving students’ academic performance. In particular they have  
 
• Introduced the International Baccalaureate, Middle Years Programme;  
• Created smaller learning communities by establishing houses and interdisciplinary teams;  
• Carved out regular time for teacher collaboration and learning; and  
• Instituted a modified block schedule to increase learning time.  
 
The school’s Program Improvement Workgroup proposes to retain and refine these initiatives in its 
restructuring plan. 
 
In addition, the Program Improvement Workgroup proposes that additional initiatives be undertaken 
to assure that Pacific Beach Middle School students are given the tools and resources they need to 
succeed. In particular they propose  
 
• Reduction in core academic class sizes from the current 36–39 students to no more than 25 

students per class; 
• Institution of a mandatory after-school and summer-school academic support class for all students 

scoring at the Below Basic or Far Below Basic level on the CSTs and all students who receive 
failing grades in English or mathematics; 

• Implementation of a teaching observation rubric to guide administrators and teachers in offering 
results-based teaching; 

• Establishment of a Community Assistant 1 position to improve communications with parents and 
provide parents with the support they require to take part in their children’s education; and  

• Establishment of a Program Improvement Oversight Committee to assure that the restructuring 
plan is implemented completely and in a timely manner. 

 
Continuing Initiatives 

 
A. Continue Implementation of the IB MYP. 
 
The IB MYP, which was introduced at Pacific Beach Middle School in 2004–2005, has provided the 
school with a sound educational philosophy of demonstrated worth, a consistent set of educational 
practices, and rigorous curriculum standards and assessments that challenge students. The school has 
begun to see the positive outcomes of the program. In 2005–2006, for example, more students met the 
school’s promotion requirements than in the previous year. 
 
Students have become more thoughtful, as demonstrated in the exit exhibition portfolios of grade 8 
students. Each grade 8 student is required to produce and present to a panel of teachers and peers a 
portfolio of his or her best work in the four core subject areas, in an elective and in physical 
education, with appropriate reflections about his or her work. Each also is required to complete 20 
hours of community service and to include in the portfolio reflections on his or her community 
service log.  
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The IB Programme challenges school administrators and teachers to ensure the development of the 
whole student. At the conclusion of grade 8, students have the foundational skills and strategies they 
require to succeed in the IB Diploma Programme at Mission Bay High School. The principals and IB 
coordinators at the two schools collaborate to assure that Pacific Beach students are well prepared for 
Mission Bay’s IB Programme and arrange field trips for Pacific Beach students to Mission Bay, in 
which the students tour the high school and observe some of its IB classes. In addition, grades 7 and 8 
teachers at Pacific Beach have participated in IB conferences together with grades 9 and 10 Mission 
Bay teachers.  

  
B. Continue to Serve Students in Houses and Teams. 
 
Since Pacific Beach Middle School was reorganized in houses and interdisciplinary teams, in which 
teachers teach only in their credential areas, students have improved their academic performance in 
both English and mathematics. School leadership and staff believe the reorganization is responsible in 
great part for the positive results. 
  
• Students benefit from the close attention they receive in the smaller learning communities created 

through the reorganization. Students have commented that they know that their teachers “talk to 
one another.” Each interdisciplinary team’s four core teachers are able to focus their teaching in 
their credential areas and their attention on the academic growth and individual well-being of a 
manageable number of students.  

• Teachers on each team are able to communicate regularly with their team colleagues and to plan 
their teaching in complementary ways. Teachers coordinate their schedules, for example, to avoid 
requiring students to complete multiple major projects with similar due dates or to take 
demanding tests on the same day.  

• Teachers on each team use their common prep periods to collaborate in reviewing student work 
and preparing lessons, including creating one to two interdisciplinary units per year. These units, 
which tie the four core courses together, allow students to explore a topic from a variety of 
perspectives, thereby improving their critical-thinking and communication skills. 

• When students struggle, interdisciplinary team members are quick to take note and to arrange 
parent/teacher meetings to create individualized support plans for the student. Parents have 
expressed their appreciation of the quick response they receive from teachers if their children are 
having difficulty in school and for the fact that they are able to meet with all of their children’s 
core teachers at a time.  

