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Overview 
The Literacy Department worked closely with teachers to develop standards-based writing 
rubrics. These rubrics are intended to provide a district-wide tool to support the teaching, 
learning, and assessment of writing utilizing consistent expectations. All writing applications 
identified in the Reading/Language Arts Framework are supported by a corresponding rubric. In 
addition, rubrics have been developed for all grade levels to support narrative texts, 
informational/expository texts, and response to reading to assure vertical alignment across 
grades.  
 
Samples of proficient student writing have been collected, analyzed, and scored by teachers in 
collaboration with the Literacy Department. These samples are accompanied by written 
commentaries that provide a clear rationale for scoring and are supported by specific examples 
from the student texts.  
 
Writing Rubrics 
All writing rubrics have been aligned to the Framework and content standards. The following 
abbreviations are used to reference the standards alignment: 

WS  Writing Strategies 
WA  Writing Applications  
RC  Reading Comprehension 
LR   Literacy Response and Analysis 
LS   Listening and Speaking Strategies 
LC   Language Conventions 
FW  Framework  

 
The six components of writing assessed with the rubrics: ideas, organization, voice, word choice, 
sentence fluency, and conventions, have been influenced by the work of Vicky Spandel and are 
explicitly referenced in the Reading/Language Arts Framework (CDE, 1999, p. 26). These 
components have been aligned to three substrands of writing called out in the standards: writing 
strategies, writing applications, and writing conventions.  
 
Writers can demonstrate different levels of strength within and across writing applications. To 
honor the variability of student strengths/needs and the complexity of the writing standards, each 
column (advanced, proficient, basic, and below basic) includes a graduated scale that allows 
teachers to indicate relative strengths and areas for growth. For example, a writer may 
demonstrate well-developed ideas (Proficient 3), proficient use of organizational structures 
(Proficient 2), and voice that is appropriate to the audience and purpose but, perhaps, 
inconsistent (Proficient 1).  



 
The holistic score is used to document the writer’s overall level of proficiency. However, it is 
important to remember that any evaluation of student achievement should be based on a rich 
body of evidence -- not on a single piece of writing. This rich body of evidence should include 
multiple writing applications and both prompted and processed texts.  
 
Writing Samples and Commentaries 
Each sample of proficient student writing is accompanied by a completed rubric and a written 
commentary that provides a rationale for and specific examples used to determine proficiency. 
The commentaries include the instructional context, student text, analysis, and instructional 
implications. 
 
The benchmark writing samples and commentaries are intended to serve multiple purposes: 

• To inform instructional planning,  
• To provide clear examples of proficiency for administrators, teachers, students, and 

parents, 
• To provide benchmarks against which to determine student progress relative to grade 

level content standards, and 
• To promote professional dialogue. 

 
Notes of Caution 
The benchmark writing samples and commentaries represent a work in progress. Currently, a 
single example is provided for most writing applications. A single example is, clearly, 
insufficient to fully describe proficiency for any writer, at any grade level, or for any writing 
application. Over time, many additional samples will be included to represent the scope and 
range of proficiency. Teachers are invited to submit samples of proficient student writing to the 
Literacy Department across the year to strengthen the current library of samples.  
 
Teachers are reminded that it is not necessary to score every piece of writing. Teachers may 
choose to engage in formal scoring for end-of-unit assessments, process writing that grows 
across a unit of study, monthly grade-level meetings, at designated times in the academic 
calendar, and/or to plan differentiated instruction. The primary value in analyzing student writing 
against a rubric is to inform instruction.  
 
 
Please submit additional samples of proficient writing to: 

Donna Marriott 
Literacy and History-Social Science Department 
Eugene Brucker Education Center 
Room 2009 



Note: In the absence of an authentic student text, this example has been produced to support teachers in their 
understanding of proficiency for this writing application. 

Grade 2 
 

Proficient Narrative 
 
Instructional Context: This piece is a personal narrative from the second grade student anthology (Houghton 
Mifflin) p. 152 

Student Text 
 

My New Kite 

One windy day I got a new kite. I had not 
flown a kite in a long time. My dad took me to a 
big field to fly it. When we opened the package, a 
big gust of wind blew the instructions away. My 
dad had to figure out how to put the kite together. 
It wasn’t easy because the wind kept blowing 
everything, but we got it put together. 

