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Overview 
The Literacy Department worked closely with teachers to develop standards-based writing 
rubrics. These rubrics are intended to provide a district-wide tool to support the teaching, 
learning, and assessment of writing utilizing consistent expectations. All writing applications 
identified in the Reading/Language Arts Framework are supported by a corresponding rubric. In 
addition, rubrics have been developed for all grade levels to support narrative texts, 
informational/expository texts, and response to reading to assure vertical alignment across 
grades.  
 
Samples of proficient student writing have been collected, analyzed, and scored by teachers in 
collaboration with the Literacy Department. These samples are accompanied by written 
commentaries that provide a clear rationale for scoring and are supported by specific examples 
from the student texts.  
 
Writing Rubrics 
All writing rubrics have been aligned to the Framework and content standards. The following 
abbreviations are used to reference the standards alignment: 

WS  Writing Strategies 
WA  Writing Applications  
RC  Reading Comprehension 
LR   Literacy Response and Analysis 
LS   Listening and Speaking Strategies 
LC   Language Conventions 
FW  Framework  

 
The six components of writing assessed with the rubrics: ideas, organization, voice, word choice, 
sentence fluency, and conventions, have been influenced by the work of Vicky Spandel and are 
explicitly referenced in the Reading/Language Arts Framework (CDE, 1999, p. 26). These 
components have been aligned to three substrands of writing called out in the standards: writing 
strategies, writing applications, and writing conventions.  
 
Writers can demonstrate different levels of strength within and across writing applications. To 
honor the variability of student strengths/needs and the complexity of the writing standards, each 
column (advanced, proficient, basic, and below basic) includes a graduated scale that allows 
teachers to indicate relative strengths and areas for growth. For example, a writer may 
demonstrate well-developed ideas (Proficient 3), proficient use of organizational structures 
(Proficient 2), and voice that is appropriate to the audience and purpose but, perhaps, 
inconsistent (Proficient 1).  



 
The holistic score is used to document the writer’s overall level of proficiency. However, it is 
important to remember that any evaluation of student achievement should be based on a rich 
body of evidence -- not on a single piece of writing. This rich body of evidence should include 
multiple writing applications and both prompted and processed texts.  
 
Writing Samples and Commentaries 
Each sample of proficient student writing is accompanied by a completed rubric and a written 
commentary that provides a rationale for and specific examples used to determine proficiency. 
The commentaries include the instructional context, student text, analysis, and instructional 
implications. 
 
The benchmark writing samples and commentaries are intended to serve multiple purposes: 

• To inform instructional planning,  
• To provide clear examples of proficiency for administrators, teachers, students, and 

parents, 
• To provide benchmarks against which to determine student progress relative to grade 

level content standards, and 
• To promote professional dialogue. 

 
Notes of Caution 
The benchmark writing samples and commentaries represent a work in progress. Currently, a 
single example is provided for most writing applications. A single example is, clearly, 
insufficient to fully describe proficiency for any writer, at any grade level, or for any writing 
application. Over time, many additional samples will be included to represent the scope and 
range of proficiency. Teachers are invited to submit samples of proficient student writing to the 
Literacy Department across the year to strengthen the current library of samples.  
 
Teachers are reminded that it is not necessary to score every piece of writing. Teachers may 
choose to engage in formal scoring for end-of-unit assessments, process writing that grows 
across a unit of study, monthly grade-level meetings, at designated times in the academic 
calendar, and/or to plan differentiated instruction. The primary value in analyzing student writing 
against a rubric is to inform instruction.  
 
 
Please submit additional samples of proficient writing to: 

Donna Marriott 
Literacy and History-Social Science Department 
Eugene Brucker Education Center 
Room 2009 



Grade 3 
Proficient Narrative Text 

 
Instructional Context:  This published piece was taken through the writing process. 
 