 
School leaders and staff agree with Manning and Saddlemire who maintain that “the rewards of 
successful teaming include positive team relationships, a move toward more curricular integration, 
and improved educational experiences for secondary students.”23 Despite the loss of funding suffered 
during the last several years, Pacific Beach Middle School staff have chosen to continue allocating all 
available funds to preserving interdisciplinary teams and houses for the benefit of teachers and 
students. 

 
C. Continue to Schedule Time for Teacher Collaboration and Learning. 

 
Since 2004–2005, a significant portion of teacher collaboration time—in regularly scheduled whole-
staff, department, grade-level and interdisciplinary team meetings—has been devoted to two topics: 
developing teacher expertise in International Baccalaureate Middle Years Programme instructional 

                                                 
23  M. Lee Manning and Richard Saddlemire, “Ten Guidelines for Effective Interdisciplinary Teams,” NASSP 

Bulletin, 84:620, December 2000, p. 88. 
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strategies, curriculum and assessments; and improving teaching strategies for use with English 
learners across the curriculum. The Program Improvement Workgroup proposes to continue to carve 
out ample time for teacher collaboration and leaning and to use it to maintain emphasis on these two 
subjects. 
 
The IB MYP requires schools to follow the curriculum standards mandated by the school district 
and/or Board of Education. Instruction and curriculum at Pacific Beach Middle School are guided by 
the California State Academic Standards in every subject area.   
 
The Programme also requires schools to assess student performance by using assessment guides 
provided by the International Baccalaureate Organization and to infuse in all lessons and courses the 
Areas of Interaction (Health and Social Education, Homo Faber, Environment, Approaches to 
Learning, and Community and Service) as well as global themes. In 2006–2007 and beyond, Pacific 
Beach Middle School leaders and teachers will continue to devote collaborative learning time to 
refining their understanding and use of IB assessments, strategies and practices.   

 
The sub-par performance of Pacific Beach Middle School English learners on standardized tests has 
already been noted, as has the school’s notable success rate in reclassifying English learners as fluent-
English-proficient students. To assure that the school’s ELs are not left behind, collaborative learning 
time also will continue to be devoted to developing more effective means of boosting ELs’ 
acquisition of English and their performance on standardized measures of knowledge and skill in 
English and mathematics. This work will include ongoing review of data regarding EL performance, 
on both subgroup and individual bases; identification of ELs who require specialized attention; 
exploration of the professional literature on EL instruction and identification of effective models of 
such instruction; and identification, development and implementation of teaching strategies to help 
ELs become proficient readers, writers and communicators in every academic subject. 
 
D. Continue the Modified Block Schedule. 
 
In 2004–2005, to extend the learning time allocated to each class, Pacific Beach Middle School 
implemented a four-period-per-day block schedule. Teachers found they were able to embed extended 
explorations of their subjects as well as in-depth projects more easily in their teaching and that their  
instruction became more interactive and student-centered. Students found they were able to focus on 
fewer subjects at a time but to devote more time to each. School leaders and staff are persuaded that 
the block schedule has contributed significantly to improvement in students’ performance results. 
 
As noted, budget reductions forced a change in the block schedule from four 90-minute periods per 
day to five 70-minute periods per day. A typical new daily schedule unfolds as follows:  
 

Period 1 – English (70 minutes) 
Period 2 – Mathematics (70 minutes) 
Period 3 – History and Art (70 minutes) 
LUNCH 
Period 4 – Science and Technology (70 minutes) 
Period 5 – PE (A Days) / Spanish (B Days) (70 minutes)  
 

Although the new schedule requires students to deal with more subjects and to devote somewhat less 
class time per day to each, it still encourages more interactive, student-centered instruction of subjects 
in some depth. It also solves a problem encountered in the previous block schedule, which provided 
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students with only a semester of instruction in history and a semester in science. In the modified 
block schedule students receive an entire year of instruction in history and art and an entire year of 
instruction in science and technology. School leaders and staff believe this change may result in 
improved scores on the history and science CSTs. 
 