 
Then my dad let me hold the kite in my hand. 

A huge gust of wind came by. I let go of my kite, 
held onto the string, and the kite went with the 
wind way up in the sky. I kept on letting more and 
more string out until all the string was out. My 
kite was so high I could hardly see it. I thought 
that it looked like a tiny dot. 

 
Suddenly, it got close to a tree. I pulled it in 

the opposite direction. My kite was in trouble. To 
make matters worse, it started to rain. As I reeled 
my kite in, it started to pour. I saved my kite just 
in time. 

 
I can’t wait for the next windy day to fly my 

kite again. 

Commentary 
 

Writing Application 
Ideas/Content 
• The writer describes and explains an experience 

of flying a kite with dad. The writer develops the 
central idea of having fun while persevering in 
spite of many obstacles and challenges  (i.e., 
wind blew instructions away, building a kite on 
a windy day, kite running into a tree, weather 
turning into rain, “I can’t wait to fly my kite 
again.”).  

• The writer describes the process in detail (i.e., 
“When we opened the package…” “I kept on 
letting more and more string out…”). 

Writing Strategies 
Organization 
The writer groups related ideas into paragraphs to 
explain the events of the experience using a 
logical sequence (i.e., building the kite, flying the 
kite, collision with tree, conclusion).  
Voice 
The writer uses a firsthand account that supports 
the reader in imaging the events. (i.e., “I can’t 
wait for the next windy day to fly my kite again.) 
Word and Language Choice 
The writer uses words and phrases that describe 
the events in detail (i.e., “When we opened the 
package, a big gust of wind blew the instructions 
away.” “I thought that it looked like a tiny dot.”) 
Sentence Fluency 

Ideas are presented in complete, coherent 
sentences and paragraphs. Sentences effectively 
range from simple to more complex (i.e. “My kite 
was in trouble.” “It wasn’t easy because the wind 
kept blowing everything, but we got it put 
together.”). 
Written English Language Conventions 
Conventions 
The writer uses grade level conventions. 

*To determine a student’s overall writing proficiency, analysis must span a body of evidence. 



Instructional Implications: 
• Study mentor texts to determine various ways that authors introduce and conclude personal narratives. 

Experiment with introductions and conclusions in student writing. 
• Study mentor texts to determine how authors use literary devices such as onomatopoeia, dialogue, and 

simile to enhance meaning for a reader. 
• Experiment with various genres. How would this piece look/sound as a poem, letter, chapter book, etc.? 

 
 
 
 





Note: In the absence of an authentic student text, this example has been produced to support teachers in their 
understanding of proficiency for this writing application. 

Grade 2 
Proficient Real World Correspondence 

 
 
Instructional Context: This piece is a second draft piece written as part of a monthly pen-pal exchange with 
grade-alike students from a neighboring school.  
 

Student Text 

May 17, 2006

Dear Bruce, 

     Hi. Its me, your pen pal. I got your letter last 

week. I red it to my friend Ross, my other friend 

Jimmy, and my mom. We all thout the part about 

going to the zoo was the best part.  
 

     I went to the zoo with my family last year. We 

spent a lot of time at the peting zoo because my 

little sister likes to feed the goats and tuch the 

sheep. I think the sheep are gross. My mom likes 

to see the birds so we went into the bird aveeary 

for a long time. We saw a rair bird. The man told 

us that the bird was almost xteek.  
 

     My favorite part of the zoo is the hippos 

because they look so big and fat on the land part 

but when they are under water they are relly light 

and kind of floty. 
 

     What is your favorite part of the zoo? Did you 

buy any thing at the zoo? I bought a post card to 

send to my gramy.  
 

I hope you can write back soon. 

Yours truly, 

Mickey 

Commentary 
 
Writing Application 
Ideas/Content 
The writer conveys information about a visit to 
the zoo (i.e., “I went to the zoo with my family 
last year.”). The topic builds on a topic initiated 
by the pen-pal (i.e., “… the part about going to the 
zoo was the best part.”) suggesting that the writer 
understands that pen-pal letters are a forum for 
written conversations. 
 