Student Text 
 

My Tooth 
 

             Have you ever swallowed your tooth before?  
Well, I have. It was a bright, shiny day and my dad, 
my sister and I went to Lowe’s. When we went to the 
cash register my sister and I sat on the bench. I was 
wiggling my tooth so she smacked me on the back in 
accident. She smacked me on the back so hard my 
tooth came out. I was shocked! 
 “I’m sorry! I’m sorry! I’m Sorry!” My sister 
hollered.   
 “It’s ok,” I replied. Blood was gushing out of 
my gums. Then my dad gave me a paper towel. I ran 
to the restroom. I went straight for the trashcan to 
throw away the paper towel, but I didn’t see my 
tooth in paper towel. I ran all the way back to the 
cash register.   
 “Dad, I didn’t see my tooth in the paper 

towel!” I hollered. 
 “Maybe you swallowed it,” my dad said.   

“Swallowed it!” I screamed. “If I swallowed 
then I will not get money form the Tooth 
Fairy,” I said disappointedly. 
My dad whispered, “Maybe you can write a 
letter.” 

 “That’s a good idea, dad!” So when I went to 
my house I wrote the letter. The next morning I 
didn’t look under my pillow. I just went straight for 
the television. When my sister woke up she looked 
under my pillow without asking me. When she 
looked under my pillow she saw a 5 dollars. When 
she saw the 5 dollars under my pillow her mouth 
dropped. She ran over to me and said, “Mary I found 
5 dollars under your pillow!” 
 I thought, “I wonder when I’m going to loose 
my next tooth?” 

 

Commentary 
 
Writing Application 
Ideas/Content 
• The central idea is suggested -- swallowing a tooth 

leads to a surprising reward from the Tooth Fairy. 
However, the central idea is vague and 
underdeveloped.  

• The writer conveys the event of swallowing a tooth 
through several well-chosen details (i.e., “She 
smacked me on the back so hard my tooth came 
out. I was shocked!” “Blood was gushing out of my 
gums.”). 

• The significance of the incident is suggested when 
the sister finds $5 under the pillow and the 
conclusion suggests how the event will impact the 
author (“I wonder when I’m going to loose my next 
tooth?) but these reference are vague. The writer 
does not fully flesh out the significance of the 
event. 

Writing Strategies 
Organization 
• The piece is sequentially organized. The writer 

skillfully uses coherent paragraphs to present the 
ideas. Dialogue is incorporated fluently throughout 
the piece. The writer indents dialogue to clearly 
denote a new speaker. 

• The writer provides sufficient background/context 
to support the reader’s understanding (i.e., “Have 
you ever swallowed your tooth before? Well, I 
have. It was a bright, shiny day and my dad, my 
sister and I went to Lowe’s. When we went to the 
cash register my sister and I sat on the bench. I was 
wiggling my tooth so she smacked me on the back 
in accident. She smacked me on the back so hard 
my tooth came out.”).   

Voice 
The writer’s voice conveys the innocence and 
authenticity of a child reflecting on a major 
milestone (i.e., “’Swallowed it!’ I screamed. ‘If I 
swallowed it then I will not get money form the 
Tooth Fairy,’ I said disappointedly.”).  
Word and Language Choice 
The word and language choices help the reader 
visualize the event (i.e., “She smacked me on the 



back so hard my tooth came out.” “Blood was 
gushing out of my gums.” “When she saw the 5 
dollars under my pillow her mouth dropped!”). The 
writer uses alternative choices for the word said (i.e., 
screamed, hollered, replied, whispered), as well as 
precise word choice like: “I said disappointedly.” 
Sentence Fluency 
• The writer uses a variety of sentence structures 

including: simple, complex and compound.  
• There is a natural flow within and among the 

sentences.  
 
Written English Language Conventions 
Conventions 
The errors are minor and do not obscure meaning 
(typing errors only). The conventions of dialogue are 
used skillfully. 

*To determine a student’s overall writing proficiency, analysis must span a body of evidence. 
 