The history and art courses not only introduce students to the history of particular periods, places and 
peoples; they also acquaint them with the art that both defines and reflects the history they study and 
allows them to demonstrate their understanding of the history through their own artistic endeavors. 
The science and technology courses result from the collaboration of the district’s science and 
educational technology staffs, who aligned the standards of their disciplines and designed a science 
and technology course for each of the Pacific Beach Middle School grade levels. Application of 
district Proposition MM funds has provided the school with the technology upgrades needed to offer 
IB-level science and technology instruction. Application of funds from an Enhancing Science 
Education Through Technology (ESSET) grant has provided additional technology tools (computers), 
professional development for teachers to help them incorporate technology in their instruction, and 
the services of a resource teacher, part-time, to co-teach periodically with Pacific Beach 
science/technology teachers and model effective instruction.  

 
The Program Improvement Workgroup proposes to continue arranging the school’s master 
instructional schedule to provide for extended learning time and in-depth treatment of subject matter 
through a modified block schedule. 
 

 
New Initiatives 

 
E. Reduce Class Sizes to a Maximum of 25 Students. 
 
In both 2004–2005 and 2005–2006, Pacific Beach Middle School class sizes ranged from 27–32 
students and individual teaching loads ranged from 95–100 students. In 2006–2007, budget 
reductions led to the loss of six teaching positions. Class sizes have increased to 36–39 students and 
individual teaching loads to 150–160 students. 
 
Teachers no longer feel that they are able to develop the close relationships with their students that 
they did in the previous two years. Because they must spread their time and attention over a greater 
number of students, they find themselves unable to give the same measure of individualized attention 
to students, including constructive feedback on essays, homework and projects. Teachers find it more 
difficult to track how each student is doing on the learning tasks of the moment. They are forced to 
limit the frequency of their use of project-based learning and small-group activities, which, though 
more effective, also consume more teacher time. And they are less able to devote time to working 
with their students’ parents. 
 
The increase in class size falls particularly hard on at-risk students who need to know that teachers 
take an interest in them as individuals. It falls especially hard on the school’s EL students, who, with 
the exception of Beginner ELs, are mainstreamed in all core classes. Teachers find that the level of 
support they are able to offer ELs in their classes has diminished substantially, simply because they 
have more students to interact with, in individual classes, over the course of the school day and 
throughout each school term. If experience elsewhere may serve as a predictor, larger class sizes at 
Pacific Beach Middle School will lead to diminished levels of student performance, particularly 
among disadvantaged and EL students.  
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Results of surveys conducted among Pacific Beach Middle School staff and parents in October 2006 
indicate overwhelming support for reducing class size.24 The Program Improvement Workgroup 
strongly recommends that class sizes be reduced to no more than 25 students per core academic class. 
Workgroup members believe that class size reduction will be the single most important factor in 
effecting improvement in student academic performance among all subgroups. To achieve the class-
size reduction described will require 10 additional CPUs.   
 
F. Institute Mandatory Academic Support Classes for Struggling Students. 
 
Although all students will benefit from smaller class sizes, students who are struggling need 
additional support to assure that they can achieve to their fullest academic potential. Accordingly, the 
Program Improvement Workgroup recommends that academic support classes be instituted for 
struggling students in grades 6–8 who meet specific criteria, i.e., students who have scored at the 
Below Basic or Far Below Basic level on their English language arts or mathematics CSTs and 
students who have received one or more failing grades in their English or mathematics courses. 
Students who have failed English and/or mathematics but have scored proficient or above on the CST 
will be enrolled in classes that focus on study skills, time management, assignment completion and 
self-motivation.  
 
The workgroup proposes that the teacher student-ratio of the support classes be no more than 15:1, 
that the classes be held after school and during the summer and that participating students be assigned 
academic and citizenship grades for their performance in the classes. It also proposes that the classes 
be considered mandatory for the students who meet the criteria described.  
 
Currently school administrators and staff can strongly recommend that students take advantage of 
after-school assistance, the Extended Day Program and summer school but cannot require such 
participation. The workgroup proposes that eligible students be required to take part in the proposed 
longer school day program or face such consequences as referral to the School Attendance Review 
Board.  
 
Under this proposal, English language arts support class teachers would use the online and print-
based Jamestown Reading Navigator program to offer small-group instruction and individualized 
attention to students. Teachers would provide 4–5 students at a time with small-group instruction, 
using the program’s print-based materials, while the remaining students receive individualized 
support through use of the program’s online resources. Students would rotate through the small-group 
and individualized instruction components of the program.    
 