Writing Strategies 
Organization 
• The writer includes a format appropriate for a 

letter (i.e., date, salutation, signature).  
• The writer organizes the letter into coherent 

sentences that maintain a consistent focus on the 
zoo. 

Voice 
The writer’s voice is appropriate to the audience 
(i.e., “Hi. It’s me, your pen pal. I got your letter 
last week. I red it to my friend …”) and purpose 
(i.e., “I hope you can write back soon.”). 
Word and Language Choice 
The writer uses a variety of topic specific words 
and phrases (.e., petting zoo, rare bird, extinct, 
aviary ). The writer’s voice is conversational (i.e., 
“Hi. Its me …”) and invites conversation/response 
by posing questions (i.e., “What is your favorite 
part of the zoo? Did you buy any thing at the 
zoo?”). 
Sentence Fluency 
• The writer uses complete and coherent questions 

throughout the letter. 
• The writer crafts sentences that clearly connect 

(i.e., “Did you buy any thing at the zoo? I 
bought a post card to send to my grammy.”). 

 



 

 

Written English Language Conventions 
Conventions 
Grade level conventions are mostly correct. 

*To determine a student’s overall writing proficiency, analysis must span a body of evidence. 
 
Instructional Implications: 

• Study mentor texts to explore the ways in which authors use descriptive language to clarify and tighten 
up images (as a way to move the writer past vague terms like “kind of” and “a long time”). 

• Provide supports/structures for self- and peer-editing to strengthen the use of correct spellings for 
published/public writing. 

• Explore the range of salutations and closings that writers use to add interest to personal correspondence 
(e.g., Hi Bruce, From Your Friend). 

 





Grade 2 
Proficient Informational/Expository Text 

 
 
Instructional Context: This piece is a published final draft culminating a six-week unit on biography.  
 

Student Text 
 

Have you ever heard of Jackie Robinson? He 

was the first African Americans to play in the 

major league. Jackie Robinson was born in 1919 

in Cairo, Georgia. His parents was poor because 

they had no money so he went to school to earn 

money for his family. He gave his mother the 

money to buy several things because they were 

poor.  

Jackie Robinson was successful in playing 

baseball. He loved playing football and baseball. 

Jackie was lucky a person because he played with 

the white people on the Brooklyn Dodgers. He 

was married to a women name Rachel and they 

had three children so they can cheer him on. 

Jackie Robinson made a impact on the world. 

He left college to get more money for his family 

because they were still poor. When Jackie was 

done with baseball he wanted to help people if 

they have problems. Jackie was a special person. 

They all said Jackie was a great man because he 

had perseverance and had courage. 

Jackie makes me want to help people if they 

have a problem. I want to be a leader because I 

care for everyone.  

Commentary 
 
Writing Application 
Ideas/Content 
• The writer expresses the central idea of a famous 

person’s life (i.e., persevering and caring for 
others) through the events and experiences of 
Jackie Robinson. The writer provides sufficient 
detail to support of the central idea.  

• The writer includes a bibliography with four 
cited sources. 

 
Writing Strategies 
Organization 
The organization of the piece is appropriate to the 
genre. The writer groups related ideas into 
paragraphs. (Note: the second paragraph 
wanders.) 
Voice 
The writer’s voice is appropriate to the genre. The 
writing shows a balance of factual description 
(i.e., “Jackie Robinson was born in 1919 in Cairo, 
Georgia.”), personal feelings (i.e., “Jackie 
Robinson made an impact on the world.”), and 
reflections (i.e., “Jackie makes me want to help 
people if they have a problem.”). The writer’s 
voice is authoritative and shows a strong 
commitment to the topic. 
Word and Language Choice 
The writer includes some descriptive detail and 
alternative word choices to describe Jackie 
Robinson (i.e., special person, lucky, great man, 
made an impact, had perseverance, courage). 
Language choices support the meaning of the text. 
Sentence Fluency 
Sentences are mostly complete and coherent, 
however, the flow of the piece is interrupted by a 
lack of transition words/phrases between 
paragraphs. 
 
 
 