Instructional Implications: 

• Strengthen the central idea so that the significance of the event is clear to the reader (e.g. “Is there 
enough evidence for your readers to understand your intent/message?” “How do other authors convey 
big ideas in their writing?” “How can you ensure that the description of events provides sufficient 
echoes of your central idea?”), 

• Explore the impact of combining several related sentences into fewer, more complex sentences. 
• Explore the use of pronouns to streamline the writing. 
• Consider how other authors build momentum and keep readers engaged throughout a piece. 

 



 









Grade 3 
Proficient Narrative Text 

 
Instructional Context: Written independently. 
 

Student Text 
 

The Pinch of the Crab 
 

Hi my name is Ian. I am with my mom, dad, and 
brother. We are in Mexico. At this moment I am 
out of my hotel and I’m in a pool. My brother 
spotted a crab that was about four inches wide! It 
was stuck in a crack near a waterfall. The pool is 
near the ocean. At night crabs get stuck in the 
pool. Once my dad got out a crab who was dying 
in the pool water and took him to the beach. I 
sometimes catch crabs and let them go. Time 
passed. Soon, it seemed like I had to save it or the 
world will explode! The pressure was giant! I 
tried to save it, but, it was hard! “Mom, can you 
get dad to help me?” I asked. “Not now,” she 
answered back. “Great! What do I do now?! 
 
I wondered in my mind in a disappointing feeling.  
After a long time dad came. He got some stick 
like thing and we got it out! Your probably 
guessing the end. Wrong! It’s not over. We have 
to get it to the beach! Here comes the good parts!  
In about two minutes dad got it in his hands. I 
wasn’t so smart when I asked “Can I hold it?” 
 
I held it far from the pinchers. Unluckily, it kept 
reaching backwards. Soon, I almost dropped it 
because, I was barely holding on. Amazingly it 
reached and pinched my finger. Your probably 
guessing it’s hanging on my finger. Wrong! The 
crab let go of it’s arm. It was very painful! Some 
reason I didn’t scream. Has this ever happened to 
you? Doubt it! Quickly, I noticed the claw still 
hanging on my finger. Instead of pulling it slowly, 
I just ripped it off. “Chhh,” was the sound of the 
claw brushing into the bush. Slowly, blood oozed 
in little red, drips. The crab went to the beach.  
We didn’t even dare to try to help it get to water.  
I quickly ran to my mom. Almost everyone helped 
clean it. After I got the pincher, I would always 
remember how I got my souvenir claw. I still have 
it to this day.    
 
 
 

Commentary 
 
Writing Application 
Ideas/Content 
• The writer relates this personal narrative with 

wit and skill. The writer takes an ordinary 
experience and makes it memorable. The topic 
is narrow and manageable and the central idea 
is clear (e.g., life’s lessons can be painful). 

• Details appropriate to the topic and audience 
support are provided (i.e., “…in a 
disappointing feeling,” “Unluckily, it kept 
reaching backwards.” “Instead of pulling it 
slowly, I just ripped it off. ‘Chhh,’ was the 
sound of the claw brushing into the bush.”).  

• The writer provides insight into why the 
selected incident is memorable: “After I got 
the pincher, I would always remember how I 
got my souvenir claw. I still have it to this 
day.” 

 
Writing Strategies 
Organization 
• The structure moves the reader through the 

piece in a clear and sequential flow.  
• The writer provides a sufficient context for the 

reader to follow : “We are in Mexico. At this 
moment I am out of my hotel and I’m in a 
pool. My brother spotted a crab that was about 
four inches wide! It was stuck in a crack near 
a waterfall. The pool is near the ocean.”  

Voice 
The writer’s voice is confident and personal. The 
writer uses an interactive style to connect with the 
reader: “You’re probably guessing it’s hanging on 
my finger. WRONG!”  
Word and Language Choice 
The writer paints a picture for the reader by 
attending to detail (i.e., “…crack near a 
waterfall.” “I was barely holding on.” “Slowly, 
blood oozed in little, red, drips.”). The writer uses 
a variety of transitional words to move time 
forward throughout the piece (i.e., time passed, 
soon, after a long time, in about two minutes, I 
still have).   
Sentence Fluency 