The Jamestown Reading Navigator, which will be piloted at Pacific Beach Middle School in spring 
2007, provides a comprehensive, research-based, field-tested program designed to improve the 
reading comprehension of struggling students at least two grade levels for every level of the program 
successfully completed. The program is intended not only for students whose native language is 
English but also for English learners. By accessing the program’s online learning environment, 
students receive direct, explicit instruction targeted to their individual reading levels and learning 
needs. The program provides 
 
• Direct, explicit instruction in reading skills and strategies and vocabulary development; 

                                                 
24  Survey forms, in English and Spanish, were delivered to parents of 832 students between October 9–20, 2006; 

182 completed surveys were returned, a 21.1 percent response. In addition, surveys were distributed to 45 staff 
members; 41 completed surveys were returned, a 91 percent response. Ninety-two percent of staff respondents 
and 84 percent of parent respondents indicated a desire for smaller class sizes.  
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• Instruction targeted to individual needs, from grades 1 and 2 decoding skills to high school 
comprehension strategies; 

• A self-paced, interactive learning environment that allows students to move forward at their own 
pace and that responds to their learning needs; and 

• Ongoing formative and summative assessments to allow teachers to track student progress. 
 
Mathematics support class teachers would use the Cognitive Tutor or Accelerated Mathematics 
computer programs to improve their students’ performance in mathematics. Like the Jamestown 
Reading Navigator program, this software-based program permits a combination of small-group 
instruction and individualized attention to students’ needs. By combining individualized computer 
lessons with collaborative, real-world problem-solving activities, the program offers developmental 
instruction to assist students to develop a strong foundation in algebraic thinking. A classroom 
management tool allows teachers to manage classes and monitor student progress. 
  
In both support classes, teachers would reinforce concepts from the students’ current English or 
mathematics classes, re-teach basic information that many of the students have not acquired, and 
teach students skills that can be transferred to their other academic classes. 
 
To establish the mandatory academic support classes described will require acquisition of computer 
hardware and software and hourly payment of teachers. 

 
G. Establish Classroom Targets. 

 
As the Program Improvement Workgroup analyzed data and discussed ways to increase the academic 
performance of every student, members determined that teachers will pursue four critical tasks to 
improve student achievement: 
 
• Infuse higher-order critical-thinking opportunities within every lesson. Such opportunities allow 

students to analyze and evaluate texts, equations, and experiments; to make judgments about 
information, the validity of ideas and the quality of work; and to present their findings. They 
permit students to synthesize information to create new, different or alternative ways to solve 
problems. And they encourage students to make inferences based on information and to find 
evidence to support generalizations by questioning and making connections.    

• Create meaningful talk opportunities within every lesson; 
• Teach writing across the curriculum; and 
• Model academic expectations within every lesson 
 
If students are given the opportunity to think critically and to engage in meaningful talk in the 
classroom, they will be able to develop the skills and strategies to become active participants in their 
own learning, to improve their academic performance and, eventually, to participate in higher 
education. 
 
If students learn to write clearly and correctly, they will open doors to learning and effective 
communication. Responsibility for teaching students to become proficient writers does not lie with 
English teachers only. All teachers must be teachers of writing and must require and model writing in 
their classrooms. 
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Figure 17 
Pacific Beach Middle School, Classroom Targets 

 
 Higher-Order Critical Thinking 

Embedded in Lesson 
Meaningful Talk Opportunities 

Embedded in Lesson 
Common Writing 

Conventions/Grammar Expectations 
Across the Curriculum 

Academic Expectations Modeled 

 
 
3 

Almost all students are engaged in 
higher-order critical thinking most 
of the time throughout lesson. 
Lesson provides higher-order 
thinking opportunities. 

Almost all students apply and 
develop ideas, analyze, evaluate, 
synthesize and propose ideas based 
on careful consideration of 
evidence. 

Almost all students able meet 
grade-level writing expectations 
(i.e., complete sentences, subject-
verb agreement, proper grammar, 
content accuracy), with close to 
100% accuracy. 

Teacher models all academic 
expectations for students in order to 
support their academic achievement 
during entire lesson. 

 
 
2 

Most students are engaged in 
higher-order critical thinking  most 
of the time during lesson. Lesson 
provides some higher-order critical-
thinking opportunities. 

Most students apply and develop 
ideas, analyze, evaluate, synthesize 
and propose ideas based on 
consideration of evidence. 

Most students able to meet grade-
level writing expectations (i.e., 
complete sentences, subject-verb 
agreement, proper grammar, 
content accuracy), with close to 
75% accuracy. 

Teacher models most academic 
expectations for students in order to 
support their academic achievement 
during most of the lesson. 

 
 
1 

Some students are engaged in 
higher-order critical thinking part of 
the time during lesson. Lesson 
provides few higher-order critical- 
thinking opportunities. 
 

Some students apply and develop 
ideas, analyze, evaluate, synthesize 
and propose ideas based on some 
evidence. 

Some students able to meet grade-
level writing expectations (i.e.; 
complete sentences, subject-verb 
agreement, proper grammar, 
content accuracy), with close to 
50% accuracy. 

Teacher models some academic 
expectations for students in order to 
support their academic achievement 
during some parts of the lesson. 
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Finally, if students are to succeed in improving their academic performance, they must have clarity 
regarding what is expected of them. All teachers must model academic expectations to assure that 
students become engaged in lessons, projects and other assignments.   
 
To ensure that teachers accomplish the critical tasks in their teaching, the Program Improvement 
Workgroup has developed a classroom target guide for administrators and teachers (see Figure 17). 
Administrators will use the guide during informal classroom walkthroughs and observations and 
during formal classroom observations to help determine whether teachers are accomplishing the tasks. 
Teachers also will use the guide when they take part in inter-school visitations with their colleagues 
to support their learning. 
 
H. Hire a Community Assistant to Improve Parent Involvement. 
 
In October 2006, the Program Improvement Workgroup sent a survey to all Pacific Beach Middle 
School parents to determine what parents believe are the needs of the school. The workgroup received 
182 responses, which indicated the following priorities in the matter of outreach to parents. Parents 
want 
 
• Increased communication between school and home through flyers, newsletters and e-mail 

messages, including information about upcoming events. 
• Such additional events as college tours, arts and cultural events, and sports days. 
• More and better information regarding how they can assist their children become more successful 

in school. 
• Classes on how to interact effectively with middle-school-age children and on helping their 

children make the transition to both middle school and high school.  
• Volunteer opportunities at the school and support in fulfilling them.  
• Encouragement to all parents to participate in the school site council, the school governance team, 

the English learner advisory committee and the parent-teacher organization.  
• Administrator and teacher participation in parent/teacher conferences and PTO meetings, to 

provide support to parents. 
• Home visits by teachers and administrators to families of students who are struggling. 
• Identification of families that may need community services and resources. 
• Implementation of ParentConnection, a software application included in the district’s student 

information system whereby parents can check their children’s grades and attendance records 
online. 

• Increased parent involvement at Pacific Beach Middle School. 
 
Seventy-one percent of survey respondents favor hiring a staff member to strengthen and coordinate 
the school’s parent involvement efforts. The Program Improvement Workgroup proposes that a 
bilingual (English-Spanish) community assistant be hired to undertake ongoing recruitment of parents 
to become involved in school life and activities in order to raise overall student achievement.  
 
The community assistant would take the initiative in communicating with all Pacific Beach Middle 
School stakeholders, especially with parents. The community assistant would perform a wide variety 
of tasks, including translating website and e-mail information into Spanish and otherwise 
communicating with parents of the school’s large Spanish-speaking community and working with 
parents of ELs, as appropriate, to bolster the home-school connection and assist the parents in helping 
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their children succeed in school. The community assistant also would relay information to all parents 
about school programs, such as sports, music, open houses, parent-teacher conferences, cultural and 
art events, and volunteer opportunities.  
 
The community assistant would be responsible for public relations, including communication with 
local media and writing and placing press releases. The community assistant also would coordinate 
parent support groups for special needs students as well as GATE cluster, GATE seminar students 
and ESL students; coordinate and conduct dynamic and appealing tours for grade 5 students and 
families to promote both the enrollment of residential students and the IB MYP Programme; and 
collaborate with Mission Bay High School staff to promote student tours and other events that build a 
sense of community between the schools.  
 
The professional literature makes clear the importance of active involvement by parents in the 
education of their children. As Cotton and Wikelund observe:  
 

The research overwhelmingly demonstrates that parent involvement in children’s learning is 
positively related to achievement. Further, research shows that the more intensively parents are 
involved in their children’s learning, the more beneficial are the achievement effects. This holds 
true for all types of parent involvement in children’s learning and for all types and ages of 
students.25 

 
The Program Improvement Workgroup believes that creating a dedicated community assistant 
position devoted to improving parent involvement at Pacific Beach Middle School can contribute 
significantly to improving the academic performance of all students.  
 
I. Strengthen the Bonds between Pacific Beach Middle School and Its Feeder Schools. 
 
To ensure as much as possible that the students who are promoted to Pacific Beach Middle School 
from feeder elementary schools are well-prepared to make the transition to middle school, Pacific 
Beach leaders and staff will take the following steps to strengthen collaboration with feeder school 
colleagues: 
• Provide additional time for collaboration between the schools’ counseling teams, to achieve 

maximum sharing of knowledge about the families served, the social/emotional needs of the 
students, and instructional and motivational strategies that have been found effective with 
particular groups of students. Currently Pacific Beach counselors visit feeder schools only once 
during the year to deal with matters related to student articulation. The additional collaborative 
time would be used for cross-site visitations, preparation of notes regarding students who may 
need additional support during their transition to middle school, and identification of resources 
available to support the families. 

• Strengthen the articulation process whereby Pacific Beach counselors visit and discuss with 
feeder elementary students middle school experiences and expectations. 

• Encourage feeder elementary students to attend support classes after school to strengthen their 
skills and enrich their educational experience, so they may be successful at Pacific Beach Middle 
School. 

• Provide planning/collaboration time for grade 5 teachers from feeder schools and grade 6 teachers 
at Pacific Beach. This time would be used to familiarize grade 5 teachers with the expectations 
grade 6 students will face and to familiarize grade 6 teachers with the academic and other needs 

                                                 
25  Kathleen Cotton and Karen Reed Wikelund, “Parent Involvement in Education,” School Improvement Research 

Series, Close-up # 6, p. 3; <http://www.nwrel.org/scpd/sirs/3/cu6.html> 
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of current grade 5 students who will be enrolled in the following year at Pacific Beach Middle 
School. The cost of release time to make the proposed collaborative planning possible will be 
paid from Pacific Beach Middle School’s anticipated 2007–2008 budget.  

• Provide planning/collaboration time for staff from feeder IB candidate elementary schools and IB 
staff from Pacific Beach to assure continuity between the elementary and middle school 
programs.  

  
J. Restore Selected Classified Staff. 

 
The budget reductions that led to the loss of six teaching positions at Pacific Beach Middle School 
and the corresponding substantial increase in class size also have required the school to reduce its 
classified staff significantly. Since 2004, the school has lost the following classified personnel: 
 
• 1 full-time attendance assistant 
• 1 full-time school clerk I 
• 1 full-time clerk typist 
 
It also has suffered the reduction of a full-time (10 months, eight hours per day) financial clerk to a 3-
hour-per-day 10-month clerk 
 
These position eliminations and reductions represent significant losses to the school. Remaining staff 
members have been required to assume the responsibilities once fulfilled by individuals in these 
positions. Front office staff members, for example, have had to add additional workload to their 
already full schedules.  
 
Staff and parent survey results lead the Program Improvement Workgroup to recommend 
reestablishing the clerk typist position. Workgroup members believe that the additional clerk typist 
will be able to support classroom staff by performing a variety of tasks that, by default, now fall to 
teachers, including assembling first-week packets, collecting free and reduced-price lunch 
applications and making copies. The clerk also would help the school’s front office staff provide such 
basic services as answering the phone and greeting parents and other school visitors, so necessary to 
assure a “family friendly school.”  
 
K. Establish a Program Improvement Oversight Committee. 
 
The Program Improvement Workgroup recognizes the need to provide ongoing oversight of the 
Pacific Beach Middle School restructuring proposal to assure its intended implementation and 
anticipated success. Accordingly, it proposes to establish a Program Improvement Oversight 
Committee to monitor progress towards meeting the proposals approved by the Board of Education. 
The principal and a vice principal would serve as ex officio members of the committee. Six Pacific 
Beach Middle School teachers would be nominated by their content-area departments, two classified 
staff members would be selected by their peers, and school staff would encourage the membership of 
six parents.   
 
The Oversight Committee will meet quarterly, at minimum, to review plan implementation and will 
conduct two staff and parent committee meetings annually to help determine any mid-course 
corrections to the plan that may be required.  
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Accountability for the Restructuring Plan 
 

In addition to their normal duties, the personnel listed in Figure 18 will have to fulfill particular 
responsibilities to ensure that the restructuring plan is implemented successfully. 
 

Figure 18 
Pacific Beach Middle School, Restructuring Plan Operational and Instructional Responsibilities 

 
Staff Duties and Responsibilities 

Principal • Provides leadership and effective communication to staff, parents and students 
and helps to prepare students for academic success by supporting teaching and 
learning in the classroom. 

• Provides leadership and oversees curriculum, instruction and professional 
development. 

• Monitors the assessment and accountability of student achievement based on 
State academic standards. 

• Manages the budget and allocates resources to support the implementation of 
the restructuring plan. 

• Monitors and evaluates current and new staff. 
• Leads and supports the vice principals in the fulfillment of their instructional 

and operational duties 
• Provides leadership for district content initiatives 
• Participates as a member of the Program Improvement Oversight Committee. 
• Participates as a member of the School Site Council/Governance Team. 

Vice Principal #1 • Provides leadership and effective communication to staff, parents and students 
and helps to prepare students for academic success by supporting teaching and 
learning in the classroom and appropriate student behavior. 

• Leads and supports the physical education and mathematics departments in 
curriculum and instruction. 

• Supervises and evaluates teachers and staff. 
• Oversees student behavior systems. 
• Serves as the contact person for the master schedule. 
• Oversees 6-6 program. 
• Works directly with students to support academic achievement. 
• Communicates with parents in a positive way regarding student behaviors that 

may affect academic achievement. 
•    Serves as a member of the Program Improvement Oversight Committee. 
• Provides leadership in the counseling department and to the dean of students. 

Vice Principal #2 • Provides leadership and effective communication to staff, parents and students 
and helps to prepare students for academic success by supporting teaching and 
learning in the classroom 

• Leads and supports the science and social studies departments in curriculum 
and instruction. 

• Supervises and evaluates teachers and staff. 
• Leads and supports teachers in curriculum, instruction and professional 

development. 
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Staff Duties and Responsibilities 
• Oversees the district site testing program. 
• Works directly with students to support academic achievement. 
• Communicates with parents in a positive way regarding student behaviors that 

may affect academic achievement. 
• Serves as a member of the Program Improvement Oversight Committee. 

International 
Baccalaureate 
Coordinator 

• Under the direction of the principal, leads and supports the departments in 
professional development activities and monitor student achievement to 
ensure compliance with IB requirements. 

• Coaches teachers in implementing IB strategies and co-teaches with them.  
• Supports teachers by identifying and obtaining materials and supplies that 

may be needed for instruction. 
Site Counselors • Manage the Student Study Team process  to provide support for 

underachieving students or students whose social and emotional problems  
adversely affect their academic achievement. 

• Work with all teachers to monitor student progress in both social and 
academic areas. 

• Provide support-group counseling to target students. 
• Assist with student supervision. 
• Coordinate with outside resources to support the varied needs of students. 
• Coordinate development of student 4-year plans and advise students regarding 

how to prepare for high school courses required for college entrance. 
• Provide classroom guidance lessons to students. 

GEAR UP Counselor • Implements GEAR UP grant. 
• Works with identified at-risk students to modify inappropriate behaviors in 

order to support their academic achievement. 
• Analyzes student behavior data to determine next steps and prepare behavior 

management plans. 
• Provides support in offering group counseling to target students. 
• Assists with student supervision. 

English Learner 
Support Teacher  

• Ensures that all EL students are appropriately placed in classrooms that 
respond to their academic needs. 

• Works to establish and maintain an active English Learner Advisory 
Committee that supports schoolwide efforts. 

• Administers and coordinates CELDT testing and evaluation. 
• Coordinates the reclassification of EL students. 
• Supports second language students in classrooms by providing small-group 

instruction in the classrooms. 
• Provides  Specially Designed Academic Instruction in English (SDAIE) 

strategies to support teachers and targeted students 
Area Superintendent Provides leadership and support in the implementation of the restructuring plan 

by 
• Monitoring the plan’s implementation regularly with the principal and 

instructional leadership team to determine the level of accomplishment of 
goals and objectives; 

• Collaborating with the principal in summarizing and interpreting the student 
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Staff Duties and Responsibilities 
data for the Program Improvement Oversight Committee; and 

• Assisting the school site in determining and implementing any mid-course 
adjustments needed in the restructuring plan. 

Oversight Committee • Meet with the area superintendent and school instructional leadership team at 
minimum four times per year to review relevant student data and the proposed 
restructuring plan.  

• Determine whether students are making progress and whether administrators 
and staff are effectively implementing the restructuring plan. 

• Recommend to the SSC and School Governance Team any mid-course 
corrections that might be required to assure achievement of restructuring plan 
goals. 

Parents and Guardians • Support the district and school standards of behavior designed to provide a 
disruption-free educational experience for every student. 

• Attend parent conferences requested by teachers or other staff, 
• Support student learning by monitoring their children’s study, completion of 

homework and independent reading. 
 

Benchmarks and Assessments. The Pacific Beach Middle School Program Improvement Oversight 
Committee will evaluate the success of the restructuring plan by reviewing and analyzing students 
results on the  CSTs in mathematics, English and science and on the CELDT, with special attention to 
the number of ELs reclassified as fluent English proficient annually. Since these measures provide 
only an annual snapshot of student performance, the committee also will use a variety of other 
instruments to analyze student performance, including the Degrees of Reading Power, which 
measures how well students understand the surface meaning of what they read; mathematics 
benchmark assessments; and Analytical Reading Inventories, which determine students’ reading 
levels and guide teachers in planning classroom instruction.  
 
Pacific Beach staff and the Oversight Committee also will evaluate student performance using such 
instruments as IB rubric assessments, teacher and student conferences, homework completion, 
chapter or end-of-unit tests, quizzes, on-demand writing assignments, projects, reports and binder 
checks. Finally, they will take into account the quality of grade 8 students’ exit exhibition portfolios.  

 
 

Support from District Central Office 
 
To implement the restructuring proposed by the Pacific Beach Middle School Program Improvement 
Workgroup, central district financial and policy support will be required.  Figure 19 summarizes the 
support needed. 
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Figure 19 
Central District Support Required to Implement 

the Pacific Beach Middle School Restructuring Proposal 
 

Financial Support, Annual 

Continued IB MYP funding26 $   30,000 
Reduction of core academic class size to 25 students maximum: 10.3 CPUs 822,807 
Institution of mandatory academic support classes  
 License/Subscription, Jamestown Reading Navigator $  50,000  
 Licenses, Cognitive Tutor and Accelerated Math $  50,000 

 

 Teacher stipends $138,821 
 Subtotal   

 
238,821 

Employment of a community assistant 1 for parent involvement 40,092 
Restoration of general and categorical funds designated for reduction in 2007–200827 188,048 
Restoration of a clerk typist (bilingual; 1 FTE)  44,932 

Financial Support, One Time 

Technology tools (45 computers or three computer carts) 60,000 
Total, Year 1 $1,424,700 
Total, Each Succeeding Year  $1,364,700 

Policy Support 

Priority staffing for all new positions for the next three years 
Transfer without prejudice of current staff who cannot commit to school’s restructuring plan 
Funding for restructuring plan for a minimum of five continuous years 

 
 

                                                 
26  Conference fees/costs and IB application/annual fees 
27 In comparison with funds received in 2006–2007 from all sources, including general funds, Title I, TIIG, 

School Improvement, Second Language and GATE, Pacific Beach Middle School is designated to receive 
$188,048 less in 2007–2008. The Program Improvement Workgroup does not believe that the restructuring plan 
described in this proposal can be implemented if those funds are removed from the school’s budget.  


